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ABSTRACT OF THE DISSERTATION 
 
 
THE EFFECT OF PROFESSIONAL GROWI'H OPPORTUNITIES AS DETERMINED BY 
CALIFORNIA PUBLIC HIGH SCHOOL INSTRUMENTAL MUSIC TEACHERS 
 
Charles Friedrichs, Ed.D 
Robert L Infantino, Ed.D., Chair 
 
Improving the quality of teaching and instruction is a continuing challenge for schools 
and teachers. To meet this challenge the State of  California  requires all teachers to participate 
in professional growth activities by showing evidence of 150 hours of professional growth 
every five years (Ed. Code §44277-2b). 
The purposes of this study were to examine the professional growth habits and needs of 
high school instrumental music teachers in the state of California, and the effectiveness of 
current professional growth opportunities as perceived by those teachers. In addition, this 
study examined the implications of professional growth opportunities for these music teachers 
and the various state music organizations that serve them. 
A survey instrument explored the following questions. (a) What types of professional 
growth activities are high school instrumental music teachers attending in order to satisfy the 
state professional growth requirement? (b) What professional growth activities do high 
school instrumental music teachers find effective? (c) To what extent do high school 
instrumental music teachers participate in non-traditional professional growth activities such 
as peer mentoring and music education research? (d) Is there a difference in professional 






and suburban areas o f  the state? (e) W hat are the implications o f  this study for the state 
music education organizations? (£) W hat are the implications for district leaders with regard 
to providing staff development for the high school instrum ental music teachers?
Findings indicate that the respondents attend a variety o f  professional growth activities. 
T he m ost valuable and m ost effective activities were those relating directly to music: Hosting 
a G uest Clinician o r Teacher, Observing O ther Rehearsals, attending Music Conferences, 
Concerts, and Music W orkshops. The least valuable and least effective activities were N on- 
Music W orkshops, On-Campus Inservice, County Office W orkshops, D istrict Sponsored 
W orkshops, and Non-Music Conferences.
Implications are examined in chapter 5. W ritten com m ents included in the appendix 
show teacher preferences for having more opportunities for personal interactions with their 
music colleagues.
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C h a p t e r  1
IN T R O D U C T IO N
Background
Im proving the quality o f  teaching and instruction is a continuing challenge for schools 
and teachers. Having knowledgeable and well-trained teachers is a basic expectation o f  our 
society. A  Harris Research survey (Herdt, 1998, p. A3) found that “Californians ranked 
im proving teacher quality above such education initiatives as class size reduction, more 
rigorous academic standards, greater parental involvement in the schools, and putting 
com puters in every classroom.” One third o f  the respondents in the survey said the problem 
o f  p oo r quality teaching is “serious and widespread” (Herdt, 1998, p. A3). Part o f the 
process in obtaining and maintaining quality teachers involves their continuing education 
beyond the pre-service training and the certification process.
O nce California teachers have earned a degree and a clear teaching credential, they are 
expected to continue to improve professional skills and participate in professional growth 
activities. In  order for teachers to maintain a professional clear multiple subject or single 
subject teaching credential, they must successfully complete an individual program o f  
professional growth consisting o f  a minimum o f 150 clock hours within a five-year time 
frame (California Education Code §44277-2b).
In  California, legislation requires teachers to participate in professional growth activities 
throughout their teaching careers. Teacher preparation and development is now seen as a life
1
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long process. T he Legislature recognizes that effective professional growth must continue to 
occur throughout the careers o f  all teachers, in order that teachers remain informed of 
developments in pedagogy, subject matter, and pupil needs. In  enacting this section, it is the 
intent o f  the Legislature to establish professional growth requirements that give individual 
teachers a wide range o f  options to pursue as well as significant roles in determining the 
course o f  their professional growth (California Education Code Jf44277).
Acceptable professional growth activities include participation in professional 
conferences, workshops, college course work, service as a m entor teacher, service in a 
leadership role in a professional organization, and participation in educational research or 
innovation efforts (Ed Code §44277-2b). The Code's "wide range o f  options" allows leeway 
in order to accommodate the individual needs o f  teachers.
To serve their teaching staffs, school administrators commonly set aside blocks o f time 
during the academic year for professional growth programs. These sessions have become an 
integral part o f  the teaching year and they provide valuable information and sharing of 
ideas. While m ost on-site activities are geared towards the teaching population as a whole, 
other in-service activities center on topics in specific academic areas such as mathematics, 
science, and English. Teachers in these fields attend workshops to share methods and 
materials that are distinct and relevant to their subject area. Grouping professional growth 
activities around those teachers with similar interests and problems is both convenient and 
efficient. A nother advantage for groups with similar teaching problems and solutions linked 
together at a central site is the opportunity for ongoing discussion and sharing which 
extends beyond formal in-service activities.
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Statement o f  the Problem 
While these activities are occurring and benefiting many teachers, there are groups o f  
teachers w hose areas o f  professional needs are no t being met. These teachers teach subjects 
such as dram a, dance, and music. An individual on some high school campuses typically 
teaches one o r more o f  these subjects, creating a situation that restricts these teachers from 
participating in specific academic in-service activities because o f  the small number o f 
discipline-specific teachers and limited district resources allocated to these specialty areas. In  
addition, many administrators are no t prepared or qualified to offer specific in-service 
activities to  teachers o f  these subjects.
Because o f  limited opportunities available to high school instrumental music teacher for 
local and convenient professional growth activities, these teachers have been left on their 
own to search ou t appropriate professional activities that they feel will both satisfy their 
needs and the 150-hour credential requirement.
As m uch as general teacher preparation, and to some extent, music teacher preparation 
specifically, have been discussed and studied (Okun, 1998; Nardo, 1996; Temple 1972; and 
Schafer, 1977), few studies exclusively address the problems high school instrumental 
teachers face in finding activities that m eet their professional grow th needs, that track their 
professional grow th participation habits, and analyze the perceived effectiveness o f 
professional growth activities o f  these teachers.
Rationale for Professional G rowth 
Beyond earning a degree and certification to becom e a teacher, educators are expected 
to pursue educational activities that to keep them  current w ith the educational practices and 
needs o f  their communities and state. Participating in continuous educational development
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allows teachers to remain current in their subject area and in the many ways that have 
becom e available to communicate that subject to their students.
T he California Education Code states “effective professional grow th m ust continue to 
occur throughout the careers o f  all teachers, in order that teachers remain inform ed o f  
changes in pedagogy, subject matter, and pupil needs” (§44277). This explicit statem ent 
mandating tha t teachers follow a career o f  professional growth reflects the needs and 
expectations o f  public schools, school districts, students, and parents.
In  order to  maintain a quality group o f  teachers in significant numbers, it is necessary 
that these teachers continue a systematic process o f  continuing education and professional 
grow th that extends beyond their certification program. Professional grow th is necessary for 
m any reasons besides maintaining expertise in the field and being inform ed o f  changes in 
pedagogy and pupil needs. Additional reasons for participating in professional growth 
activities include the ability to share and learn new solutions to teaching problems; the 
opportunity to break down the walls o f  isolationism that commonly afflict many teachers 
due to the nature o f  their jobs; and time to renew enthusiasm for the teaching profession 
and to rediscover motivations for becoming a teacher in the first place.
ccI f  a com petent and committed pool o f  professionals cannot be maintained, both  the 
quality o f  instruction given in the classrooms o f  this country and the quantity o f  qualified 
instructors available to offer such quality instruction will be limited” (Smith, M. 1994, p. 6). 
W ithout a teacher force that participates in an ongoing process o f  education, our schools 
will be staffed w ith teachers who are not current in their field and, even m ore frightening, 
who lack interest and passion for the educational success o f  their students.
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The Instrumental Music Teacher 
Like other educators, high school instrumental music teachers have at their disposal a 
variety o f  professional growth options, including school site opportunities offered by their 
district. Yet, m ost on-campus or district activities are limited to general teaching problems or 
school-wide issues such as classroom management, school violence, o r  special needs 
students. This situation forces the high school instrumental music teachers to look off- 
campus for specific professional growth opportunities that would be useful to the nature o f  
their job (WohL, 1993).
High school instrumental music teachers work in environments that are quite different 
from  other teachers. Bell (1986) identified 70 instructional tasks and 52 administrative tasks 
resulting in 17 intrinsic and 19 extrinsic outcomes for music teachers, many o f which are 
specific only to the music teaching profession. Such environments require music educators 
to master many tasks such as fundraising, public relations, and fiscal management while 
under pressure to present perform ing ensembles in public display.
Although the purpose o f  Bell’s study was to determine the extent to which consensus 
exists between high school band directors and professors o f  music education regarding the 
importance o f  specified instructional tasks, administrative tasks, and outcomes, Bell’s study 
also makes explicit the variety o f  activities high school instrumental music teachers m ust 
perform . Curriculum development, attending booster meetings, keeping inventory o f  
instruments, organizing concerts, and fundraising were some o f the 42 administrative tasks 
no t directly related to teaching. Instrumental music teachers view curriculum development as 
an annual process in acquiring, creating, and preparing new music fo r every performance 
group. This means arranging music if it is no t available for purchase, or, if  available, no t 
appropriate for the skill level o f  their students, preparing and copying music for each
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instrument, and creating and designing field show patterns. All these tasks are in addition to 
teaching groups of students in classroom settings while simultaneously preparing for 
numerous performances for both the school and for the community. Not many other high 
school subjects require that educators be proficient in such diverse areas beyond the 
classroom. 
In addition to these multiple tasks, the high school instrumental music teacher is often the 
only person on campus who teaches music. In some cases, the high school instrumental 
teacher is the only teacher in the entire district responsible for music instruction from 
kindergarten through high school. Due to lack of peer interaction, these conditions result in 
both professional and geographic isolation. This singularity also sets high school 
instrumental music teachers apart from other teachers and limits professional growth 
opportunities that are usually provided at campus sites. 
Public display of the high school instrumental music teacher's work, and accompanying: 
performance pressures, are two factors that may cause stress, affect teaching effectiveness, and 
compel a music teacher to seek professional growth help. In a study investigating problems 
that cause stress among music teachers in Tennessee, Brown (1987) identified two factors 
that were most stressful: (a) those which reflect how teachers are valued by their 
school system and (b) those which reflect how music teachers are valued by the public. It is 
important to note that these factors were the perceptions of the teachers themselves. Brown 
also surveyed a panel of experts, including administrators, who identified factors that they 
perceived as stressful to music teachers. Contrary to the teachers' perceptions, the panel of 
experts felt those environmental issues, such as rehearsal space and budget limitations, were 
most stressful. Brown's study illuminates the gap that may exist between teachers' and 








are specifically oriented towards the needs o f  instrum ental music teachers. Brown’s study 
implies tha t a perception gap further isolates the needs o f  the music teacher from 
mainstream on-site staff development offerings because an administration, for whatever 
reasons, may validate in-service needs differendy. This perception gap could cause school 
administrators to offer inappropriate on-site professional growth activities for high school 
instrumental music teachers rather than activities that would better m eet these teachers 
needs.
Professional Growth Activities and Organizations 
High school instrumental music teachers have a comprehensive set o f  professional 
duties, and in order to be successful, they must be knowledgeable about a variety o f  subjects 
and activities. Experiences for music teachers to keep current in their field cannot be 
provided by on-site in-service activities. Thus, high school instrumental music teachers must 
find off-campus sources such as conventions, conferences, clinics, and mentors to obtain
Many activities fulfill the needs o f  the high school instrumental music teacher and 
satisfy the guidelines set down by the California Education Code. T he education code 
includes activities such as
the completion o f courses offered by regionally accredited colleges and universities; 
participation in professional conferences, workshops, teacher center programs, or staff 
development programs; service as a mentor teacherpursuant to Section 44496; 
participation in school curriculum developmentprof ects; participation in systematic 
programs o f observation and analysis o f teaching; service in a leadership role in a 
professional organisation; andparticipation in educational research or innovation efforts 
(California Education Code §44277).
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These guidelines, while seemingly obvious and specific, could include a wide variety o f 
musical activities such as composition, festival participation, adjudication, conducting honor 
ensembles, being a clinician, and having a clin ician rehearse your ensemble.
Organizations.
Presently, professional music education organizations in the state o f California regularly 
provide o r sponsor professional growth activities. O ne organization that provides 
conference opportunities for high school instrumental music teachers is the Southern 
California School Band and Orchestra Association (SCSBOA). The current president, 
Richard Lorenzen, has verbally endorsed a study that would evaluate conference offerings. 
Additional support for such a study comes from George DeGraffenreid, current president 
for the California Music Educators Association (CMEA) and past president o f the California 
Council on  Music Teacher Education (CalCOMTE). Both organizations are looking for ways 
to improve their conference offerings, and both endorse a research study that would examine 
their constituents’ needs and perceptions.
T he largest music educators’ organization in the United States is the Music Educators 
National Conference (M ENQ. This national organization offers a national conference and 
professional growth opportunities every other year for all music educators including those 
involved in this study.
The CMEA is the statewide music education organization that operates under the Music 
Educators National Conference. This organization offers yearly conferences for all levels o f 
music educators including those involved in this study.
In  addition, the CMEA operates as an umbrella organization for many regional groups 
throughout the state such as the Stanislaus County Music Educators Association, K ern 
County Music Educators Association, Imperial Valley Music Educators Association, San




Joaquin County Music Educators Association, Tulare-Kings County Music Educators 
Association, etc. These regional organizations sponsor additional yearly activities that directly 
meet the needs of their members including those in this study. 
The Southern California School Band and Orchestra Association (SCSBOA) is  a group 
of instrumental music educators, based in the lower third geographic region of California, that 
offer two conferences each year for its members. While this organization offers professional 
growth sessions dedicated to concert and jazz bands and some of the same activities as the 
other organizations, it also addresses the needs of the instrumental music teacher who must 
enter their school ensembles in competitive parades and field shows. 
In the northern part of the state, the Northern California Band Association (NCBA) offers 
workshops at least once a year for its members and the California Band Directors Association 
(CBDA) also offers seminars addressing the specific needs of the band director. 
More musically specialized organizations also offer workshops. Some of these include 
the California Orchestra Directors Association (CODA) and American String Teachers 
Association (ASTA) for the orchestra and string teachers, and the International Association 
of Jazz Educators (IAJE) for the jazz ensemble directors. 
In addition, high school instrumental music teachers belong to and participate in 
presentations put on by the Winter Guard Association of Southern California (WGASC) 
and the California Association of Drill Team Directors (CADTD). These organizations 
address specific needs of non-music units attached to competitive marching bands. 
There are also many other music organizations that offer information and opportunities  
for additional learning for the high school instrumental music teacher. Some of these include   
the American Guild of Organists (AGO), The Southern California Vocal Association (SCVA), 







W omen’s Band D irector’s International (WBDI), the Western Association o f  School Band 
Ensembles (WASBE), the American School Band Directors Association (ASBDA), the 
American Band Association (ABA), to name a few.
A multitude o f  organizations provides som e type o f  ongoing professional growth 
activity for every high school instrumental music teacher beyond those offered on site at 
their school o r at the district level.
Purposes o f  the Study 
The purposes o f  this study were to examine the professional growth habits and needs o f  
high school instrumental music teachers in California, and to evaluate the effectiveness o f  
current professional growth opportunities as perceived by those teachers. In  addition, this 
study examined the implications o f professional growth opportunities for high school 
instrumental music teachers and the various state music organizations that serve them. To 
achieve this purpose the following questions were posed:
1. W hat types o f  professional growth activities are high school instrumental music teachers 
attending in order to satisfy the 150-hour state requirement needed to maintain the 
Professional Clear Single Subject Music Credential every five years?
2. W hat professional growth activities do high school instrumental music teachers find 
effective in meeting their professional growth needs, and what activities do they find 
ineffective?
3. To what extent do high school instrumental music teachers participate in non-traditional 
professional growth activities such as peer mentoring and music education research?
4. Is there a difference in professional growth activities and needs among high school 
instrumental music teachers who work in urban, rural, and suburban areas o f  the state?
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5. W hat are the implications o f  this study for the state music organizations such as the 
Southern California School Band and Orchestra Association (SCSBOA), the California 
Band Directors Association (CDBA), and the California Music Educators Association 
CMEA?
6. W hat are the implications for school district leaders such as principals, district 
administrators, and curriculum coordinators with regard to providing staff development 
opportunities for the high school instrumental music teachers?
Research Design and M ethodology Overview 
This study primarily employed a positivist approach to measure the impact o f  the research 
questions previously stated in order to generalize findings taken from the population (Creswell, 
1994). This needs-assessment study engaged a controlled method that examined the 
perceptions, habits, and expectations o f  the study group from within their contextual 
experiences. The resulting data were used to assess the landscape o f  professional growth and 
provide a clearer picture o f  that landscape for both the members o f  the study group and the 
affiliated organizations.
T he method employed a self-designed survey instrum ent where respondents could 
confirm, rank, and identify information on  a quantitative level. In  addition, in order to include 
data that might be ovedooked by a quantitative approach, a portion o f  the survey instrument 
consisted o f  written qualitative response sections that allowed the respondents to contribute 
written opinions.
A  survey was the preferred m ethod o f  data collection because it was the best way to study 
a population in order to learn something about that population (Wang, 1996).
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Because the population was limited to public high school instrumental music teachers in 
the state o f  California, the survey was a single-stage sampling process. “A  single-stage sampling 
procedure is one in which the researcher has access to names in the population and can sample 
the people directly” (Creswell, 1994, p. 119).
Participants. The participant group for this study was every high school instrumental 
music teacher in the state o f  California, (n — 960) These numbers were obtained from the 
California Basic Education Data Service (CBEDS) in Sacramento, California. This government 
agency identified 860 high schools with instrumental music programs in the state o f  California 
with 964 credentialed teachers employed during the 1998-1999 school year. This number 
represented the most recent available data at the time o f this study.
Definition o f  Terms
High schooi instrumental music teacher. Teachers in the state o f  California who have 
earned a teaching credential and who are employed at a public high school teaching in the 
area o f  instrumental music.
Instrumental music. An area o f  music that includes all wind, string and percussion 
ensembles. For the purpose o f  this study the following ensemble terms will be used 
interchangeably: concert band, symphonic band, marching band, orchestra, string ensemble, 
cham ber music ensemble, jazz band, jazz ensemble, pep band, beginning band, and pit 
orchestra.
Teaching credential. A professional level o f  certification earned by a teacher to teach in 
the state o f  California. Although there are differences between the types o f  credentials, for 
the purposes o f  this study the following credentials will be used interchangeably: preliminary 
single subject, professional clear single subject, life credential, district intern credential, 
emergency permit, and credentials with supplementary authorization in music.
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Single Subject Credential. This is the type o f  credential m ost high school instrumental 
music teachers earn. This credential allows for the teaching o f  one subject in  the public 
schools. The single subject credential in  music allows the holder to teach either vocal, 
instrumental, o r general music in the public schools from Kindergarten through 12th grade.
Preliminary Single Subject. D istrict Intern, and Emergency Perm its. T hese credentials 
are temporary, and should lead to the Professional Clear Credential upon com pletion o f  all 
certification requirements. Holders o f  these credentials are certified for a lim ited am ount o f  
time, and in order to maintain certification they must provide evidence o f  graduate 
coursework and professional growth activities.
Professional Clear Single Subject Credential. This class o f  credential indicates that the 
holder has satisfied all course requirements and that the credential is valid as long as the 
holder provides evidence o f  150 hours o f  professional growth and six m onths o f  public 
school teaching every five years.
Life Credential. This credential is no longer issued, yet there are many teachers that still 
hold this class o f  certification. This credential has no professional grow th requirements, is 
no t renewable, and is valid for the life o f  the holder.
Supplementary Authorization. Holders o f  other credentials can earn an authorization to 
teach in an additional subject area upon approval by the California Com m ission on Teacher 
Credentialing through approved coursework completed outside o f  their prim ary credential. 
Holders o f  these supplemental authorizations are not required to provide evidence o f 
professional growth in areas o f  secondary subjects.
Professional D evelopm ent. Activities that contribute to the teacher’s knowledge and 
skill beyond those learned o r obtained during undergraduate o r graduate certification
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coursework. Professional development, professional growth, staff development, and in- 
service will be used interchangeably throughout this study.
Music Conferences. These are large-scale events lasting two to four days and cater to all 
music teachers. Sessions are offered for music teachers o f  all grade levels and areas o f  
specialization. Music conferences also offer product presentations and displays, new music 
sessions, presentations o f  non-music issues such as fund raising, and networking 
opportunities for various subgroups within the larger music education community.
Music Workshops. These are small-scale events usually lasting one day and the 
presentations are geared to address the needs o f  a specific portion o f  the music education 
community.
On-Cam pus In-Service. These activities are meetings and presentations that occur on 
the high school instrumental teacher’s campus and include the entire resident faculty.
N ew  M usic Reading Sessions. These are specific presentations o f  new music available 
for purchase by publishing companies. These usually take place w ithin the context o f  music 
conferences bu t can be offered elsewhere and under other situations.
O nline/D istance Learning. These are activities that employ technology to access 
coursework offered at sites, or through organizations, where physical attendance is neither 
convenient nor practical. Some o f  the technology employed is video-conferencing and the 
Internet.
Beginning Teacher Support and Assessment fBTSAV This is a state mandated program 
that pairs experienced teacher with a new teacher in  order to assist the new teacher in his or 
her job and provide a personal resource and m entor to the new teacher.
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Conclusion
Although high school instrumental music teachers may be aware of, and active 
participants in, off-site professional growth activities, they and others in the music education 
field do n o t necessarily know to what extent various in-service activities could impact their 
professional lives. N o r do researchers know how high school instrum ental music teachers 
view professional growth activities. These needs are major reasons for undertaking this 
study.
The first chapter o f  this study presents a rationale for an investigation into the 
professional growth habits and needs o f  public high school instrum ental music teachers in 
the state o f  California. Chapter II is a review o f  the literature related to the purposes o f  this 
study. A description o f  the methodology involved in the study is presented in Chapter IH. 
Chapter IV  presents the evaluative findings accumulated from the study. Chapter V presents 
the conclusions derived from the data along with recommendations and implications for 
further research.








REVIEW OF RELATED LITERATURE AND RESEARCH 
 
 
Professional growth is a way of life for many teachers. While many districts provide on­ 
site opportunities, others allow the teacher to take time­off for such activities and, in some 
cases, provide travel money for attendance at conferences and workshops. However, this has 
not always been the case. Expectations have evolved during the last 40 years to bring the 
teaching profession more in line with other professions and the expectations of the public, 
administration, and the teaching profession itself. 
The purposes of this study were to examine the professional growth habits and needs of 
California high school instrumental music teachers, and to evaluate the effectiveness of current 
professional growth opportunities as perceived by those high school instrumental music 
teachers. In addition, this study examined the implications of professional growth 
opportunities for high school instrumental music teachers and the various state music 
organizations that serve them. This chapter presents an examination of the literature written 
about professional growth activities and, in particular, research related to professional growth 
for the high school instrumental music teacher. 
Many studies have focused on music teacher preservice training experiences, factors 
affecting music teacher jobs, and professional growth activities of teachers in general (Adderley 









describe, prescribe, identify, o r examine professional growth activities for high school 
instrumental music teachers.
Addedey (1996) surveyed music teachers in South Carolina in order to determine the 
quality o f  their undergraduate preparation and w hether or no t they felt ready to teach the 
Music Education Standards as established by the Music Educators National Association.
Surveying California’s music teacher training institutions program s to prepare their 
undergraduates and certify them as teachers was a study done by Marks (1994). While 
Schafer (1977) developed a curriculum model to guide undergraduate music teacher 
preparation program s in their development o f California music teachers.
Gregory (1986) studied job satisfaction factors among high school instrumental music 
teachers. He found 14 factors that were affecting the job satisfaction o f  these high school 
teachers. Some o f  the primary factors were (a) the competitive aspects o f  a band program, 
(b) maintaining musical perform ance skills o f  the director, (c) musicianship o f  the director, 
(d) maintaining p roper perspective, (e) failure to realize excitement and reward from band 
directing, and (f) use o f  vacation and weekend time for band activities.
Kennedy (1996) studied factors affecting the professional grow th decisions o f  non­
music teachers. She surveyed mid-career educators in order to determ ine what influenced 
these teachers’ professional growth choices while also considering o ther factors that were 
influenced by their job situations.
Another study involving professional growth for teachers o f  all subjects was done by 
Jeanne Smith (1998). She tried to uncover elements that encouraged teacher development 
and how insights gained were integrated into the classroom. She found that professional 
accomplishments, educational endeavors, and reflective activities were major sources o f  
professional grow th and should be implemented as activities fo r all teachers.
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Many studies tha t deal with in-service activities appear to focus on  the mentoring o f  
new teachers (Niday 1996, Tauer, 1995, Wade 1993, and Vardi 1992). Vardi’s study (1992) 
explored the factors in  developing a process that would bring mentors and mentees together 
through a parallel experience that would be transformational for the m entee but especially 
for the mentor.
O n a less esoteric note, Niday (1996) sought to advance the understanding o f  the nature 
o f  m entoring relationships for novice teachers by identifying and describing the expectations 
and experiences that m entors and mentees bring to the relationship. Tauer’s (1995) approach 
in examining m entoring was to study the effect o f  the mentoring process entirely from the 
perspective o f  the m entor. This resulted in a m entor structure where the success o f  the 
relationship between the m entor and m entee was determ ined by how  well the m entor 
matched the expectations and needs o f  the new teacher. Another study that explored the 
voice o f  the m entor was one done by Wade (1993). This study was an investigation into the 
mentor’s perceptions about learning to be a m entor and the process o f  mentoring.
Hayes (1996) examined factors that contributed to professional grow th for both the 
new and the experienced teacher. This qualitative study also addressed policy maker’s needs 
for information about (in-service) program implementation and effectiveness. Hayes 
identified eight themes affecting professional growth that emerged from  her data. These 
themes were (1) managing personal change, (2) professional development, (3) teaching, (4) 
m entoring/helping o thers succeed, (5) renewed enthusiasm, (6) reflection, (7) time 
management and flexibility o f  time, and (8) staff development.
While many o f  these studies intersect with the study o f  the perceptions o f  the 
professional growth effectiveness for high school instrum ental music teachers, there are no 
studies devoted exclusively to this subject. This study incorporates and explores new data,
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which should provide a clearer view o f  the professional growth habits and perceptions o f  
this population.
Historical Background o f  Professional Growth
Professional growth expectations are prevalent in many professions and have been 
practiced for many centuries. Accountants, physicians, attorneys, and other trades 
traditionally require certification, and expect their members to dem onstrate evidence o f 
continuing education in order to maintain certification. The teaching profession is no 
exception. Recently as 1963, a significant professional growth expectation was articulated 
when the Yearbook o f Education 1963: The Education and Training o f Teachers began publication. 
This prescient book addressed teacher expectations to continue learning beyond college 
preparation courses, due to the invention and distribution o f  the m icroprocessor and other 
new technologies. As a result o f  the publication o f  the Year Book o f Education 1963: The 
Education and Training o f Teachers, a system o f organized professional growth expectations and 
activities was initiated. The last two decades has seen a major expansion o f  professional 
development activities and expectations.
As recently as 1975, a group o f  member countries o f the Organization for Economic 
Cooperation and Developm ent (OECD) contributed to a review that focused on the 
development and needs o f  teachers’ professional growth (Bolam, 1980). The report focused 
on the input o f  governments and major educational agencies to their com m itm ent o f  
teacher in-service activities. The findings reported on six areas that impact professional 
development o f  teachers: (a) Needs based upon the career patterns o f  teachers. These were 
categorized into three areas o f  the teacher’s career from the first four years o f  teaching 
through the mid-career teacher and concluding with those needs o f  the post-mid-career 
teacher; (b) W ho are the providers o f  professional development; (c) W ho trains the trainers;
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(d) Funding; (e) Evaluation o f  professional development; and (f) W hat in-service activities 
w ork best.
The Bolam report raised serious issues regarding professional growth. I t  stated that 
“ expenditure(s) on research into in-service has been minimal, so it is hardly surprising that 
we have so litde systematic and reliable information about costs, resource use, and 
effectiveness, both  o f  particular approaches and overall investm ent” (Bolam, 1980 p. 95).
In  1976, survey o f  teachers, higher education professors, and the public in California 
found that nearly a third o f  the teachers had n o t participated in any type o f  in-service 
activity at an institution o f  higher learning during the previous three years (Joyce, Howey, 
and Yarger, 1976). This low participation level came at a tim e w hen nearly all in-service 
activities were provided by institutions o f higher learning and district supervisory personnel. 
T he survey illustrated tha t even though teachers were participating in professional growth 
activities, they were doing so haphazardly and a t less then 100% participation. Joyce (1980) 
found that teachers received the most effective teaching skill developm ent from other 
teachers. Yet, on  the whole, teachers “do no t visit one another and observe each other while 
teaching and very few teachers receive much feedback about their perform ance” (Joyce,
1980, p. 24).
The 1970’s became a time for refocusing the direction o f  professional growth with the 
goal o f  systematically charting a path for teachers to follow throughout their careers. The 
state o f  California undertook a series o f  studies that attem pted to better understand all the 
facets involved in providing professional grow th activities (Joyce, 1980). Some o f  these 
elements included the very organizations responsible for delivering professional 
developm ent services and the kinds o f  services actually presented at school sites. 
Additionally, attempts were made to “understand” the types o f  professional grow th activities
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teachers participated in  in order to enhance their subject m atter competence and teaching 
skills.
In  the mid 1980’s, the state o f  California discontinued life credenrialing and began 
requiring professional grow th for all new teachers throughout their professional career.
State o f  California Professional Growth Requirements
Created in 1970, the California Commission on Teacher Credentialing (CCTC) is the 
public agency responsible for all aspects o f  teacher certification including educational 
standards, maintenance o f  records, and re-certification in term s o f  professional growth 
requirements.
Since August 31, 1985, all teachers in the state o f  California who hold a Professional 
Clear Teaching Credential (either multiple or single-subject) are required by the CCTC to 
establish, complete, and  docum ent a plan o f professional grow th activities. A minimum o f  
150 hours o f  clock tim e o f  professional growth activities m ust be completed, approved, and 
docum ented every five years in order for the Professional Clear Teaching Credential to be 
renewed.
In  the manual fo r professional growth the CCTC states that in order to satisfy the 
credential renewal requirements o f  state law and regulations, a credential holder’s 
professional growth program  must meet each o f  the following five standards. The following 
CCTC standards are found on  page eight o f  the California Professional Growth M anualfor 
M ultiple and Single Subject Credential and Services and Specialist Credentials.
1. “Each activity m ust be likely to contribute to the competence, performance, or 
effectiveness o f the credential holder in one or more o f the domains o f  professional growth 
described on  pages 9-11.” Each activity m ust fit one o f  the seventeen domains, or additional 
guidelines, in order to  qualify for acceptable professional growth.
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2. “Each activity must begin after the issuance date o f  the initial five-year professional 
clear credential, o r the issuance date o f  the subsequent renewal o f  this credential.”
3. “Each activity m ust be o f  high quality and consistent with the credential holder’s 
professional growth goals, as stated in Item  8 o f  the Professional G row th Plan.” These goals 
are established prior to participating in any in-service activities and should be approved by 
the participant’s professional growth advisor. An advisor could be a principal, an identified 
m entor teacher, other teacher, a retired credentialed teacher, or a college or university 
personnel who hold credentials.
4. “ Each activity must be included in  one or m ore o f  the categories o f professional 
growth activities described on  pp. 12-16.” A more in-depth discussion about these categories 
follows below.
5. “The credential holder’s Professional Growth Plan and Record must ultimately 
include activities in at leas t tw o o f the  categories on  pages 12-16.” A more in-depth 
discussion o f  the categories found on pages 12-16 o f  the professional growth manual 
follows below.
These standards issued by the CCTC provide “credential holders and their advisors 
considerable latitude to exercise professional judgment and discretion as activities are being 
planned” (CCTC, 1999, p. 8).
Professional Growth Categories
The California CCTC designates seven categories o f  acceptable professional grow th 
activities. These categories cover a broad spectrum o f  possible in-service activities and 
credential holders would be hard-pressed no t to find something they could utilize.
These categories also appear to m esh well with research done by Sharon Oja and others 
on adult development. Finding an acceptable professional growth activity from the CCTC
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list seems to provide learning opportunities for teachers that reinforce the two main theories 
o f  developmental ages and developmental stages o f  adult development. “Staff development 
programs need to be based upon some key features which allow for m ore thinking about 
alternative perspectives, more genuine problem-solving on classroom and school concerns, 
and more empathetic role-taking” (Oja, 1989, p.150).
Below are the seven categories o f  acceptable professional growth activities (CCTC,
1999, pp. 12-16).
1. Completion o f  one o r m ore college or university courses. T he CCTC provides a 
conversion table that changes the units earned taking college courses into clock hours 
acceptable for credential renewal. For example one semester unit is w orth 15 clock hours.
2. Conferences, workshops, institutes, academies, symposia, teacher center programs, or 
staff development programs.
3. Systematic programs o f  observations and analysis o f  teaching o r perform ance o f  
peer-alike job.
4. Service in a leadership role in an educational institution.
5. Service in a leadership role in a professional organization.
6. Educational research and innovation.
7. A miscellaneous category, which includes the following 6 areas.
A. Participation in  a professional exchange program.
B. Participation in alternative work-experience programs.
C. Participation in a program o f  independent study.
D. Creative endeavors that creates a tangible product and relate to the 
teacher’s subject o r teaching assignment.
E. Participation in cultural experiences.
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F. Instruction in cardiopulmonary resuscitation.
Professional Growth Activities in Music Education 
Finding the time to participate in professional grow th opportunities as a high school 
instrum ental music teacher is becoming increasingly difficult. In  part, this is due to one or 
m ore o f  the following (a) the extra time demands o f  the profession tha t limit interaction 
with other directors, (b) fewer music supervisors and administrative personnel, (c) limited or 
irregular professional conference offerings, (d) disconnection from o ther music teachers due 
to distance a n d /o r  other geographical barriers, (e) fewer resources and (£) increasing public 
perform ance demands. These burdens are acknowledged by new high school instrumental 
music teachers as well as by experienced teachers who may feel burned o u t (Nimmo 1986).
University coursework.
As discussed earlier, until about 1975 the primary provider o f  professional growth 
activities has been either district supervisory personnel o r  institutions o f  higher learning. 
H igher education institutions also provide opportunities to earn advanced degrees, which in 
turn translate into increased salaries for teachers.
In  addition, these institutions have begun to offer courses and seminars —  sometimes 
in conjunction with other agencies —  that do no t lead to an advanced degree yet are 
acceptable as both  professional growth activities and applicable towards advancement on  the 
salary scale. Continuing education and on-line/distance learning are two typical examples. 
Such courses are offered under many auspices and seem to satisfy a need for non-traditional 
professional growth classroom experiences.
O ne such collaboration occurred between the San D iego County Office o f Education, 
county high school instrumental music teachers, and San Diego State University in the 
sum m er o f  1998. The program  was designed by San Diego County music teachers and titled
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Instrumental M usic Programs: Academ yfor/ by County Teachers (IMPACT). T he program involved a 
group o f  seven relatively inexperienced band directors (less than two years teaching), four 
experienced band directors (more than 15 years o f  teaching experience), and two university 
professors brought together into a two-year peer-mentoring program. The results o f  this 
program have yet to be compiled, bu t initial reaction has been positive and enthusiastic. 
Participant comments such as “a definite feeling o f  collegiality was formed,” and “the 
exchange o f  ideas on all sides was very effective” are typical o f  the program. The IMPACT 
program  also qualifies as a m entor program  which satisfies every standard published by the 
state o f  California for acceptable professional growth activities.
Conferences. Workshops, etc.
In  California, there are four primary music education organizations that provide 
conference opportunities for high school instrumental music teachers. They are: (a) the 
California Music Educators Association (CMEA) which is a subgroup o f  the national 
organization, Music Educators National Conference (MENC); (b) The California Band 
Directors Association (CBDA); (c) the Southern California School Band and Orchestra 
Association (SCSBOA) and (d) The N orthern  California Band Directors Association 
(NCBDA). Regional subgroups o f  CMEA also provide conference opportunities for high 
school instrum ental music teachers. In  addition, M EN C hosts a national conference every 
other year attended by many high school instrumental music teachers from California. 
Unfortunately, this national conference has not been held on the West Coast since 1980 
when it was held in Anaheim, CA.
T he CMEA conference is held every year and alternates between N orthern  California 
and Southern California sites. SCSBOA hosts two conferences each year, one in September 
and one in  February. CBDA also hosts a yearly conference in N orthern California. These
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conferences satisfy  the California state professional growth activities requirem ent for music 
teachers. Yet they are one-time presentations offered within limited time constraints and are 
often the least effective means for changing teaching practices.
Mentoring.
“M ention the word m entor to people in large businesses and they will, no doubt, 
recognize the term. I t has recendy become a popular and widely used expression in the 
professional world” (Smith, M., 1994, p. 20). This powerful relationship tool involving 
interpersonal exchange has no t been lost on the education community. Studies by M. Smith 
(1994), Niday (1996), and Tauer (1995) point to the effects o f  m entoring relationships, both 
as an effective means o f  professional growth and ineffective means.
Michael Smith’s study (1994) piloted a program that focused on m entoring beginning 
music teachers. The results o f  that study indicate that m entoring participants exhibited a 
strong preference for collaboration. Niday (1996) found that m entoring relationships are 
highly complex and cannot be viewed simply as being effective or ineffective due to the wide 
variety o f  expectations, successes and failures, and relationship issues that are brought to the 
shared experience. A study about the mentor-protege relationship (Tauer, 1995) revealed that 
successful mentoring experiences are direcdy related to the success o r failure o f  the 
relationship.
The role o f  the master teacher within a mentoring activity was studied by Hayes (1996). 
In  this study she described the roles o f  eight master teachers and explained how their 
experiences contributed to the success and learning o f  the m entoring experience. The study 
revealed eight themes that mentoring programs should implement in order to be more 
effective.
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Applying m entoring approaches towards professional growth activities —  such as 
CCTC’s activity number three —  is a natural connection because by definition mentoring 
refers to the care and education o f  another. Descriptions o f  m entoring research (Smith, J. 
1998, Smith, M. 1994, Hayes 1996, and Niday 1996) indicate that mutually rewarding and 
equally valued relationships are com m on avenues for professional grow th and appear to 
offer m ore to the music educator in term s o f  a conducive professional growth climate than 
just conference attendance. Vardi (1992) identified som e o f  the qualities emanating from 
effective mentorships including energizing, inspiring, and change based upon reciprocity. 
These qualities might have more impact on participants o f  professional growth activities 
than do traditional activities like conference attendance.
While the mentoring process has been a strategy available for teacher’s professional 
development, the professional lives o f  high school instrum ental music teachers offer few 
opportunities to incorporate mentoring. There appear to be two exceptions. One is the 
“apprentice judging process” established by the Southern California School Band and 
O rchestra Association. This mentoring system trains high school instrumental music 
teachers to be adjudicators for music festivals and competitive events. Judges participate in a 
m entoring process with an experienced high school instrum ental music teacher in 
preparation to adjudicate concert festivals and marching competitions.
High school instrumental music teachers also participate in a mentoring experience, 
which occurs in competitive, albeit friendly and informal, contexts like field show 
competitions. A t the conclusion o f competition parades and field shows, many directors will 
consult each other regarding ways to improve their g roup’s performance. The expected result 
o f  those consultations is to provide information which will help musical ensembles earn
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higher scores at the next competition. This idea exchange occurs on  an almost weekly basis 
during the m onths o f  September through Decem ber.
T he other m onths o f the school year o ffer additional opportunities for m eeting and 
exchanging o f  ideas. Most high school instrum ental music teachers participate in festivals 
where their groups are evaluated specifically o n  individual m erit and expectations o f  musical 
standards, bu t no t against other groups. T hese festivals occur during the m onths o f  
February through May. While festivals are n o t supposed to be competitive, like parades and 
field shows, the exchange o f ideas following these festivals can be difficult for some 
directors because discussions o f  weaknesses is perceived as a taboo subject. So asking for 
help from  other directors can add to the stress level o f the director.
Com pounding the issue o f  accessible professional growth opportunities are school 
districts that cannot, or will not, provide high school instrumental music teachers 
opportunities to study music—related topics o r topics that would improve their musical 
leadership skills.
Service in a leadership role in an educational institution and professional organization.
Service in institutional o r organizational leadership roles offers teachers the 
opportunities to be an active leader rather than  just a participant. M entoring also fits in this 
category along with curriculum development, developing legislative proposals, and any 
presentation or development that leads to the improvement o f  other teachers. Heifetz (1994) 
wrote that leading “ from a position o f  authority requires knowing how to tend and deploy 
the power that comes with the position. Authority can be divided into two forms: formal 
and informal. W ith formal authority come the various powers o f  the office, and with 
informal authority come the power to influence attitude and behavior beyond compliance.”
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(p. 101) Although there are leadership opportunities available in some o f the other activities, 
it is these two categories that make leadership explicit.
Educational research and innovation.
This category blends nicely with creative endeavors because research and innovation to 
a musician is the ability to create and adapt musical works for their perform ing ensembles. 
Unfortunately, field-testing o f  new music can be limiting because o f  time demands on 
perform ance groups. While this category was created to  stimulate teachers to investigate 
educational innovations, it may still apply to the high school instrumental music teacher who 
has the time and talent to compose or to arrange music.
Creative endeavors and cultural experiences.
This category is most appropriate for the high school instrumental music teacher. 
Opportunities for self-directed activities abound in the form  o f  attendance at concerts, 
exchange concerts, creating music composition and arrangements, and performance as a 
musician, honor band conductor, or clinician.
M ost o f the previous categories will fulfill a self-directed program o f  professional 
growth quite nicely. Each teacher can choose a path by determining personal goals and 
selecting activities that will result in reaching those goals. The CCTC categories are broad 
enough to allow individual teachers a means to pursue ways to influence their teaching skills 
and content regardless o f what stage they are in life o r in their career (Marczely, 1996).
High School Instrumental Music Teachers 
The realities o f  a high school instrumental music teaching assignment involve more 
than just teaching music, rehearsing music, and presenting an occasional concert. 
Instrum ental music teachers respond to perform ance demands beyond those made by the




curriculum. It is this researcher's experience that many educators begin preparing their 
students for performances long before the start of regular classes and continue that 
instruction right up until the school graduation performance. 
Throughout a typical academic year these teachers will prepare music groups for athletic 
events such as football and basketball games, participate in competitive events such as 
parades and field shows, manage booster groups, oversee fundraisers, perform at various 
community events,  take groups  on  performing  tours,  perform  in  non-competitive events 
such as music festivals, conduct the  school musical  theater production, and  engage in 
additional activities that exceed typical parameters and guidelines of music curriculum 
instruction. To meet these demands, pre-service training and professional preparation 
programs offer classes that address the wide range of responsibilities encountered by the 
typical high school instrumental music teacher (Smith, M. 1994). 
Even with adequate undergraduate training, the new high school instrumental music 
teacher is often overwhelmed by the realities of the job. Facing a job with so much musical and 
administrative responsibility and requiring so much time commitment forces the teacher  to 
adapt operational and educational strategies in order to survive. 
One professional growth technique that some high school instrumental music teachers 
employ is to seek out help from their peers in mutual interactions. The most effective mentoring 
approach is face-to-face (Smith, M. 1994). Nevertheless, how do high school instrumental 
music teachers initiate these vulnerable relationships given all the obstacles present in a typical 
high school instrumental music teacher's daily life? Performance commitments require 
numerous hours beyond those of the typical day. The ensembles these   teachers direct are in 








perform ances for civic and spirit purposes. These perform ance conditions are in addition to 
those scheduled as part o f  the regular curriculum.
Music Supervisors
T he passage o f  Proposition 13 in California in 1978 (the tax initiative that rolled 
property taxes back to the 1976 rates resulting in fewer tax dollars being spent on education 
and the arts) created a slow erosion in the ranks o f  music supervisors. In  a conversation with 
a prom inent Southern California music supervisor, Danny Wagner, Coordinator o f  Visual 
and Perform ing Arts for the Baldwin Park Unified School D istrict in Baldwin Park, CA., I 
was told that only 30 music supervisors existed in California in 1993. Even though an 
accurate census o f  this group does no t exist these numbers are fewer than those music 
supervisors known to exist around 1980.
In  the past, music supervisors have been responsible for many o f the administrative 
tasks associated w ith coordinating a music curriculum. O ne o f  those tasks has been to 
provide in-service activities for their district’s music teachers. Today, w ith fewer music 
supervisors or coordinators, music teachers are being provided fewer grow th opportunities.
Non-Music Administrators
O ther com m on and widely available in-service opportunities are those provided on-site 
by local school administrators. These activities focus on school-wide o r district-wide topics 
relevant to a majority o f  the staff. In  addition, when specific areas o f  teaching are addressed, 
the prim ary focus o f  professional growth activities is centered on areas o f  study involving 
large numbers o f  teachers such as social studies or mathematics. In effect, disciplines with 
limited numbers o f  teachers are shut out from participating in most subject-oriented, on-site 
professional grow th activities. Music is a discipline that usually does no t have on-site 
opportunities such as those provided for the more populated disciplines. Because o f  this, it
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has been my experience that administrators allow music teachers to go off-campus for 
professional grow th activities.
Survey Research
This research study employed a survey instrum ent because it is the best way to obtain 
the information needed. “Even when the information is available through other means, 
survey research may be an easier, quicker, less expensive, or m ore accurate way to get the 
required inform ation” (Alreck, L. and Settle, R. 1995, p. 3). This study sought the opinions, 
activities, and attitudes regarding professional growth activities am ong public high school 
instrumental music teachers in the state o f  California.
Employing research methodology has become a generally accepted practice ever since 
George Gallup began his American Institute o f  Public Opinion business in 1935 (Rea and 
Parker, 1992). A fter he correctly predicted the outcom e o f the 1936 presidential race 
between Roosevelt and Landon, Gallup’s method o f  using small sampling sizes became the 
survey m ethod o f  choice. Since then, advancements in creating surveys and manipulating 
survey data have provided an even greater accuracy than Gallup’s 1936 efforts.
There are three types o f  sample survey research, (1) mail-out, (2) telephone, and (3) in- 
person surveys. T he survey instrum ent employed in this research study is a mail-out survey 
because o f the following benefits. A mail-out survey provides the benefits o f  being cost 
efficient and convenient for the respondent. A mail-out survey can be prepared to “give the 
impression o f authority while providing the respondent with anonymity and ample time to 
complete. Finally, the mail-out survey reduces interviewer bias” (Rea & Parker, 1992, p. 8).
Summary
The concept o f  professional growth for teachers is not new. Yet it is only since 1985 
that California’s teachers are having to show evidence that they are staying current in their
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field through  participation in professional growth activities. This relatively recent new policy 
points the teaching profession towards a more professional image of teacher competence and 
towards increased development of student achievement. 
This chapter positions the growth of in-service activity expectations of music teachers 
within the larger context of the educational system and highlights the teaching environment 
and components of the high school instrumental music teacher within the educational 
system. 
This study was designed to illuminate the professional growth activities that high school 
instrumental teachers commonly use as they meet the 150 hour state requirement for 
renewal of their credentials. 
The information from reports and dissertations studied in Chapter II guided the research 




























C h a p t e r  3 
M E T H O D O L O G Y
T he professional grow th needs o f  teachers in general —  and high school instrumental 
music teachers in —  particular remains a challenge and is o f continuing concern to 
administrators, educators, and the public. Efforts to affect im provem ent in this area have 
included many administrative and legislative strategies. O ne reform  measure that seems to 
have had the biggest im pact on California’s teachers has been Senate Bill 813 (passed in 
1983). This legislation mandated that in order to maintain their credential every five years ail 
holders o f  the Professional Clear Credential must complete 150 hours o f  professional 
grow th and teach at least 90 days in the public schools (California Education Code §44277- 
2b).
While m andating participation in professional grow th is notable, it remains to be seen 
which activities are providing teachers with meaningful and effective in-service. In  order to 
determ ine the attitudes, effectiveness and the participation level o f  the state’s high school 
instrum ental music teachers regarding professional growth activities, this study undertook an 
examination o f  those areas while asking the following six questions.
1. W hat types o f  professional growth activities are high school instrumental music 
teachers attending in order to satisfy the 150-hour state requirement needed to maintain the 
Professional Clear Single Subject Music Credential every five years?
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2. W hat professional growth activities do high school instrumental music teachers find 
effective in meeting their professional growth needs, and what activities do they find 
ineffective?
3. To what extent do high school instrumental music teachers participate in non- 
traditional professional growth activities such as peer mentoring and music education research?
4. Is there a difference in professional grow th activities and needs among high school 
instrumental music teachers who work in urban, rural, and suburban areas o f  the state?
5. W hat are the implications o f  this study for the state music organizations such as the 
Southern California School Band and Orchestra Association (SCSBOA), the California Band 
Directors Association (CDBA), and the California Music Educators Association CMEA?
6. W hat are the implications for school district leaders such as principals, district 
administrators, and curriculum coordinators with regard to providing staff development 
opportunities for the high school instrumental music teachers?
Development o f  the Survey Instrument
This study utilized a survey instrum ent com posed o f  four sections: (a) a demographic 
section, (b) a participation section that asked respondents to identify professional growth 
activities they attended during the past three years, (c) a section where respondents rated the 
effectiveness o f  professional growth activities, and (d) a section where respondents selected 
their m ost valuable and least valuable activities. T he complete survey may be found in 
Appendix B.
A pilot assessment to validate the survey was made before beginning the main study. 
Fourteen San Diego County high school instrum ental music teachers were chosen as 
subjects. All o f  the subjects were currently teaching band, orchestra, jazz ensemble, o r string
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classes during the research study. The subjects signed a consent form  (Appendix A) and were 
asked to complete the 30-minute survey and to  identify any format difficulties, typographical 
errors o r other problems. The survey was corrected and revised for use in the main study.
Section I: Demographics
T he demographic section asked seventeen questions about the survey respondents and 
their current job (Appendix B). Questions were asked about how long they have been 
teaching, how long they have been in their current job, what California teaching credentials 
they held, highest level o f  education, amount o f  district reimbursement for professional 
grow th expenses, school location, number o f  music teachers at school and in district, size o f  
instrum ental program and size o f  school. These questions provided background on the 
professional conditions that exist in the population.
Two questions were also asked about the existence o f  a district music supervisor and 
w hether or not the supervisor provided professional growth activities or if  another teacher 
served as music supervisor. This question indicates the presence or absence o f  an 
administrator direcdy responsible for the music teacher. A nother question asked about 
additional levels o f  responsibilities assumed o r assigned to the music teacher.
Two questions asked about the respondent’s membership in music education 
associations and other professional organizations. Another question asks about participation 
in any school or university collaboration programs that were directly geared toward music 
teachers. These questions identified the num ber o f associations available to the music 
teacher and the variety o f  levels o f  membership in these associations. In  addition, this data 
provided districts with options for professional growth opportunities for their teachers.
Finally, each respondent was asked to indicate his o r her race and gender. While these 
are standard demographic variables, they are included here in order to ascertain if  these
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respondents in the subgroups answer in similar o r dissimilar ways in  term s o f  their 
participation o r perceptions o f  professional growth activities.
Section II: Variety o f  Professional Growth Activities
The second section o f  the survey asked each respondent to indicate each professional 
grow th activity they had attended during the previous three years. T he respondents were 
given a list o f  20 different types o f  activities to choose from and the option o f  choosing 
none or o f  listing another activity that was not m entioned.
Respondents were then asked to identify in writing a singular activity that benefited 
them  the most. This section o f the survey concluded with the op tion  o f  explaining why the 
respondent did n o t attend any professional growth activity if  they had selected N O N E  from 
the list o f  activities.
Section III: Rating the Effectiveness
Section m  o f  the survey listed the 21 activities th a t were listed in section II including an 
option for the respondent to identify another activity n o t previously listed. The respondents 
were asked to rate the effectiveness o f  each o f these 21 activities using a Likert scale from 1, 
which represented the least effective to 5, which represented the m ost effective.
Section IV: M ost Valuable and Least Valuable Activities
The final section o f  the survey instrument (section IV) asked the respondents to 
identify the top 3-5 activities they found m ost valuable and the 3-5 professional grow th 
activities they found least valuable. Each o f the previous 20 activities was listed again along 
with an option for the respondent to identify an additional activity that was not listed.
This section concluded with two qualitative questions asking the respondents to (a) 
write a b rief statem ent indicating why they chose their num ber one rated professional
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grow th activity as their most valuable, and (b) a question asking if  they had any comments to  
make about professional growth activities directed to the organizations that sponsored those 
activities.
Population
T he survey instrument was mailed out to every public high school instrumental music 
teacher in the state o f  California (N=960). School addresses were obtained from the 
California Basic Education Data Survey (CBEDS), the California Band Directors 
Association, and the Southern California School Band and Orchestra Association. Each 
survey contained a consent form (Appendix A), the survey instrument (Appendix B), and a 
postage paid return envelope.
T he initial mail-out was completed on February 15, 2000 and included a total o f 960 
surveys. Reminder postcards (Appendix Q  were mailed to 812 teachers on March 14, 2000 
followed by a second mailing  o f 488 surveys on  April 18, 2000. Instrumental music teachers 
w ho had returned the survey from the initial mailing were removed from the mailing list.
T he second mailing o f  488 consisted o f  randomly selected addresses at the ratio o f  2 out o f  
3 from the remaining addresses.
In  an attem pt to increase the number o f  participant responses in the study, 110 band 
directors were emailed reminders on May 4, 2000. This email message (Appendix D) asked 
the directors to return the completed survey o r to request another copy. O u t o f the 110 
emails, 62 were returned as undeliverable because the addresses were either out-of-date or 
non-existent. Six directors requested another survey form.
In  addition, another survey was mailed to 15 band directors’ home addresses on May 19, 
2000. Returns from  the second mailing, from the email reminders, and from the direct
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
3 9
mailing could not be separated from the total number o f returned surveys because they were 
no t identified by mailing date.
Response rate and Survey Umirarinns 
The activities listed in Table 1 indicate the number o f  mailings, reminders and return 
results. Invalid addresses indicate schools that returned the survey because they were 
incorrectly identified as public schools bu t were in reality private schools, adult schools, 
continuation schools w ithout instrumental music programs, or public schools w ithout 
instrumental music programs.












Total response rate 26.7%
Total valid response rate 25.7%
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“Mail surveys with response rates over 30 percent are rare. Response rates are often 
only about 5 o r  10 percent” (Alreck & Settle, p. 35). Table 1 indicates a response rate o f  
25.7%, which lowers the rate o f  non response bias and increases the validity o f  the data 
collected. Because the survey researches behaviors and attitudes that directly relate to the 
survey population and because o f  budget constraints, there did not seem  to be a need to 
make a third m ailing.
Some limitations to the survey include the time ftame o f  the mailings. This time frame 
coincided w ith some o f  the survey population’s busiest time o f  the year: music festivals. This 
may have affected the response rate because the music teachers may have felt it was more 
important to rehearse their groups for adjudication than to fill out a survey.
Additional limitations to the survey could have been from  respondents 
misunderstanding the survey questions or from  unfamiliarity with the survey topic due to 
lack o f teaching profession experience.
Data methodology
Data analyses and discussion o f  the survey findings (see Appendix B) are presented in 
eight parts in chapter four o f  this study. Part O ne o f Chapter Four presents the 
demographic data accumulated through responses provided by the respondents from section 
I o f the survey in summary form. Part Two presents data about the survey populations’ 
types o f  professional growth activities attended during the past three years and, which one 
o f  those activities they found m ost beneficial as reported in section II  o f  the survey. Part 
Three presents the effectiveness ratings o f  professional grow th activities, using a Likert scale 
from 1 (least effective) to 5 (most effective) as reported in section III o f  the survey. Part 
Four presents cross tabulations between selected demographic categories and the types o f
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professional growth activities attended during the past three years as reported in section I 
and II o f  the survey.
Parts Five through Eight o f  Chapter Four present data from  section IV  o f  the survey 
instrum ent (see Appendix B). P art Five presents cross tabulations between selected 
demographic data and the m ost valuable professional grow th activities. Part Six presents data 
about the written comments provided by the respondents as to why they selected a particular 
professional growth activity as their first choice. Part Seven presents cross tabulations 
between selected demographic data and the least valuable professional growth. And part 
Eight presents data summarizing written com m ents respondents made to professional music 
education organizations that provide activities for high school instrumental teachers.
Cross tabulations were tu n  using a Spearman rho test for correlation (significance o f  
p<A0) on  11 areas o f  independent ordinal demographic data and 3 areas o f  independent 
response data from sections two and four o f  the survey. A  correlation o f /><.10 is used.
The eleven demographic areas are cross-tabulated w ith the variety o f  professional 
growth activities attended, m ost valuable professional grow th activity and least valuable 
professional growth activity. These cross tabulations result in the following 33 categories:
1. T he num ber o f  years as a teacher with the types o f  professional growth activities 
attended during the past three years; the m ost valuable professional grow th activities; and the 
least valuable professional growth activities.
2. T he num ber o f  years in the current job with the types o f  professional growth 
activities attended during the past three years; the most valuable professional growth 
activities; and the least valuable professional grow th activities.
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3. T he level o f  education with the types o f  professional grow th activities attended 
during the past three years; the most valuable professional growth activities; and the least 
valuable professional growth activities.
4. T he type o f  California teaching credential with the types o f  professional growth 
activities attended during the past three years; the m ost valuable professional growth 
activities; and the least valuable professional growth activities.
5. T he am ount o f  district reimbursement with the types o f  professional growth 
activities attended during the past three years; the m ost valuable professional growth 
activities; and the least valuable professional growth activities.
6. T he num ber o f  music teachers in the district w ith the types o f  professional growth 
activities attended during the past three years; the m ost valuable professional growth 
activities; and the least valuable professional growth activities.
7. T he total school enrollment with the types o f  professional growth activities 
attended during the past three years; the m ost valuable professional growth activities; and the 
least valuable professional growth activities.
8. T he school location with the types o f professional growth activities attended during 
the past three years; the m ost valuable professional grow th activities; and the least valuable 
professional growth activities.
9. T he num ber o f  students in the instrumental music program with the types o f 
professional growth activities attended during the past three years; the most valuable 
professional grow th activities; and the least valuable professional growth activities.
10. T he sex o f  the respondents with the types o f  professional growth activities 
attended during the past three years; the m ost valuable professional growth activities; and the 
least valuable professional growth activities.
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11. T he race o f  the respondents with the types o f  professional grow th activities 
attended during the past three years; the m ost valuable professional grow th activities; and the 
least valuable professional growth activities.
These demographic categories were chosen because they represent major distinctions 
within the survey population. Cross tabulations were analyzed in order to discover 
differences between respondents participation and satisfaction levels in specific professional 
growth activities and to determine any significant differences among any o f  the sub-groups.
I f  the data in any o f  the sub-groups differ significantly as a result o f  the Spearman rho 
test (which shows the probability that there is a variation among one or m ore o f the sub­
groups within the professional growth activity) then further analysis was performed. 
Additional analysis determined the extent to which the expected num ber o f  responses fell 
above or below the actual number. For example, if  an activity has less than .10 in the 
probability column following the Spearman rho cross tabulations, then a significant 
difference exists in one o f  the sub-groups within that activity. Taking the total number o f  
responses from each sub-group and multiplying that num ber by the total percentage in the 
activity row results in datum that represents the expected number o f  responses within each 
sub-group. The information concerning significant differences for one or more sub-groups 
is expressed in percentages in the data analysis in each table.
Terminology
In  this study, the following terms are used in the following ways. T he word category 
and categories refers to demographic information taken from  section I o f  the survey. For 
example in Table 23, and all cross-tabulation tables, the demographic categories are listed in 
the table heading such as N um ber o f Years Teaching. Below the heading are the sub­
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categories. Sub-categories refer to the smaller sections within the dem ographic data such as 
0-2 years and 3-5 years teaching.
The words activity and activities refer to the items found in the first column o f  the 
cross-tabulation tables. These words in the first column identify the various professional 
growth pursuits.
W hen the numbers from  the activities are cross-tabulated with the num bers from the 
sub-categories this results in data called sub-groups. An example o f  sub-group data is the 
num ber 33 found in the Attendance at Concert activity row and 0-2 years colum n in Table 
23. Groupings refer to combinations o f  sub-group data within each activity such as the data 
from  m ore than one sub-category within an activity. An example would be the numbers 
found in Attendance at Concerts activity row and 0-2 years combined with the numbers in 
the 6-10 years teaching column.
Summary
This chapter described the methods used to collect and analyze data in order to 
complete the study. I t  also discussed the individual sections and the purpose o f  those 
sections used in the survey instrument. Additional inform ation presented in  this chapter 
included a description o f  the population surveyed in this study, the cross-tabulations, and the 
six research questions that were answered through analysis o f  the data collected by the 
survey. Tables containing all o f  the cross-tabulations begin on page 72 w ith Table 23. The 
analysis o f  these data is provided in Chapter IV.
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F IN D IN G S
The data analysis reported in this chapter is a response to the research questions 
articulated in Chapter One. This study examined the professional growth habits and needs o f 
high school instrumental music teachers o f  California, and the effectiveness o f  current 
professional growth opportunities as perceived by those high school instrumental music 
teachers. In  addition, this study examined the implications o f  professional growth 
opportunities for high school instrumental music teachers and the state music organizations 
that serve them. This investigation concentrated on the following research questions.
1. W hat types o f  professional grow th activities are high school instrumental music 
teachers attending in  order to satisfy the 150-hour state requirement needed to maintain the 
Professional Clear Single Subject Music Credential every five years?
2. W hat professional growth activities do high school instrumental music teachers find 
effective in meeting their professional grow th needs, and what activities do they find 
ineffective?
3. To what extent do high school instrumental music teachers participate in non- 
traditional professional growth activities such as peer m entoring and music education 
research?
4. Is there a difference in professional growth activities and needs am ong high school 
instrumental music teachers who work in urban, rural, and suburban areas o f  the state?
45
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5. W hat are the implications o f  this study for the state music organizations such as the 
Southern California School Band and Orchestra Association (SCSBOA), the California Band 
Directors Association (CDBA), and the California Music Educators Association CMEA?
6. W hat are the implications for school district leaders such as principals, district 
administrators, and curriculum coordinators with regard to providing staff development 
opportunities for the high school instrum ental music teachers?
Data analyses and discussion o f  the findings o f  the survey (see Appendix B) are 
presented in eight parts. Part One o f  this chapter presents the demographic data 
accumulated through responses provided by the respondents from section I o f the survey. 
Part Two presents data about the survey populations’ types o f  professional growth activities 
attended during the past three years and, which one o f  those activities they found benefited 
them the most as reported in section II o f  the survey. Part Three presents the effectiveness 
ratings o f  professional growth activities, using a Likert scale from 1 (least effective) to 5 
(most effective) as reported in section IH  o f  the survey. Part Four presents cross tabulations 
between selected demographic categories and the types o f  professional growth activities 
attended during the past three years as reported in section I and II o f the survey.
Parts Five through Eight o f Chapter Four present data from section IV  of the survey 
instrum ent (see Appendix B). Part Five presents cross tabulations between selected 
demographic data and the most valuable professional growth activities. Part Six presents data 
about the written comments provided by the respondents as to why they chose a particular 
professional growth activity as their num ber one. Part Seven presents cross tabulations 
between selected demographic data and the least valuable professional growth. Finally, part 
Eight presents data about the written comments provided by the respondents made to the
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professional music organizations that provide activities for high school instrumental 
teachers. 
See Table 1 for return rates of the survey population. 
Part One: Demographics of the Subject Population 
47 
The largest population in the survey is high school instrumental music teachers that 
have been a high school instrumental music teacher at least 15 years (39.3r½1) while the 
smallest sub-group is teachers who have 3 to 5 years of experience as a high school 
instrumental teacher (12.81½1). Data distribution among the sub-groups is not even nor docs 
it indicate any pattern but 50% of the teachers have 11 or more years of experience (sec 
Table 2). The next smallest sub-group falls in the 11 to 14 years of teaching experience 
(13.231½1) activity followed by teachers with two years or less (15.711/ii). 
Table 2 
Number of Years as a High School Instrumental Music Teacher 
Group Frequency Percent 
0 to 2 years 38 15.7 
3 to 5 years 31 12.8 
6 to 10 years 46 19.0 
11 to 14 years 32 13.2 
15 years or more 95 39.3 
Total 242 100.0 
According to Table 3, Number of Years in Current Job, teachers appear to change jobs 
frequently if they have been teaching 10 years or less. The two largest sub-groups arc those 
who have been in their current job either 6 to 10 years (26.2%) or have been in their job two 
4 8
years o r less (26.0%). Those teachers w ho have been in their current position from  11 to 14 
years make up the smallest sub-category (10.3%). T he data are n o t distributed evenly among 
the five sub-categories b u t 74.5% o f  the respondents have been in  their current job 10 years 
o r less.
Table 3
N um ber o f  Years in C urrent Job
G roup Frequency Percent
0 to 2 years 63 26.0
3 to 5 years 54 22.3
6 to 10 years 61 26.2
11 to 14 years 25 10.3
15 years o r m ore 39 16.1
Total 242 100.0
Table 4 illustrates the types o f  California teaching credentials held by the survey 
population. T he majority o f  respondents hold either a Professional Clear in M usic o r a Life 
Credential (74%). Those respondents required by law to comply w ith the 150 hours o f  
professional growth requirem ent each five years comprise 43.8% (those who hold 
Professional Clear Credential) o f  the survey population. Although teachers who hold  a Life 
Credential in Music (30.2%) are not subject to the professional grow th requirements, their 
responses are included in this study since this study seeks all opinions about professional 
grow th habits and perceptions. A large portion o f the respondents (23.9%) have credentials 
that are other than Professional Clear Credentials and these teachers are required to
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complete bo th  certification requirements and then professional growth requirements. This 
grouping includes those who have emergency permits, intern, and preliminary credentials.
A  very small portion o f  the survey population (2.1%) held supplementary credentials in 
music and one respondent did not know the type o f  credential held.
Table 4
Types o f  California Teaching Credentials
Credential Frequency Percent
Professional Clear in Music 106 43.8
Life in Music 73 30.2
Preliminary Single Subject in Music 38 15.7
Emergency Permits 17 7.0
O ther Supplemental in Music 5 2.1
Intern  Credential 2 0.8
N o Response 1 0.4
Total 242 100.0
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Table 5 
Highest Degree Earned 
Degree 
Bachelors in Music or Music Education 














More than half of the respondents (53.3%) have earned a Bachelor in Music or Music 
Education degree (see Table 5). Many of the respondents hold a Master in Music or Music 
Education (30.6%). 
so 
Tables 6 through 9 indicate levels of yearly financial reimbursement pro\'i<lcd by the 
district to the respondents; their school location in terms of rural, suburban, or urban areas; 
the number of music teachers at each site; and the number of music teachers in their district. 
According to the sun·ey population, 32.2% receive no financial support from their 
district for professional growth expenses. On the other hand, 51 % receive some 
reimbursement but less than $400 (see Table 6). A small percentage (4.1 1½1) rccci\'cd between 
SSOO and S900 and a surprisin~ amount (9.5°/41) were reimbursed for their entire professional 




D istrict Reimbursement for Professional Grow th Activities
G roup Frequency Percent
N o reimbursement 78 32.2
Less than $200 62 25.6
$200 to $400 61 25.2
$500 to $900 10 4.1
All expenses 23 9.5
N o response 8 3.3
Total 242 100.0
Table 7 indicates that nearly half o f  the respondent’s schools are located in suburban 
areas (48.3%) while the rest o f  the schools are almost equally divided between urban and 
rural locations (28.5% and 23.1% respectively).
Table 7
School Location
G roup Frequency Percent
Suburban 117 48.3
U rban /Inner City 69 28.5
Rural 56 23.1
Total 242 100.0
The survey asked how  many music teachers taught at each school site and the largest 
response (46.7%) were from those whose schools that have two teachers. Table 8 shows that
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29.3% o f  the schools have only one music teacher while 16.1% have three. A small 
percentage o f  schools (7.9%) have four o r  more music teachers.
Table 8
N um ber o f  Music Teachers at Each School Site
G roup Frequency Percent
O ne 71 29.3
Two 113 46.7
Three 39 16.1
Four o r more 19 7.9
Total 242 100.0
T he survey requested data from the respondents to indicate how  many high school 
music teachers were in the respondent’s district. Table 9 indicates nearly 70% o f  the school 
districts employed fewer than 10 music teachers per district. Districts with only one music 
teacher accounted for 19.8% o f  the responses while 14.5% had 10 o r more music teachers in 
their district.
A  very small percentage o f  the respondents (1.7%) did not know how many high school 
music teachers taught in their district.
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
5 3
Table 9
N um ber o f  Music High School Instrum ental Teachers in Each District
Group Frequency Percent
O ne 48 19.8
Two to Four 62 25.6
Five to Nine 58 24.0
Ten to Nineteen 35 14.5
20 or more 35 14.5
Unknown. 4 1.7
Total 242 100.0
Tables 10 and 11 present the number o f  music coordinators o r music supervisors that 
respondents indicated existed and whether o r not these supervisors provided professional 
growth activities for their teachers. I f  there were no music supervisors, then Table 12 
indicates the number o f  teachers that have combined music supervisor type duties and 
teaching responsibilities.
Only 35.1% o f  the respondents indicated they were supervised by a music administrator 
compared to 64.9% that had no music supervision (see Table 10).
O f  those who did have music supervision 41.1% said that their music supervisors 
provided some type o f  professional growth opportunity for them, while 58.9% received no 
professional growth from their supervisor (see Table 11).
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Table 10
N um ber o f  Music Coordinators/Supervisors
G roup Frequency Percent
Yes 85 35.1
N one 157 64.9
Total 242 100.0
Table 11
Music Coordinators W ho Provided Professional Growth Activities
G roup Frequency Percent
Yes 35 41.1
N o 50 58.9
Total 85 100.0
Many teachers are responsible for supervising others in addition to their regular 
teaching assignments. Table 12 indicates that 23.6% o f  the respondents acted as a music 
supervisor and perform ed regular teaching duties while 62.2% did not.
Fourteen percent o f  the respondents did no t indicate w hether they had any supervisor 
type duties.
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Table 12
Music Teachers with Combined Music Supervisor and Teaching- Dudes
G roup Frequency Percent
Yes 57 23.6
N o 151 62.4
N o  response 34 14.0
Total 242 100.0
It should be noted that levels o f  supervisor activities range from little involvement in 
the music teachers professional growth activities to highly involved —  even to the point o f 
being m ore involved than a full-time music coordinator might be.
Tables 13 and 14 indicate the total school enrollment and instrumental music program 
enrollment. W hen indicating the program enrollment the respondents were asked to include 
all members that participate in their instrumental program. This included non-musician 
students who were part o f  the drill team, flag corps, and any auxiliary units.
M ore than half (51%) o f  the respondents’ schools had a total enrollment o f  over 2000 
according to Table 13. These were evenly divided between 2000 to 2499 enrollment sub­
category (25.2%) and 2500 or m ore enrollment sub-category (25.2%). T he next largest sub­
category was enrollments from 1500 to 1999 with 21.9% followed by 7.4% indicating 
enrollments o f  500 to 999. Smaller schools with enrollments o f  less than 500 students made 
up only 6.6% o f  the survey population. O ne person did n o t indicate a school enrollment.
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Table 13
Total School Enrollm ent
G roup Frequency Percent
Fewer than 499 16 6.6
500 to 999 18 7.4
1000 to 1499 31 12.8
1500 to 1999 53 21.9
2000 to 2499 62 25.6
2500 or more 61 25.2
N o response 1 0.4
Total 242 100.0
Student enrollments in the respondent’s instrumental music programs were evenly- 
divided among all five groups. T he smallest category was programs with 175-224 students. 
Table 14 shows that programs with enrollments o f  fewer than 75 students made up 23.6% 
o f  the respondent’s schools while 24.4% indicated that they had programs with 76 to 124 
students. Programs with 125 to 174 students accounted for 22.3%.
While the first three groups accounted for more than 70% o f  the respondent’s 
programs, the larger enrollments accounted for less than 30% divided between those with 
175 to 224 students (13.2%) and programs with more than 225 students (16.5%).
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T a b l e  1 4
Total Instrum ental Program Enrollment
Group Frequency Percent
Fewer than 75 57 23.6
76 to 124 59 24.4
125 to 174 54 22.3
175 to 224 32 13.2
225 o r more 40 16.5
Total 242 100.0
Table 15 indicates the respondents’ memberships in music education organizations. The 
percentages reflect the ratio o f  the respondents relative to the total number o f  respondents. 
Many respondents belong to m ore than one music education organization.
There are 46 different music education organizations indicated in Table 15, with the 
largest membership in the Music Educators National Conference (72.3%). More than half 
(56.6%) o f  the respondents belong to the Southern California School Band and Orchestra 
Association and 52.9% belong to the California Band Directors Association, a group 
primarily o f  northern California high school instrumental music teachers. M embership in the 
International Association o f  Jazz Educators account for 21.4% o f  the survey population 
while 11.6% belong to the American String Teachers Association. The California Orchestra 
Directors Association was the only other music education organization that claimed more 
than ten percent membership. These six organizations comprised the majority o f  
respondent’s membership, while 40 other organizations were represented at less than 6.6% 
each.
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T he total membership count indicates that the survey population belongs to m ore than 
one music education organization and probably belongs to more than two organizations 
because the average number o f  memberships per respondent is 2.7.
Table 15
M embership in Music Education Organizations
Organization Frequency Percent
1. Music Educators National Conference 175 72.3
2. Southern California School Band and Orchestra Association 137 56.6
3. California Band Directors Association 128 52.9
4. International Association o f Jazz Educators 52 21.4
5. American String Teachers Association 28 11.6
6. California Orchestra Directors Association 25 10.0
7. N orthern  California Band Association 16 6.6
8. Percussive Arts Society 10 4.1
9. World Association for Symphonic Bands and Ensembles 6 2.4
10. American Choral Directors Association 5 2.0
11. Fresno-Madera County Music Educators Association 5 2.0
12. National Bandmasters Association 5 2.0
13. American School Band Directors Association 4 1.6
14. Southern California Vocal Association 4 1.6
15. Western Scholastic Marching Band Conference 4 1.6
16. San Bernardino County Music Educators Association 3 1.2
17. College Band Directors National Association 2 0.8
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
5 9
O rganization Frequency Percent
18. College Music Society 2 0.8
19. K ern County Music Educators Association 2 0.8
20. San Joaquin County Music Educators Association 2 0.8
21. Santa Clara Band Directors Association 2 0.8
22. Stanislaus County Music Educators Association 2 0.8
23. Tulare-Kings County Music Educators Association 2 0.8
24. W inter Guard International 2 0.8
25. Women’s Band Directors International 2 0.8
26. American Bandmasters Association 1 0.4
27. American D rum  Line Association 1 0.4
28. Dalcroze Association 1 0.4
29. Imperial Valley Music Educators Association 1 0.4
30. International Trombone Association 1 0.4
31. Iowa Bandmasters Association 1 0.4
32. Los Angeles Music Teachers Association 1 0.4
33. Merced-Mariposa County Music Educators Association 1 0.4
34. Missouri Music Educators Association 1 0.4
35. Music Society o f  the Eastern Sierra 1 0.4
36. N orth  American Brass Band Association 1 0.4
37. O rff Association 1 0.4
38. Pacific Coast Judges Association 1 0.4
39. Southern California Judging Association 1 0.4
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Organization Frequency Percent
40. Suzuki Association o f  the America 1 0.4
41. Suzuki Music Association o f  California 1 0.4
42. Texas Bandmasters Association 1 0.4
43. Texas Music Educators Association 1 0.4
44. Tubists Universal Brotherhood Association 1 0.4
45. Washington Music Educators Association 1 0.4
46. Women Band Directors National Association 1 0.4
Total 646
In  addition to music education organizations, the respondents also were asked to 
indicate to what other professional organizations they belong. Table 16 lists those 
organizations, with the teachers unions comprising the largest membership at 21%.
N o other organization had more than ten percent. T he musicians union included 9% o f 
the respondents. Every other organization was mentioned by fewer than 2% o f  the survey 
respondents.
Table 16
O ther Professional Organizations
G roup Frequency Percent
1. California Teachers Association 51 21.0
2. American Federation o f Musicians 22 9.0
3. International Trum pet Guild 3 1.2
4. Rotary/Kiwanis 3 1.2
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G roup Frequency Percent
5. Composers Guild 2 0.8
6. National Association o f  Music Merchants 2 0.8
7. Alameda Education Foundation 1 0.4
8. American Guild o f  Organists 1 0.4
9. American Society o f  Composers Authors & Publishers 1 0.4
10. American Symphony Orchestra League 1 0.4
11. California Association o f  Drill Team Instructors 1 0.4
12. California Faculty Association 1 0.4
13. Fresno Dixieland Society 1 0.4
14. Guild o f  H and Bell Ringers 1 0.4
15. HTM L Writers Guild 1 0.4
16. Martin Luther King Advisory Board 1 0.4
17. Massachusetts Instrumental Conductors Association 1 0.4
18. Pacific Composers Forum 1 0.4
19. Professional Ski Instructors o f  America 1 0.4
20. Screen Actors Guild 1 0.4
Total 97
Collaborations with county organizations and universities and colleges provide 
opportunities for professional growth activities. Table 17 lists the number o f  respondents 
that participated in such collaborations. The percentages are relative to the total number o f 
respondents as they possibly could have participated in more than one activity.
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Table 17
Collaborations with Universities/Colleges and O ther Organizations
G roup Frequency Percent
W ith university and /o r colleges 38 15.7
W ith T he California Arts Project 15 6.2
With the IMPACT program in San Diego County 10 4.1
O ther collaborations 16 6.6
Total 79 100.0
T he final demographic categories are sex and race. Table 18 shows that males made up 
81.4% o f  the respondents, with females comprising only 17.4%. Three respondents did not 
choose any sub-category for a 1.2% no response rate.
Table 19 illustrates that the high school instrumental music teachers were 61.6% 
Caucasian and 9.9% Non-Caucasian. Respondents who did not indicate either race 
comprised 28.5% o f  the total survey population.
Table 18 
Sex
G roup Frequency Percent
Male 197 81.4
Female 42 17.4
N o response 3 1.2
Total 242 100.0







N o response 69 28.5
Total 242 100.0
Demographic Summary 
Taking all o f  the personal demographic information obtained from  the survey 
population, a picture emerges that somewhat shapes the outline o f  a typical high school 
instrumental music teacher. This teacher is a male Caucasian with at least 11 years o f  music 
teaching experience with less than 10 years in their current job. This teacher has earned a 
bachelor in  music and holds a Professional Clear Single Subject Teaching Credential. This 
teacher has no music supervisor and receives less than $200 for professional growth. This 
teacher teaches in a suburban school with over 2,000 students along with one other music 
teacher, with fewer than 9 other music teachers in their district. Their music program 
involves between 75 and 175 students.
The typical respondent belongs to almost three different music education organizations 
and has attended 9 different professional growth activities over a three-year period.




Part Two: Types of Professional Growth Activities Attended 
 
Section II of the survey instrument presented a list of possible professional growth 
activities and asked the survey population to indicate which events they had attended during 
the past three years. 
Table 20 lists the various professional growth activities attended by the respondents 
during the past three years. This table includes both the preselected activities given by this 
researcher and any additional ones indicated by the respondent. The percentages are relative  to 
the total number of respondents  (N = 242)  as  many respondents have attended more than one 
activity. 
Four activities stand out as having participation rates of over 70%. These activities were, 
in descending order, Attendance at Concerts (92.1%), Attendance at Music Conferences 
(88.0%), Observing Other Rehearsals (78.9%), and Hosting a Guest Teacher or Clinician 
(71.1%). All of these activities are music related activities. 
Many teachers attended additional activities but not on the level of the previous four sub-
categories. This second-tier grouping included activities such as Attendance at On-Campus 
Inservice (58.3%), Music Workshops and Non-Music Workshops (57.9%), New Music 
Reading Sessions (57.4%), Being a Guest Teacher or Clinician (57.0%), and Attendance at 
Curriculum Development Meeting (51.7%). All but one of these activities are   directly related 
to music education. 
Attendance in the remaining sub-categories falls off significantly to the lowest 
participation levels of 10% or less. These sub-categories included participation in County 
Office of Education Workshops (10.7%), Beginning Teacher Support & Assessment (9.9%), 
and Online or Distance Learning (7.9%). None of these lowest ranked activities is directly 






T he additional activities indicated in Table 20 are those written in by the respondents on 
the survey and thus comprise the smallest levels o f  participation.
Table 20
Professional Growth Activities Attended by Respondents
Activity Frequency Percent
Attendance at Concerts 223 92.1
Music Conferences 213 88.0
Observing O ther Rehearsals 191 78.9%
Hosting a G uest Teacher or Clinician 172 71.1%
On-Campus Inservice 141 58.3%
Music Workshops 140 57.9%
Non-M usic Workshops 140 57.9%
New  Music Reading Sessions 139 57.4%
Being a G uest Teacher o r Clinician 138 57.0%
Curriculum Development Meetings 125 51.7%
Additional College/University Coursework 111 45.9%
Service in a Music Organization 86 35.5%
District Sponsored Workshops 85 35.1%
Peer Mentoring Activities 59 24.4%
Non-music conference 51 21.1%
Service as a Mentor Teacher 48 19.8%
Educational Research 45 18.6%
County Office o f  Education Workshops 26 10.7%
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Activity Frequency Percent
Beginning Teacher Support & Assessment Program 24 09.9%
Online o r Distance Learning 19 07.9%
Performing as a Musician 7 0 2 .8 %
Concert Festival Participation 2 0 0 .8 %
Conducting H onor Groups 2 0 0 .8 %
Clinics with University Ensembles 1 00.4%
Serving on Education Committees 1 00.4%
The California Arts Project 1 00.4%
Fifteen respondents indicated (Table 17) that they had participated as collaborators in 
T he California Arts Project. Yet, when asked to indicate all professional growth activities in 
section II o f  the survey, only one o f those sixteen indicated their participation (Table 20). 
This discrepancy may be due to the respondent’s view that participation in the California 
Arts Project falls under Additional College/University Coursework activity.
While a num ber o f  activities were attended by more than 50% o f  the respondents, 
Table 21 indicates that only a few o f these activities were selected as having specifically 
benefited them. The m ost beneficial activity by far is attendance at Music Conferences as 
chosen by 38.4% o f  the respondents. Only three other activities were selected at a rate 
greater than 10%. These were Hosting a G uest Teacher o r Clinician (19.8%), Observing 
O ther Rehearsals (17.7%), and Attendance at Music Workshops (11.5%).
T he remaining activities were selected once o r no t at all. Seventeen activities were 
chosen with at least one vote for m ost effective activity, and four activities were left blank. 
Percentages for this group o f  activities ranged from a high o f  8 .6 %  for Taking Additional
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College/University Coursework to a low o f  .4% for attendance at the California Arts 
Project.
The four activities without any selections were County Office o f  Education Workshops, 
Non-M usic Conferences, On-Campus In-Service, and Service as a M entor Teacher.
Table 21
Activities that Provided the M ost Benefit
Activity Frequency Percent
Music Conferences 93 38.4%
Hosting a Guest Teacher or Clinician 48 19.8%
Observing O ther Rehearsals 43 17.7%
Music Workshops 28 11.5%
Additional College/University Coursework 2 1 08.6%
Attending Concerts 14 05.7%
Being a Guest Teacher or Clinician 1 2 04.9%
N ew  Music Reading Sessions 1 2 04.9%
Service in a Music Organization 1 0 04.1%
Performing as a Musician 7 0 2 .8 %
Curriculum Development Meetings 5 0 2 .0 %
Peer Mentoring Activities 5 0 2 .0 %
Conducting H onor Groups 2 0 0 .8 %
Educational Research 2 0 0 .8 %
Festival participation 2 0 0 .8 %
Non-Music Workshops 2 0 0 .8 %
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Activity Frequency Percent
Online or Distance Learning 2 0 0 .8 %
Beginning Teacher Support and Assessment program 1 00.4%
Clinics with University Ensembles 1 00.4%
Serving on  Educational Committees 1 00.4%
T he California Arts Project 1 00.4%
County Office o f  Education Workshops 0 0 0 .0 %
Non-M usic Conferences 0 0 0 .0 %
On-Campus Inservice 0 0 0 .0 %
Service as a M entor Teacher 0 0 0 .0 %
Part Three: Effectiveness Raring- o f  Professional Growth Activities 
Table 22 illustrates, in rank descending order, the mean scores o f  the effectiveness o f 
the listed professional grow th activities o f the respondents. T he mean is derived from  a five- 
point Likert scale ranging from  least effective (1) to m ost effective (5). (See Appendix B, 
Section III). The mode indicates which scale num ber was chosen m ost often in each activity. 
Additional data reported are the number o f  responses each activity received, the standard 
error, and standard deviation.
Three activities were chosen by more than 85% o f the survey population with 
corresponding m ean scores greater than 4.00, indicating tha t these activities were identified 
as being somewhat effective by a significant majority o f  the respondents. These were Attendance 
at Concerts (94/2% ), Music Conferences (8 8 .8 %), and O bserving O ther Rehearsals (85.1%).
O ne activity from Table 22 with a significant response rate had a higher mode and mean 
score. Having a G uest Clinician o r Teacher earned the highest mean from the largest amount
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o f  respondents (N=181) with a low standard error (5.16E'°3) and low standard deviation 
(0.69). This activity was identified by the respondents as being the most effective.
O ne activity scored a high mean rating bu t it only had 13 respondents. This activity was 
identified as “O ther” (4.77). T he O ther activity included respondents’ listings o f 
professional grow th activities that were no t previously listed such as (a) conducting honor 
bands, (b) participating in festivals, (c) perform ing in ensembles as musicians rather than as 
directors o r conductors, (d) participating in T he California Arts Project, (e) serving on 
district-wide education committees, and (f) sharing clinic rehearsals with college bands.
T he survey population identified eight activities as being average in effectiveness. Five o f 
those activities had a standard deviation larger than 1 .0 0  indicating that many respondents 
found these activities somewhat ineffective and o ther respondents found them somewhat ffective. 
These five activities included Additional University/College Coursework (3.80±1.03),
Service in a Music Organization (3.65±1.12), Peer M entoring Activities (3.37±1.10), 
Educational Research (3.24±1.16), and Service as a M entor Teacher (3.06±1.01).
Table 22 also indicates that the survey respondents identified six activities as being 
somewhat in ffective. Five o f  these activities had standard deviations larger than 1.0 and all o f 
these activities’ modes were either very ineffective o r somewhat ineffective. The activities 
identified as being somewhat in ffective were Curriculum D evelopm ent Meetings (2.53 ±1.05), 
Beginning Teacher Support & Assessment (2.42±1.35), Non-M usic Conferences 
(2.33±1.13), Online or Distance Learning (2.16±1.17), Non-M usic Workshops (2.14±1.03), 
and District Sponsored Workshops (2.09±.96).
Finally, two activities had mean scores o f  less than 2.00 and standard deviations o f  less 
than 1.00. The survey respondents identified County Office o f  Education Workshops
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growth activities.
Table 22
Mean Score Showing Perceived Effectiveness and Ineffectiveness o f  Professional Growth 
Activities.
Standard. Standard
Activity N  Mean E rror Deviation Mode
O ther 13 4.77 0 .1 2 0.44 5
Having a Guest Clinician or Teacher 181 4.45 5 .1 6 ^ 0.69 5
Observing O ther Rehearsals 206 4.29 4.96 E-°3 0.71 4
Music Conferences 215 4.02 6.08 n-03 0.89 4
Attendance at Concerts 228 4.02 5.01 E-°3 0.76 4
Music Workshops 168 3.95 6.14:n-03 0.80 4
Being a Guest Teacher or Clinician 132 3.82 8.25 E'03 0.95 4
Additional Univ./College Coursework 138 3.80 8.78 &Q3 1.03 4
New Music Reading Sessions 155 3.77 7.37 &03 0.92 4
Service in a Music Organization 130 3.65 9.81E-03 1 .1 2 4
Peer Mentoring Activities 83 3.37 0 .1 2 1 .1 0 3
Educational Research 78 3.24 0.13 1.16 4
Service as a M entor Teacher 72 3.06 0 .1 2 1 .0 1 3
Curriculum Development Meetings 148 2.53 8.60 E-°3 1.05 2
Beginning Teacher Support & Assessment 48 2.42 0.19 1.35 1
Non-M usic Conferences 135 2.33 9 .7 4  E_03 1.13 2
Online or Distance Learning 51 2.16 0.16 1.17 1
Non-Music Workshops 134 2.14 8.87 n* 3 1.03 1







District Sponsored Workshops 137 2.09 8 .2 2  E_03 0.96 2
County Office o f  Ed. Workshops 58 1.95 0.13 0.98 1
On-Campus Inservice 173 1.91 6.75 E-°3 0.89 2
Part Four: Cross Tabulations Between Types o f  Professional Grow th Activities Attended 
During the Past Three Years and Demographic Categories 
Eleven demographic categories were chosen for cross-tabulation with the professional 
grow th activities found in section II o f  the survey instrum ent (Appendix B). These 
categories represent major distinctions among the respondents such as level o f  education, 
teaching experience, and school location. The specific categories are (a) the number o f  years 
as a teacher, (b) the num ber o f  years in the current job, (c) the level o f  education, (d) the 
type o f  California teaching credential, (e) the am ount o f  district reimbursement, (£) the 
num ber o f  music teachers in the district, (g) the school size, (h) the number o f  students in 
the program, (i) the sex o f  the respondents, (j) the race o f  the respondents, and (k) the 
school location. Tables 23 through 33 shows the cross-tabulation data for these eleven 
demographic categories.
These cross tabulations were analyzed in order to discover differences between 
respondents participation levels in specific professional growth activities and to determine 
significant differences am ong any o f  the sub-groups.
I f  the data in any o f  the sub-groups differ significantly as a result o f the Spearman rho 
test (which shows the probability that there is a variation among one or more o f the sub­
groups within the professional growth activity) then further analysis was performed.
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Additional analysis determ ined the extent to which the expected num ber o f  responses fell 
above or below the actual num ber o f  responses.
For example, if  an activity has less than .10 in the probability column following the 
Spearman rho cross tabulations, then a significant difference exists in one o f  the sub-groups 
within that activity. Taking the total number o f  responses from each sub-group and 
multiplying that num ber by the total percentage in the activity row results in datum that 
represents the expected num ber o f  responses within each sub-group. T he information 
concerning significant differences for one o r more sub-groups will be expressed in 
percentages in the analysis o f  the data in each table.
Each table is organized by listing the activities in descending order based upon the total 
percentage o f  responses supplied by the survey population. T he total population average 
level o f  each activity is indicated in the column with the heading “% o f  Total.”
In  all o f  the following cross-tabulation tables, the terms “Activity,” “Category,” “Sub- 
Category,” “Sub-Groups,” and “Groupings” are used according to the explanations and 
definitions presented in  the Terminology section from Chapter Three o f  this study (page 
43).
Table 23 shows the cross tabulations between the total num ber o f  years as a high school 
instrumental music teacher and types o f professional growth activities attended during the 
past three years. The data indicate that there are eight activities in which the participation 
levels o f  the respondents vary significantly (p < .1 0 ) from the average according to the 
num ber o f  years teaching.
Teachers with 10 years o r less o f  teaching experience attend Music Conferences, Music 
Workshops, Serve in a Music Organization, A ttend District Sponsored Workshops, and 
Serve as M entor Teachers at rates less than the total percentage o f the survey population.
R e p ro d u c e d  with p e rm iss ion  of th e  copyright owner. F u r th e r  reproduction  prohibited without perm iss ion .
7 3
Teachers with 3-5 years o f  experience attended Music W orkshops 6.7% more often, and 
teachers w ith 6-10 years o f  experience attended District Sponsored Workshops 8.3% m ore 
often than the total population average.
Teachers with 14 years o r less took Additional College Coursework and did Educational 
Research m ore than the survey population average. The participation average for Additional 
College Coursework activities was 45.8%. Yet, this sub-group participated up to 13% more 
often than the rest o f  the survey population.
These two activities are used to accumulate units, which can be applied towards 
advancement on  their district salary schedule. This would explain why teachers with 15 years 
o r m ore o f  experience participate in this activity less because they probably already have 
accumulated the maximum necessary units for salary advancement.
Teachers w ith 15 years o r more o f teaching experience attend Music Conferences,
Music W orkshops, Serve in a Music Organization, attend D istrict Sponsored Workshops, 
and Serve as M entor Teachers at rates greater than the average o f  the survey population.
This sub-group participates at lower levels than the average in  activities such as taking 
Additional College Coursework (45.8% vs. 31.5%) and doing Educational Research (18.5% 
vs. 1 2 .6 %).
Beginning Teacher Support and Assessment participation among teachers with 0-2 years 
o f  experience was 26.9% greater than the 9.9% average o f  the respondents.
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Table 23
Staff Development Activities Attended by the N um ber o f  Years Teaching-
Number o f  Years Teaching 
0-2 3-5 6-10 11-14 15+ Total £
o
Activity N=38 N=31 N =46 N =32 N =95 N =242
Attendance at 33 27 44 30 89 223 92.1%
Concerts
Music 32 26 38 29 8 8  213 88.0%
Conferences
Observing O ther 32 25 38 26 70 191 78.9%
Rehearsals
Hosting a G uest 22 20 37 22 71 172 71.0%
Clinician/Teacher
Non-M usic 24 16 29 21 50 140 57.8%
Workshops
On-Campus 19 19 26 24 53 141 58.2%
Inservice
Music Workshops 17 20 25 14 64 140 57.8%
Being a Guest 17 20 26 17 58 138 57.0%
Clinician/Teacher
N ew  Music 15 14 23 23 64 139 57.4%
Reading Sessions
Curriculum 13 17 25 15 55 125 51.6%
Meetings
Additional 22 18 22 19 30 111 45.8%
College
Coursework






8  8  20 10 39 85 35.1%
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N um ber o f  Years Teaching





Activity N=38 N=31 N = 46 N = 32 :N=95 N =242
O
p  < . 1 0
Peer Mentoring 
Activities
11 5 8 1 0 25 59 24.3% .585
Non-M usic
Conferences
7 7 14 5 18 51 2 1 .0 % .608
Service as a 
M entor Teacher
1 2 6 6 33 48 19.8% .0 0 0
Educational
Research
8 9 9 7 1 2 45 18.5% .072
County Office o f  
Ed. Workshops




14 2 3 0 5 24 09.9% .0 0 0
O nline/D istance
Learning
2 4 3 0 1 0 19 07.8% .538
O thera 2 2 4 2 7 17 07.0% .767
a This included activities such as perform ing as a musician, festival participation, conducting 
honor groups, clinics with university ensembles, and serving on education committees. 
Tables 23 through 33 will use these same designations for the O ther activity.
I t  must be noted that significant differences appear in participation levels in Service as a 
M entor Teacher and Beginning Teacher Support and Assessment activities because o f  the 
nature o f  the activities and the fact that these activities are geared toward specific years o f  
teaching experience and should no t be considered statistically significant. For example, it is 
logical that new teachers should no t serve as m entor teachers. However, teachers with 0-2 
years o f  experience should participate in Beginning Teacher Support and Assessment
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activities. Further, teachers with 15 years o r m ore o f experience should participate in m entor 
teacher activities at levels greater than the survey population.
Table 24 shows the cross tabulations between the num ber o f  years the survey 
population have been in their m ost recent employment and the types o f  professional growth 
activities attended during the past three years. T he data indicate that there are eight activities 
in which the participation levels o f  the respondents vary significantly (£<.1 0 ) from the 
average according to the num ber o f  years in their current position. These activities include 
(a) Music Conferences, (b) N ew  Music Reading Sessions, (c) Service as a M entor Teacher, (d) 
Non-M usic Conferences, (e) Additional College Coursework, (f) Service in a Music 
Organization, (g) Non-M usic W orkshops, and (h) Beginning Teacher Support and 
Assessment.
O n  the average 8 8 % o f the population participated in Music Conferences, 57.4% 
participated in New Music Reading Sessions, and 35.5% provided service to a music 
organization. Yet teachers with five years o r less in their current job participated less than the 
average while teachers with six o r more years in their current job participated more than the 
average.
In  contrast, an average o f  21% o f  the population participated in Non-M usic 
Conferences, 45.8% in Additional College Coursework, 57.8% in Non-M usic Workshops, 
and 9.9% in Beginning Teacher Support and Assessment. However, teachers with five years 
o r less in their current job participated more than the average and teachers with six or more 
years in their current job participated less than the average.
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Table 24
Staff Developm ent Activities Attended by N um ber o f  Years in Current Job
N um ber o f  Years in Current Job
0-2 3-5 6-10 11-14 15+ Total roH
t+H
Activity N=63 N =54 N=61 N =25 N =39 N=242 ^
Attendance at 56 51 55 22 39 223 92.1%
Concerts
Music 52 44 57 24 36 213 88.0%
Conferences
O bserving O ther 51 43 46 20 31 191 78.9%
Rehearsals
H osting a G uest 40 42 46 17 27 172 71.0%
Clinician/Teacher
On-Campus 37 36 27 16 25 141 58.2%
Inservice
Music Workshops 34 33 30 17 26 140 57.8%
Non-M usic 43 34 32 11 20 140 57.8%
Workshops
New  Music 24 29 40 19 27 139 57.4%
Reading Session
Being a G uest 31 31 41 17 18 138 57.0%
Clinician/Teacher
Curriculum 31 31 24 15 24 125 51.6%
Meetings
Additional 32 32 26 11 10 111 45.8%
College
Coursework
Service in a 15 17 25 10 19 8 6  35.5%
Music
Organization
District 16 27 22 9 11 85 35.1%
Sponsored
Workshops
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/» <  .1 0
Peer M entoring 
Activities
18 11 1 2 7 11 59 24.3% .946
Non-M usic
Conferences
17 13 1 2 2 7 51 2 1 .0 % .080
Service as a 
M entor Teacher
3 1 2 11 6 16 48 19.8% .0 0 0
Educational
Research
1 1 18 6 5 5 45 18.5% .2 0 1
County Office o f  
Ed. W orkshops




16 4 0 0 4 24 09.9% . 0 0 0
O nline/D istance
Learning
2 7 4 2 4 19 07.8% .375
O ther 4 6 2 0 5 17 07.0% .952
T here was no pattern to the participation levels in the activity o f  Service as a M entor 
Teacher. T he participation rate for all respondents in this activity was 19.8%. Yet teachers 
with 0 - 2  years and 6 - 1 0  years in their current job participated less than the average and 
teachers w ith 3-5 years and 11 years o r m ore participated more. Logically teachers who have 
been in  their current job for 15 years o r m ore provide Service as a M entor Teacher and 
Table 24 indicates that this sub-group has a participation rate o f  41% , which is significandy 
greater than the 19.8% average.
Table 25 illustrates cross tabulations between levels o f  education obtained by the survey 
population and types o f  the various professional growth activities attended during the past 
three years. T he data indicate that there are three activities in which the participation levels
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o f  the respondents vary significantly (&<.1 0 ) from the average according to  the levels o f  
education. These activities are (a) Music Conferences, (b) A ttendance a t Concerts, and (c) 
Additional College Coursework.
The average attendance level o f  the survey population at Music Conferences is 8 8 %.
Yet teachers w ith both  music and non-music bachelor degrees and masters in music attend 
less often than the average while teachers with other masters attend 12% more. The 
participation rate for all respondents in concert attendance is 92.1% while teachers with 
bachelors in music attend less often (89%) and teachers w ith master’s degrees attend more 
often (96%).
Taking additional college or university course is an area where the participation rate for 
all respondents is 45.8%. Yet, teachers with bachelor’s degrees attend slighdy more than the 
average and teachers with advanced degrees attend less than the average.
Table 25
Staff Developm ent Activities Attended by Level o f  Education
Level o f  Education
Activity
c  .u•-* c/3


















£  n 4-* O
O Q 










p  < .1 0
Attendance at 
Concerts
115 8 71 24 2 3 223 92.1% .053
Music
Conferences
1 1 0 8 65 25 2 3 213 88.0% .072
Observing O ther 
Rehearsals
1 0 1 7 54 24 2 3 191 78.9% .354
H osting a G uest 8 8 5 56 19 1 3 172 71.0% .214
Teacher/Clinician
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
80
Level o f  Education
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Activity N =129 N=9 N = 74 N =25 N = 2
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N = 3  N =242
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2 141 58.2% .725
2 140 57.8% .152
1 140 57.8% .213
1 139 57.4% .223
1 138 57.0% .319
2 125 51.6% .698
1 111 45.8% .062
1 8 6  35.5% .811
1 85 35.1% .844
0 59 24.3% .675
3 51 21.0% .904
1 48 19.8% .263
2 45 18.5% .435
0 26 10.7% .213
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16 3 3 1 1 0 24 09.9% .1 0 0
O nline/D istance
Learning
13 0 5 0 0 1 19 07.8% .194
O ther 7 3 5 2 0 0 17 07.0% .638
Table 26 indicates cross tabulations between type o f  California teaching credential held 
by the survey population and variety o f  professional grow th activities attended during the 
past three years. T he data indicate that there are six activities in which the participation levels 
o f  the respondents vary significantly (p<.1 0 ) from the average according to the type o f  
credential. These activities are (a) New Music Reading Sessions, (b) Service as a M entor 
Teacher, (c) County Office o f Education Workshops, (d) Beginning Teacher Support and 
Assessment, (e) taking Additional College Coursework, and (f) Service in a Music 
Organization.
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Activity N=1 N =38 N=106 N =73 N = 5 N =2
Attendance at 
Concerts
1 32 98 70 5 2
Music
Conferences




1 31 85 56 3 2
Hosting a 
G uest Teacher 
Clinician
0 24 83 53 1 2
On-Campus
Inservice
0 2 0 67 37 4 1
Music
Workshops
0 19 64 46 4 2
Non-Music
Workshops
0 27 60 39 5 1
N ew  Music
Reading
Sessions
0 14 64 52 3 1
Being a G uest 
Teacher/Clini 
cian




































1 C/3 _  C/3U 3 O 3  

































<  .1 0
Service in a 
Music Org.








0 1 0 2 2 21 2 0 4 59 24.3% .538
Non-M usic
Conferences




0 3 2 1 2 0 2 1 1 48 19.8% .081
Educational
Research
1 8 2 0 8 1 0 8 45 18.5% .811
County Office 
o f  Ed. Wkshps









0 4 1 0 5 0 0 0 19 07.8% .156
O ther 0 2 8 5 0 0 2 17 07.0% .722
The participation rates fo r all respondents in New Music Reading Sessions is 57.4%. 
However, teachers that held preliminary single subject in music credentials attended 20.6% 
less and teachers with emergency credentials attended 28% less than the statistical average.
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O n the other hand, teachers with professional clear single subject credentials and life 
credentials participated m ore than the population average.
Participation rates for all respondents in County Office o f  Education Workshops were 
10.7% and Service in a Music Organizations rates were 35.5%. However, teachers with 
preliminary single subject and professional clear single subject credentials participated less 
than the average while teachers with life credentials participated more.
Participation rates for all respondents in Additional College Coursework was 45.8% 
with the exception o f  teachers holding preliminary single subject and professional clear 
single subject credentials. This sub-group had participation rates higher (by 19.9% and 7.9% 
respectively) than the average, while teachers with life credentials had participation rates 
25.3% lower than the average.
The final significant difference occurs in Service as a M entor Teacher. Teachers in this 
sub-group o f life credential holders participated 7.5% more than the statistical average. This 
is because life credentials were issued before September 1985, thus these teachers tend to 
provide m entor services more often than do other sub-groups.
Table 27 displays cross tabulations between the am ount o f  district reimbursement to 
the survey population and types o f  the various professional growth activities attended. The 
data indicate that there are five activities in which the participation levels o f the respondents 
vary significandy (&<.1 0 ) from the average according to the am ount o f district 
reimbursement. These activities are (a) Music Conferences, (b) Music Workshops, (c) 
Observing O ther Rehearsals, (d) County Office o f Education Workshops, and (e) O ther 
activities including perform ance as a musician, festival participation, conducting honor 
groups, etc.
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T h e  participation rate for all respondents a t Music Conferences is a high 8 8 % and 
Music W orkshops is 57.8%. Yet those teachers receiving no  reim bursem ent attended less 
than the average and teachers in groupings less than $500 participated m ore than the 
average.
Teachers who said they observe music rehearsals had an overall participation rate o f  
78.9%. Teachers who were reimbursed less than $200 had a lower participation rate and 
teachers w ho were reimbursed from  $200 to $499 had a higher participation rate than the 
statistical average.
In  contrast to the trend mentioned previously, teachers who had no professional growth 
reim bursem ent had higher participation rates in County Office o f  Education Workshops, 
which are often free o f  charge, and in other activities such as perform ing as a musician, 
festival participation, conducting honor groups, etc. Teachers who received reimbursement 
up to $499 had lower participation rates in these activities.
Table 27
Staff D evelopm ent Activities Attended by A m ount o f D istrict Reimbursement




< $ 2 0 0
N=62






















/> < .1 0
Attendance at 
Concerts
72 56 58 9 2 0 8 223 92.1% .657
Music Conferences 63 57 56 10 21 6 213 8 8 .0 % .0 1 2
Observing Other 
Rehearsals
58 47 52 9 19 6 191 78.9% .091
Hosting a Guest 
Clinician/Teacher
53 47 44 7 17 4 172 71.0% .331
On-Campus Inservice 45 28 40 6 17 5 141 58.2% .182
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< $ 2 0 0
N=62






















/> < -1 0
Music Workshops 44 30 39 6 18 3 140 57.8% .044
Non-Music
Workshops
47 34 39 4 12 4 140 57.8% .768
New Music Reading 
Session
40 39 37 7 14 2 191 57.4% .064
Being a Guest 
Clinician/Teacher
40 38 34 7 15 4 138 57.0% .2 0 0
Curriculum
Meetings
41 34 29 5 13 3 125 51.6% .947
Additional College 
Coursework
37 26 30 6 10 2 1 1 1 45.8% .566
Service in a Music 
Organization
27 2 0 24 6 8 1 8 6 35.5% .2 2 0
District Sponsored 
Workshops
26 19 24 3 10 3 85 35.1% .423
Peer Mentoring 
Activities
19 11 2 0 2 6 1 59 24.3% .347
Non-Music
Conferences
13 17 1 2 1 7 1 51 2 1 .0 % .349
Service as a Mentor 
Teacher
17 10 11 2 5 3 48 19.8% .501
Educational
Research
16 9 11 3 4 2 45 18.5% .799
County Office of 
Ed. Workshops




8 5 8 1 1 1 24 09.9% .833
Online/Distance
Learning
6 6 4 0 1 2 19 07.8% .201
Other 8 2 4 0 1 2 17 07.0% .066
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Table 28 presents cross tabulations between the number o f  high school instrumental 
teachers within a particular district and variety o f  the various professional grow th activities 
attended during the past three years. T he data indicate that there are five activities in which 
the participation levels o f the respondents vary significandy (/><.1 0 ) from the average 
according to the number o f  high school instrumental teachers in the district. These activities 
are (a) Non-M usic Conferences, (b) Educational Research, (c) Being a Guest 
Teacher/Clinician, (d) District Sponsored Workshops, and (e) O ther activities including 
perform ance as a musician, festival participation, conducting honor groups, etc.
T he participation rate for all respondents in Non-M usic Conferences was 21%. Yet 
respondents with 4 o r fewer music teachers in the district had a higher participation average 
and teachers with five or more in their district had a lower participation average.
Districts with only one teacher had higher participation rates than the average in the 
O ther activity which includes activities such as perform ing as a musician, festival 
performance, o r conducting honor groups, etc. T he participation rate for all respondents in 
this activity was 7%. Yet this sub-group participated slightly m ore frequently (7.5%) than the 
average.
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T a b l e  2 8
Staff Development Activities Attended by N um ber o f  High School Instrum ental Teachers 
in the District




1 2-4 5-9 10-19 2 0 + Unknown Sig.
Activity N =48 N =62 N =58 N =35 N =35 N = 4
O
p  <  . 1 0
Attendance at 
Concerts
43 57 54 34 31 4 92.1% .5T6
Music Conferences 41 56 50 31 32 3 8 8 .0 % .7-48
Observing O ther 
Rehearsals
35 52 45 26 29 4 78.9% .5_36
Hosting a Guest 
Clinician/Teacher
27 49 39 30 25 2 71.0% .156
On-Campus
Inservice
28 38 34 2 1 18 2 58.2% .5-48
Music Workshops 36 39 33 23 18 1 57.8% .7 4 4
Non-Music
Workshops
26 39 32 2 0 19 4 57.8% .891
N ew  Music 
Reading Session
27 38 36 2 1 17 139 57.4% .323
Being a Guest 
Clinician/Teacher
2 0 38 33 26 18 3 57.0% .0*94
Curriculum
Meetings
23 37 27 2 0 17 1 51.6% .7 10
Additional College 
Coursework
2 2 25 28 18 17 1 45.8% .5-84
Service in a Music 
Organization
18 2 1 23 15 9 0 35.5% .4-92
District Sponsored 
Workshops
1 0 2 2 2 1 19 13 0 35.1% .0*48
Peer Mentoring
Arriviries
8 19 9 11 1 2 0 24.3% .2:83
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HS Instrum ental Music Teachers in the D istrict
C 3
4—» 
£1 2-4 5-9 10-19 2 0 + U nknow n Sig.
Activity N =48 N =62 N=58 N =35 N =35 N = 4
O
s? p  <  .1 0
Non-M usic
Conferences
1 2 17 11 5 5 1 2 1 .0 % .088
Service as a 
M entor Teacher
8 15 11 1 0 4 0 19.8% .698
Educational
Research
4 1 2 1 2 7 8 2 18.5% .050
County O ffice o f 
Ed. W orkshops




4 11 4 0 4 1 09.9% .413
O nline/D istance
Learning
4 6 2 3 4 0 07.8% .965
O ther 7 4 3 1 2 0 07.0% .051
T he involvement rate for all respondents in Educational Research is 18.5% and District 
Sponsored Workshops is 35.1% (see Table 28). But those teachers w ith only one high school 
instrum ental teacher in the district had lower participation rates than  the average and 
teachers with two or m ore in the district had higher levels o f  participation.
T he same data ratio exists for Being a Guest Teacher o r Clinician with the exception o f  
teachers in districts with more than 20 high school instrumental teachers. This sub-group 
had levels o f  involvement less than the average by 6 %.
Table 29 illustrates cross tabulations between the size o f  the school and types o f 
professional grow th activities attended during the past three years. T h e  data indicate that 
there are three activities in which the participation levels o f  the respondents vary 
significantly (P<.10) from the average according to the size o f  school. These activities are (a)
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Being a G uest Teacher or Clinician, (b) Hosting a G uest Teacher or Clinician, and (c)
D istrict Sponsored Workshops.
Participation rates for the survey population in  Being a G uest Teacher o r Clinician is 
57%. However teachers with school populations o f  999 o r less and 1500 to 1999 had lower 
rates o f  participation than the average while schools with populations o f  1000 to 1499 and 
greater than 2000 had participation levels higher chan the average.
Hosting a clinician or guest teacher and D istrict Sponsored Workshops had 
participation rates o f  71% and 35.1% respectively. T he data indicate that schools with less 
than 1500 students had instrumental music teachers participate less than the average and 
schools with more than 1500 had those teachers participate at rates greater than the average.
The m ost significant statistic is the low level o f  participation in District Sponsored 
Workshops by teachers from schools with less than 500 students. These teachers participate 
28.9% less in District Sponsored Workshop activities than the average for all respondents, 
which was 35.1%.
Table 29
Staff Development Activities Attended by School Size
School Size
<499 500 1000- 1500- 2000- 2500+ _  Significance
to 1499 1999 2499 g
999 ^
o
Activity N=16 N =18 N=31 N =53 N =62 N=62 p <  .10
Attendance at 
Concerts
14 13 29 50 61 55 92.1% .193
Music Conferences 11 15 29 48 54 55 88.0% .269
Observing O ther 
Rehearsals
10 11 26 45 46 52 78.9% .112
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School Size
<499 500 1000- 1500- 2000- 2500+ _
to 1499 1999 2499 §
999 H
o
Activity N =16 N =18 N=31 N =53 N =62 N = 62  ^
Hosting a Guest 4 8 18 39 49 53 71.0%
Clinician/Teacher
On-Campus 9 11 23 28 35 35 58.2%
Inservice
Music Workshops 6 9 23 30 34 38 57.8%
Non-M usic 6 9 24 30 35 36 57.8%
Workshops
New Music 6 8 23 30 35 37 57.4%
Reading Session
Being a Guest 3 8 21 29 39 38 57.0%
Clinician/Teacher
Curriculum 5 8 17 26 34 35 51.6%
Meetings
Additional 7 8 12 28 26 30 45.8%
College
Coursework
Service in a Music 6 5 9 21 20 25 35.5%
Organization
District 1 3 10 23 22 26 35.1%
Sponsored
Workshops
Peer Mentoring 3 2 10 14 16 14 24.3%
Activities
Non-Music 6 4 4 13 9 15 21.0%
Conferences
Service as a 3 2 10 10 7 16 19.8%
M entor Teacher
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p  <  .10
Educational
Research
1 2 6 12 12 11 18.5% .395
County Office o f  
Ed. W orkshops




2 0 3 5 4 10 09.9% .188
O nline/D istance
Learning
0 3 3 4 4 5 07.8% .832
O ther 4 1 2 2 2 6 07.0% .565
N ote. Total num ber o f  responses was 241 (N=241). O ne person did no t indicate a school 
size.
Table 30 presents cross tabulations between the location o f  the high school 
instrum ental teacher’s school and types o f  professional growth activities attended during the 
past three years. The data indicate that there are two activities in which the participation 
levels o f  the respondents vary significantly (p<.10) from  the average according to the school 
location. These activities are (a) District Sponsored Workshops, and (b) O ther activities 
including perform ance as a musician, festival participation, conducting honor groups, etc.
Average participation rates for teachers who participated in D istrict Sponsored 
W orkshops is 35.1%. However, teachers in rural schools had lower participation rates than 
the average, and teachers from suburban and urban schools had higher participation rates. In  
fact, rural teachers participate in District Sponsored W orkshops a t rates o f 17.3%, which is 
less than half the 35.1% average.
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Table 30
Staff D evelopm ent Activities Attended by School Location
School Location
Rural Suburban U rban Total
■2
£ Significant
Activity N=56 N =117 N = 69 242
o
p <  .10
Attendance at Concerts 50 111 62 223 92.1% .975
Music Conferences 45 111 57 213 88.0% .942
O bserving O ther Rehearsals 42 100 49 191 78.9% .440
H osting a G uest 
C linician/Teacher
31 95 46 172 71.0% .295
O n-Cam pus Inservice 33 67 41 141 58.2% .933
Music W orkshops 30 75 35 140 57.8% .615
Non-M usic Workshops 27 73 40 140 57.8% .340
N ew  Music Reading Session 29 78 32 191 57.4% .381
Being a G uest 
C linician/Teacher
24 86 28 138 57.0% .459
Curriculum Meetings 22 67 36 125 51.6% .208
Additional College 
Coursework
27 56 28 111 45.8% .367
Service in a Music 
Organization
18 52 16 86 35.5% .192
D istrict Sponsored 
W orkshops
10 49 26 85 35.1% .037
Peer M entoring Activities 10 30 19 59 24.3% .230
Non-M usic Conferences 14 24 13 51 21.0% .417
Service as a M entor Teacher 10 26 12 48 19.8% .879
Educational Research 5 28 12 45 18.5% .318
County Office o f  Ed. 
W orkshops
10 9 7 26 10.7% .219
Beginning Teacher Support 
&  Assessment
4 10 10 24 09.9% .155
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School Location
Rural Suburban Urban Total
4—1
s Significance
Activity N =56 N=117 N =69 242
O
p  <  .10
O nline/D istance Learning 4 11 4 19 07.8% .719
O ther 8 7 2 17 07.0% .016
T he opposite is true o f  the data from the O ther activity. The average participation, rate 
for this activity is 7%. Yet rural teachers had higher rates o f  participation and suburban and 
urban teachers had lower rates than the average. Rural teachers participate in other activities 
7.2% higher than the average o f  this activity, which is 7%.
Table 31 shows cross tabulations between the num ber o f  students in the instrumental 
music program and types o f  various professional grow th activities attended during the past 
three years. The data indicate that there are ten activities in which the participation levels o f 
the respondents vary significantly (p<.10) from the average according to the number o f 
students in the program. These activities are (a) Music Conferences, (b) New  Music Reading 
Sessions, (c) Service as a M entor Teacher, (d) Service in a Music Organization, (e) Being a 
G uest Teacher or Clinician, (f) Hosting a Guest Teacher o r Clinician, (g) Attendance at 
Concerts, (h) District Sponsored Workshops, (f) Music Workshops, and 0  O ther activities 
including performance as a musician, festival participation, conducting honor groups, etc.
In  nine out o f  the previously listed ten activities, high school instrumental music 
teachers with fewer than 75 students in their program had lower participation rates than the 
average. T he one exception was in the O ther activity. T he participation rate for all 
respondents in this activity was 7% and teachers with fewer than 75 students and more than 
225 students participated m ore than the average (7% and 3% respectively).




Participation rates for all respondents in attendance at Music Conferences were 88%. 
However teachers with programs less than 125 had lower participation rates and programs 
with 125 or more had higher participation rates. The same data (see Table 31) are reflected in 
Attendance at Concerts. 
Music Workshops had mixture of attendance rates. Teachers with fewer than 75 
students and between 125-174 students had lower participation rates than the 57.8% average. 
Teachers with program enrollments of 76-124 and greater than 175 had higher participation 
rates than the 57.8% average. 
Attendance at New Music Reading Sessions indicated that teachers with low (<75) 
enrollments participated 18.9% less than rile 57.4% average while teachers with programs of 
more than 175 students participated more than the average. 
Participation rates for Serving as a Mentor Teacher is 19.8% and Being a Guest Teacher 
or Clinician is 57%. Yet teachers with enrollments of fewer than 175 students were less active 
as mentor teachers and guest clinicians while teachers with programs more than 175 were 
more active as mentor teachers and guest clinicians. 
Teachers with less than 75 students in their program participated less often in Music 
Organizations while teachers with more than 75 students participated at greater levels 
compared to the population average. 
Participation rates for Hosting a Guest Teacher or Clinician was 71%. However, 
 
teachers with fewer than 75 students participated 28.9% less than the average in hosting a 
guest teacher and teachers from all the other sub-groups participated above the average. 
District Sponsored Workshops had an average participation rate of 35.1%. Again, 
programs with fewer than 75 students participated 14.1% less than the 35.1% average while 








Staff Developm ent Activities Attended by Num ber o f  Students in the Program
Activity
N um ber o f  Students in  the Program
<75 76 to 125 to 175 to 225+
124 174 224




Attendance at 49 53 51 32
Concerts
Music Conferences 39 51 52 32
Observing O ther 39 48 47 27
Rehearsals
H osting a Guest 24 47 39 29
Clinician/Teacher
On-Campus 35 41 24 20
Inservice
Music Workshops 25 39 27 23
Non-M usic 34 38 30 17
Workshops
New Music Reading 22 34 31 26
Session
Being a Guest 23 34 29 24
Clinician/Teacher
Curriculum Meetings 25 30 27 19
Additional College 27 24 26 20
Coursework
Service in a Music 11 22 20 15
Organization
D istrict Sponsored 12 22 21 14
Workshops
Peer M entoring 11 19 9 9
Activities
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p  <  .1 0
Service as a M entor 
Teacher
6 11 1 0 7 14 19.8% .006
Educational Research 1 0 13 7 8 7 18.5% .986
County Office o f  
Ed. W orkshops




5 8 5 1 5 09.9% .854
O nline/D istance
Learning
4 4 3 4 4 07.8% .439
O ther 8 4 1 0 4 07.0% .097
Table 32 illustrates cross tabulations between the sex o f  the survey population and 
variety o f  various professional growth activities attended during the past three years. The 
data indicate that there was one activity in which the participation levels o f  the respondents 
vary significantly (p<. 10) from the average according to sex o f the survey population. This 
activity was Hosting a Guest Teacher or Clinician.
The participation rate for Hosting a G uest Teacher o r Clinician for both sexes was 71%. 
Yet males hosted a clinician 3.6% more often and females hosted a clinician 13.9% less often 
than the average.
While practically significant ^>=.101) but not at the .10 significance level, women 
participated less often in New Music Reading Sessions than men. In  addition, the 
participation rate for County Office o f Education Workshops was 10 out o f  242 with a
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significance o f  p=AQ3. Again, these data hold practical significance indicating that women 
participated m ore often than men in County Office o f  Education Workshops.
Table 32







Activity N=197 N =42 N =3 N =242
O
ox / < . 1 C
Attendance at Concerts 183 37 3 223 92.1% .391
Music Conferences 176 34 3 213 8 8 .0 % .204
Observing O ther 
Rehearsals
156 33 2 191 78.9% .816
Hosting a G uest 
Clinician/Teacher
147 24 1 172 71.0% .0 1 0
On-Campus Inservice 113 26 2 141 58.2% .548
Music Workshops 115 25 0 140 57.8% .655
Non-Music Workshops 115 2 2 3 140 57.8% .794
New  Music Reading 
Session
118 2 0 1 139 57.4% .1 0 1
Being a Guest 
Clinician/Teacher
118 19 1 138 57.0% .057
Curriculum Meetings 1 0 1 23 1 125 51.6% .832
Additional College 
Coursework
90 2 1 0 1 1 1 45.8% .974
Service in a Music 
Organization
73 13 0 8 6 35.5% .279
District Sponsored 
Workshops
71 14 0 85 35.1% .496
Peer M entoring Activities 47 1 2 0 59 24.3% .736
Non-M usic Conferences 43 7 1 51 2 1 .0 % .574












p < A 0
Service as a M entor 
Teacher
41 7 0 48 19.8% .407
Educational Research 37 8 0 45 18.5% .844
County Office o f  Ed. 
W orkshops
18 8 0 26 10.7% .103
Beginning Teacher 
Support & Assessment
2 0 3 1 24 09.9% .858
O nline/D istance
Learning
15 4 0 19 07.8% .799
O ther 13 3 1 17 07.0% .531
Table 33 presents cross tabulations between the race o f  the survey population and types 
o f  the various professional grow th activities attended during the past three years. T he data 
indicate that there is one activity in which the participation levels o f  the respondents vary 
significandy (£<.10) from, the average according to the race o f the survey population. This 
activity is Educational Research.
Educational Research had average participation rates o f  18.5% fo r all respondents in 
this activity. Those who did n o t indicate their gender participated in Educational Research 
activities at a rate that was 8.4%  lower than the average o f  all respondents who selected this 
activity. Those who chose to identify their race participated in Educational Research at a 
higher than average rate.
While practically significant (p=.108) but not at the level required for this study is the 
participation rates for taking Additional College Coursework. Caucasians took Additional 
College Coursework more often  than those who chose no t to indicate a race did.
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Table 33

















p < .  1 0
Attendance a t Concerts 138 2 2 63 223 92.1% .730
Music Conferences 130 2 1 62 213 8 8 .0 % .605
O bserving O ther 
Rehearsals
116 2 0 55 191 78.9% .670
H osting a G uest 
Clinician/Teacher
1 0 2 17 53 172 71.0% .2 2 1
On-Campus Inservice 8 8 17 38 141 58.2% .945
Music Workshops 8 8 13 39 140 57.8% .669
Non-M usic W orkshops 85 15 40 140 57.8% .817
N ew  Music Reading 
Session
91 11 37 139 57.4% .203
Being a G uest 
Clinician/Teacher
84 14 40 138 57.0% .807
Curriculum Meetings 79 14 32 125 51.6% .462
Additional College 
Coursework
74 11 26 1 1 1 45.8% .108
Service in a M usic 
Organization
57 9 2 0 8 6 35.5% .213
District Sponsored 
Workshops
55 1 2 18 85 35.1% .246
Peer M entoring 
Activities
32 8 19 59 24.3% .239
Non-M usic
Conferences
29 6 16 51 2 1 .0 % .473
Service as a M entor 
Teacher
30 4 14 48 19.8% .949
Educational Research 32 6 7 45 18.5% .078


















p < A 0
County Office o f Ed. 
Workshops
15 3 8 26 10.7% .694
Beginning Teacher 
Support &  Assessment
15 6 3 24 09.9% .481
Online/D istance
Learning
14 0 5 19 07.8% .388
O ther 1 2 0 5 17 07.0% .602
Part Five: Cross Tabulations between Most Valuable Professional Growth Activities and
Demographics
Section IV o f the survey (see Appendix B) asked the respondents to identify the top 3-5 
activities they found m ost professionally valuable, and to indicate which activity proved to be 
m ost valuable. Once these activities were identified the numbers from each activity were 
totaled and the sums were cross tabulated with the ordinal data from the demographic 
section using a Spearman Correlation (£<.10) test. This test was run to discover any 
significant difference between the two sets o f  data.
The demographic data that were utilized in the cross tabulations included: (a) number 
o f  years teaching, (b) number o f  years in the current job, (c) level o f  education, (d) type o f 
California teaching credential, (e) the am ount o f  district reimbursement for professional 
growth expenses, (f) the number o f  high school instrumental teachers in the district, (g) the 
size o f  school, (h) the school location, (i) the num ber o f  students in the instrumental music 
program at each site, Q sex, and (k) race o f  the respondents.
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These cross tabulations were analyzed in order to determine differences between 
selection in respondents m ost valuable professional growth activities and dem ographic 
categories to determine significant differences among the preferences o f  any o f  the sub­
groups.
I f  the data in any o f  the sub-groups differ significandy as a result o f  the Spearman rho 
test (which shows the probability that there is a variation am ong one o r m ore o f  the sub­
groups within the professional grow th activity) then further analysis was perform ed. 
Additional analysis determined the extent to which the expected num ber o f  responses fell 
above or below the actual num ber for the sub-group.
For example, if  an activity has less than .10 in the probability column following the 
Spearman rho cross tabulations, then a significant difference exists in one o f  the sub-groups 
within that activity. Taking the total num ber o f  responses from each sub-group and 
multiplying that num ber by the total percentage in the activity row results in datum  that 
represents the expected num ber o f  responses within each sub-group. These findings are 
expressed in percentages in the analysis o f  the data in each table.
Each table is organized by listing the activities in descending order based upon the total 
percentage o f  responses supplied by the survey population. T he total population average 
level o f  each activity is indicated in the colum n with the heading “%  o f  Total.”
In all o f  the following cross-tabulation tables, the terms “Activity,” “Category,” “Sub- 
Category” “Sub-Groups,” and “G roupings” are used according to the explanations and 
definitions presented in Chapter Three o f  this study.
The data in Tables 34 through 44 also indicate the total num ber o f  selections made by 
the survey population in each activity. This number is found in the colum n labeled “Total
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N = 242” and farther reinforces the mean score rankings o f  the survey population in Table 
22 and the m ost valuable activity rankings in Table 45.
T he  survey respondents chose four activities (see Tables 34 through 44) at a rate o f 
50% o r m ore as their m ost valuable professional activities. These activities included (a)
Music Conferences (74.7%), (b) Observing O ther Rehearsals (73.1%), (c) Hosting a Guest 
Teacher o r Clinician (66.9%), and (d) Music W orkshops (52%).
Two other activities rated moderately high on the respondent’s list. These activities 
included Attendance a t Concerts (48.7%) and New Music Reading Sessions (38.8%).
A t the bottom  o f  the scale, and selected by less than  10% o f  the survey population, are 
twelve activities. These activities are (a) Educational Research, (b) Peer Mentoring Activities, 
(c) Service as a M entor Teacher, (d) Curriculum D evelopm ent Meetings, (e) other activities 
such as perform ing as a musician, festival participation, conducting honor groups, clinics 
with university ensembles, and serving on  education committees, (f) Beginning Teacher 
Support and Assessment, (g) District Sponsored W orkshops, (h) Online or Distance 
Learning, 0  Non-M usic Conferences, © County O ffice o f  Education Workshops, (k) On- 
Campus Inservice, and © Non-Music Workshops.
I t  m ust be noted that certain activities are targeted towards sub-groups within the 
survey population, thus limiting rates o f  participation. T hese activities include Beginning 
Teacher Support and Assessment activities and possibly Service as a M entor Teacher and 
Being a G uest Teacher or Clinician.
Table 34 indicates cross tabulations between the m o st valuable professional growth 
activities identified by the respondents with the survey population’s total num ber o f  years 
taught. The data indicate that there are two activities in  which the selections o f  the 
respondents vary significantly (p<A0) from the average according to the number o f years
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taught. These activities are (a) Attendance at Concerts and (b) taking Additional College 
Coursework.
Respondents selected Attendance at Concerts as a m ost valuable activity by 48.7%. 
However, teachers with five years or less o f  teaching and those with 11 o r more years o f  
teaching chose this activity less than the total average, while teachers with 6 - 1 0  years o f  
teaching chose C oncert Attendance as a m ost valuable activity 18.6% m ore than the average 
o f  the respondents.
Table 34
M ost Valuable Professional Growth Activities by N um ber o f  Years Teaching-
Activity
Num ber o f  Years Teaching
0-2 3-5 6-10 11-14 15+ Total
N=38 N=31 N = 46 N = 32 N =95 N =242
e2 Sig. 
p  <  .1 0
Music Conferences
Observing O ther 
Rehearsals









Being a G uest 
Teacher/Clinician
Service in a Music 
Organization
Educational Research
30 26 27 28 70 181 74.7% .105
32 25 33 21 6 6  177 73.1% .584
23 22 35 26
10
56 162 66.9% .939
18 18 21 20 49 126 52.0% .812
17 12 31 13 45 118 48.7% .003















Num ber o f  Years Teaching
3-5 6-10 11-14 










p  <  .1 0
Peer M entoring 
Activities
6 4 3 1 7 2 1 08.6% .103
Service as a M entor 
Teacher




2 2 2 1 6 13 05.3% .137
Other* 0 1 1 0 4 6 02.4% .792
Beginning Teacher 
Support & Assessment
4 2 0 0 0 6 02.4% .841
District Sponsored 
Workshops
0 1 2 0 2 5 0 2 .0 % .630
O nline/D istance
Learning
1 0 0 0 3 4 0 1 .6 % __ b
Non-M usic
Conferences
0 0 1 0 2 3 0 1 .2 % __ b
County Office o f  Ed. 
Workshops
0 1 0 0 1 2 0 0 .8 % __ b
On-Campus Inservice 1 0 0 0 1 2 0 0 .8 % __ b
Non-M usic
Workshops
0 0 0 0 2 2 0 0 .8 % __ b
a This includes activities such as performing as a musician, festival participation, conducting 
honor groups, clinics with university ensembles, and serving on education committees. 
Tables 34 through 44 will use these same designations for the O ther activity. 
b Sample size was <  5
Based upon the number o f years teaching, 27.2% o f  the respondents chose Additional 
College Coursework as one o f  their top activities. Yet teachers with 0-2 years o f teaching
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 0 6
and teachers with 15 or more years o f  teacher chose this activity less than the average o f  the 
survey population, and teachers with 3-14 years o f  experience chose Additional College 
Coursework m ore than the average.
While the data from Music Conferences (Table 34) does no t indicate a significant 
difference am ong the sub-groups it is nearly significant (£=.105). Teachers with 6-10 years o f  
teaching experience selected Music Conferences as a m ost valuable activity 15.3% higher 
than the average o f  the survey population.
Table 35
M ost Valuable Professional Growth Activities by Years in Current Job
N um ber o f  Years in C urrent Job
Activity
Music Conferences
Observing O ther 
Rehearsals









Being a G uest 
Teacher/Clinician
Service in a Music 
Organization
Educational Research
_ot- 10-2 3-5 6-10 11-14 15+ Total £  Sig.
c














36 42 45 15
35 26 26 17
30 32 28 9





24 162 66.9% .663
22 126 52.0% .801
19 118 48.7% .003
94 38.8% .490
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Activity
N um ber o f  Years in
0-2 3-5 6-10 
N=63 N = 54  N=61
Current Job
11-14 15+ 
N =25 N =39
Total






p < A 0
Peer M entoring 
Activities
9 2 3 2 5 2 1 08.6% .303
Service as a M entor 
Teacher








4 2 0 0 0 6 02.4% .841
O ther 0 3 0 0 3 6 02.4% .850
District Sponsored 
W orkshops
2 3 0 0 0 5 0 2 .0 % .596
O nline/D istance
Learning
1 1 0 0 2 4 0 1 .6 % __ a
Non-M usic
Conferences
1 0 0 1 1 3 0 1 .2 % __ a
On-Cam pus Inservice 2 0 0 0 0 2 0 0 .8 % __ a
Non-M usic
Workshops
0 0 0 1 1 2 0 0 .8 % __ a
County Office o f  Ed. 
Workshops
0 1 0 0 1 2 0 0 .8 % __ a
a Sample size was <  5
Table 35 offers cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s total number o f  years in 
their current job. T he data indicate that there are two activities in which the selections o f  the 
respondents vary significantly (p<A0) from the average according to the num ber o f  years in
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the current job. These activities are (a) Attendance a t Concerts and (b) taking Additional 
College Coursework.
Respondents selected Attendance at Concerts by 48.7% as one o f  the top activities 
while teachers with 0 - 2  years and 6 - 1 0  years in their current job chose this activity less than 
the rest o f  the respondents. Teachers with 3-5 years and 11-14 years in their job chose this 
activity as m ost valuable m ore than the average o f the respondents.
Teachers in their jobs 15 years o r more chose Additional College Coursework as a 
valuable activity much less than the average o f  the respondents while less experienced 
teachers chose coursework options more frequently. This discrepancy is probably due to the 
fact that taking Additional College Courses is only valuable to those teachers who are using 
the units earned for advancement on the salary scale or who may be seeking counseling o r 
administrative credentials. Teachers no t desiring college credit for salary advancement or 
clear credential may no t find this activity to be as valuable as other activities.
Table 36 presents cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the level o f  education.
This cross tabulation between the level o f education obtained by the survey 
respondents and their choices o f  m ost valuable activities did no t produce any significant 
differences between the respondents and the activities (see Table 36).
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Table 36
M ost Valuable Professional G row th Activities by Level o f  Education
Level o f  Education
e
C u G u W4 l“ l cj v-i
S s  O ffl O S  Q S  O Q  f2 e2
o
Activity N =129 N = 9 N = 74 N =25 N = 2  N =3 N = 242  ^
Music 99 7 53 17 2 2 181 74.7%
Conferences
Observing O ther 98 5 50 21 1 2 177 73.1%
Rehearsals
H o stin g aG u es t 83 5 52 18 2 2 162 66.9%
Teacher/Clinician
Music W orkshops 6 6  5 41 11 2 1 126 52.0%
Attendance at 6 6  4 31 13 2 2 118 48.7%
Concerts
New  Music 46 1 35 11 0 1 94 38.8%
Reading Sessions
Additional 32 4 23 7 0 0 6 6  27.2%
College
Coursework
Being a G uest 23 2 15 7 0 1 48 19.8%
Teacher/Clinician
Service in a 22 0 13 3 0 1 39 16.1%
Music
Organization
Educational 11 0 7 2 1 1 22 09.0%
Research
Peer M entoring 8  4 8  1 0 0 21 08.6%
Activities
Service as a 5 0 7 1 0 0 13 05.3%
M entor Teacher
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Activity N=129 N =9 Z II -j N =25 N = 2 N =3 N =242
O




5 1 0 0 0 0 6 02.4% .142




3 0 1 1 0 0 5 0 2 .0 % .260
O nline/D istance
Learning
1 1 1 1 0 0 4 0 1 .6 % __ a
Non-M usic
Conferences
2 0 0 1 0 0 3 0 1 .2 % __ a
On-Campus
Inservice
1 0 1 0 0 0 2 0 0 .8 % __ a
Non-M usic
Workshops
0 1 1 0 0 0 2 0 0 .8 % __ a
County Office o f  
Ed. Workshops
0 1 0 1 0 0 2 0 0 .8 % __ a
1 Sample size was <  5
Table 37 indicates cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s type o f  California 
teaching credential. The data indicate that there is one activity in which the selections o f  the 
respondents vary significantly (p<.10) from  the average according to the type o f  California 
teaching credential. This activity is Service in a Music Organization.
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p < A 0
Music
Conferences
31 79 53 5 1 1 2 181 74.7% .478
Observing O ther 
Rehearsals
33 73 53 3 1 14 177 73.1% .829
Hosting a G uest 
Teacher/Clinician
28 70 51 2 0 11 162 66.9% .925
Music Workshops 18 55 37 4 1 11 126 52.0% .264
Attendance at 
Concerts
2 1 55 32 3 0 7 118 48.7% .103
N ew  Music 
Reading Sessions




1 2 37 1 2 1 0 4 6 6 27.2% .6 8 8
Being a Guest 
Teacher/Clinician
5 25 14 0 1 3 48 19.8% .420
Service in a 
Music
Organization
2 17 17 0 0 3 39 16.1% .013
Educational
Research
6 6 7 1 0 2 2 2 09.0% .699
Peer Mentoring 
Activities
3 7 7 1 0 3 2 1 08.6% .851
Service as a
M ̂ n F a r  T p o r n A r
0 6 7 0 0 0 13 05.3% .483
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~ p <.10 
02.411/i, .321 
02.0% .841 
01.6% ____ a 
01.21½ 1 a 
00.811/i, a 
00.8% ____ a 
Service in a ~lusic Organization was chosen by 16.1 % of the survey population as a 
most \·aluable professional growth acti\·ity. Howe\·er, teachers holding preliminary and 
supplemental credentials did not chose Sen-ice in a :\lusic Organization on the same icYcls as 
the rest of the respondents. On the other hand, teachers with life credentials sdcctcd Service 
in a :\I usic Organization 7 .1 ° / 11 more than the a\·erage of the rcspondrn ts. 
1 1 3
Selection rates for Concert Attendance as a m ost valuable activity is practically 
significant (i>=.103). Holders o f  preliminary credentials and clear credentials selected 
Concert A ttendance as a valuable activity m ore often, while holders o f  life credentials 
selected this activity less often.
Table 38 offers cross tabulations between the m ost valuable professional growth 
activities identified by the respondents and the survey population’s am ount o f  district 
reim bursem ent for participation in professional grow th activities. T he data indicate that 
there are two activities in which the selections o f  the respondents vary significantly (p<.1 0 ) 
from the average according to the am ount o f  reim bursem ent for professional growth 
expenses. These activities are (a) Music Conferences and (b) taking Additional College 
Coursework.
Attendance at Music Conferences was selected by 74.7% o f  the survey population as 
one o f  their m ost valuable professional growth activities. Yet, teachers who received §200 o r 
less o r between §500-999 attended Music Conferences m ore than the survey population 
average. Teachers, who either did not respond, who received between §200-499, or who were 
reimbursed for all o f  their professional growth expenses chose Music Conferences as their 
m ost valuable experience less than the survey population average.
Taking Additional College or University Coursework was selected by 27.2% of the 
respondents as one o f  their m ost valued professional grow th activities. Teachers who 
received no reimbursement and teachers who were reimbursed for all o f  their professional 
growth expenses took additional college courses at levels slightly m ore than the survey 
population average. O n  the other hand, teachers w ho received between §200-§999 selected 
College and University Coursework slightly less than the average o f  the respondents as a 
m ost valuable activity.
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W ith exceptions as noted above, teachers who received no reimbursement for 
professional growth expenses choose all o f  the activities as their m ost valuable on  the same 
ratio as the rest o f  the survey population.
Table 38
M ost Valuable Professional Growth Activities by A m ount o f  District Reimbursement
A m ount o f  D istrict Reimbursement
c® W 8  ' ■Cl , c  S  O GN O C\
? ? o  £ ^ O G n O G \ _  — ^  c .-r  rr T t cm v  m r: £  £  Slg.A  K  V v *  <  t-1 t-1 &
O
Activity N = 8  N =78 N =62 N =61 N =10 N =23 N =242 ^  p  < .10
Music 5 58 50 45 9 14 181 74.7% .011
Conferences
Observing O ther 5 56 49 41 10 16 177 73.1% .841
Rehearsals
H osting a G uest 8  48 43 44 5 14 162 66.9% .485
Teacher/Clinician
Music W orkshops 3 44 30 32 5 12 126 52.0% .625
Attendance at 5 32 29 33 7 12 118 48.7% .747
Concerts
N ew  Music 2 32 24 25 2 9 94 38.8% .924
Reading Sessions
Additional 2 22 17 16 2 7 6 6  27.2% .047
College
Coursework
Being a G uest 1 17 13 11 2 4 48 19.8% .799
Teacher/Clinician
Service in a 1 15 7 11 2 3 39 16.1% .806
Music
Organization
Educational 0 5 5 8  2 2 22 09.0% .884
Research
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p < . 1 0
Peer Mentoring 
Activities
0 7 6 5 1 2 2 1 08.6% .941
Service as a 
M entor Teacher








1 3 1 1 0 0 6 02.4% .464




1 2 1 1 0 0 5 0 2 .0 % .640
O nline/Distance 
Learning
1 1 1 0 0 1 4 0 1 .6 % __ a
Non-M usic
Conferences
0 1 2 0 0 0 3 0 1 .2 % __ a
On-Campus
Inservice
0 1 1 0 0 0 2 0 0 .8 % __ a
Non-M usic
Workshops
0 0 2 0 0 2 0 0 .8 % __ a
County Office o f 
Ed. Workshops
0 1 0 0 0 1 2 0 0 .8 % __ a
a Sample size was <  5
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T a b l e  3 9
M ost Valuable Professional Growth Activities by the N um ber o f  High School Instrumental 
Music Teachers in the D istrict
HS Instrum ental Music Teachers in the District
<uu oo c  S c
o  q £ So E-i [S
o o *■* °  -S S o c ̂ ^  o  o  Jc rO .£P
Activity- N =48 N =62 N = 58 N =35 N =35 N = 4  N =242 p  < AO
Music 40 47 46 23 22 3 181 74.7% .098
Conferences
O bserving 34 47 44 26 23 3 177 73.1% .016
O ther Rehearsals
H osting a G uest 29 39 41 25 25 3 162 66.9% .980
Teacher/Clinician
Music 25 33 31 18 15 4 126 52.0% .832
W orkshops
Attendance at 21 28 28 21 18 2 118 48.7% .767
Concerts
N ew  Music 21 27 23 10 12 1 94 38.8% .609
Reading Sessions
Additional 18 12 20 6  9 1 6 6  27.2% .805
College
Coursework
Being a G uest 4 8 13 11 11 1 48 19.8% .833
Teacher/Clinician
Service in a  9 14 6  5 5 0 39 16.1% .874
Music
Organization
Educational 3 7 6  2 3 1 22 09.0% .201
Research
Peer M entoring 3 5 3 6  4 21 21 08.6% .460
Activities
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Service as a 
M entor Teacher








1 2 0 0 3 0 6 02.4% .456




1 0 1 1 1 2 5 0 2 .0 % .199
O nline/D istance
Learning
2 1 1 0 0 0 4 0 1 .6 % __ a
Non-M usic
Conferences
0 1 0 1 1 0 3 0 1 .2 % __ a
On-Campus
Inservice
0 0 0 1 1 0 2 0 0 .8 % __ a
Non-M usic
Workshops
1 0 1 0 0 0 2 0 0 .8 % __ a
County Office o f  
Ed. Workshops
0 1 0 0 1 0 2 0 0 .8 % __ a
1 Sample size was <  5
Table 39 shows cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s total num ber o f  high 
school instrum ental teachers in the district. T he data indicate that there are two activities in 
which the selections o f  the respondents vary significantly (£<.1 0 ) from the average
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according to the num ber o f  high school instrumental teachers in  the respondent’s districts. 
These activities are (a) Music Conferences and (b) Observing O ther Rehearsals.
Music Conferences was chosen by 74.7% o f  the survey population as one o f  their most 
valuable professional growth activities. Yet teachers w ho had less than 10 fellow music 
teachers in the district choose Music Conferences m ore often than the rest o f the 
respondents. In  contrast, teachers who taught in districts with 10 o r more fellow music 
teachers choose Music Conferences less as a most valuable activity than the rest o f  the 
survey population.
O bserving Rehearsals was selected by 73.1% o f  the high school instrumental music 
teachers. However, teachers with only one music teacher in the district, and districts with 
m ore than 20 chose Observing Rehearsals less than the rest o f  the group. Teacher with 2-9 
instrumental music teachers in the district chose Observing Rehearsals more than the 
average o f  the group.
Table 40 illustrates cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s size o f  school. The data 
indicate that there are two activities in which the selections o f  the respondents vary 
significantly (p<.10) from  the average according to the total school population. These 
activities are (a) Curriculum Development Meetings and (b) O ther activities such as 
perform ing as a musician, festival participation, conducting honor groups, clinics with 
university ensembles, and serving on education committees.
Only 5.3% choose Curriculum Development Meetings as a m ost valuable activity, there 
was a significant difference in the data between the group average and four o f  the sub­
groups. Teachers who taught at schools with populations o f  1500 to 2499 did no t chose 
Curriculum D evelopm ent as a valuable activity as often as the rest o f  the group. And
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teachers with school populations from  1000 to 1499 and more than  2500 indicated 
Curriculum Development as one o f  their most valuable more often  tfcaan the group average.
Table 40
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Activity N =16 N =18 N =31 N =53 N =62 N =61 N=241 /> < .10
Music 13 12 24 39 51 42
Conferences
Observing 13 12 22 38 47 44
O ther Rehearsals
Hosting a G uest 10 9 18 37 46 41
Teacher/Clinician
Music 9 6  19 23 34 35
Workshops
Attendance at 5 8  15 30 26 33
Concerts
New Music 5 6  18 20 20 25
Reading Sessions
Additional 7 5 6  18 13 17
College
Coursework
Being a G uest 1 1 6  1 2  14 14
Teacher/Clinician
Service in a Music 3 2 1 13 11 9
Organization
Educational 0 2 1 1 1  3 5
Research







94 38.8% .6 6 6






















































Service as a 
M entor Teacher








1 0 0 2 2 0 6 02.4% .797




0 0 0 2 0 3 5 0 2 .0 % .596
O nline/D istance
Learning
1 1 0 1 0 1 4 0 1 .6 % __ a
Non-M usic
Conferences
0 0 0 0 1 2 3 0 1 .2 % __ a
On-Campus
Inservice
0 0 1 0 0 1 2 0 0 .8 % __ a
Non-M usic
W orkshops
0 2 0 0 0 0 2 0 0 .8 % __ a
County Office 
o f  Ed. 
W orkshops
0 0 0 1 1 0 2 )0 .8 % __ a
1 Sample size was <  5
Practically significant are the data from H osting a G uest Teacher or Clinician (p=.141). 
This activity, chosen by 66.9% as a m ost valuable activity, indicates that high school 
instrum ental music teachers at schools with less than 1500 students chose H osting a
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Clinician o r G uest Teacher as a m ost valuable activity less often than did schools with other 
enrollments.
Table 41 presents cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s school location. The data 
indicate that there are three activities in which the selections o f  the respondents vary 
significantly (£<.10) from  the average according to the school location. These activities are 
(a) Educational Research, (b) District Sponsored Workshops, and (c) Curriculum 
Development Meetings.
The data indicate that while small percentages o f the group choose these three activities 
as a m ost valuable professional growth activity, there remain significant differences within 
the sub-groups.
Teachers in urban schools selected Educational Research and attendance at District 
Sponsored W orkshops m ore often as their m ost valuable professional growth activity than 
the rest o f  the survey population while teachers at rural and suburban schools choose them 
less than the group average.
In  contrast, teachers from rural and suburban schools choose Curriculum Development 
Meetings more often as a m ost valuable professional growth activity than the survey 
population average while teachers at urban school choose this activity less often as a most 
valuable activity.
Practically significant (p—A2(S) is the data from Being a G uest Teacher o r Clinician. The 
data indicate that rural teachers participate in this activity less than teachers from other 
locations do. Considering distance and time issues associated with rural schools, this would 
be an appropriate conclusion.
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Table 41















p  <  .1 0
Music Conferences 46 85 50 181 74.7% .489
Observing O ther 
Rehearsals
40 91 46 177 73.1% .951
Hosting a Guest 
Teacher/Clinician
32 83 47 162 66.9% .515
Music Workshops 27 59 40 126 52.0% .274
Attendance at Concerts 23 64 31 118 48.7% .263
New Music Reading 
Session
25 45 24 94 38.8% .921
Additional College 
Coursework
18 27 2 1 6 6 27.2% .8-47
Being a Guest 
Teacher/Clinician
8 26 14 48 19.8% . 1 2 0
Service in a Music 
Organization
1 2 17 1 0 39 16.1% .827
Educational Research 3 9 1 0 2 2 09.0% .050
Peer Mentoring 
Activities
5 8 8 2 1 08.6% .4-15
Service as a M entor 
Teacher
4 5 4 13 05.3% .826
Curriculum
Development Meetings
4 8 1 13 05.3% .026
Beginning Teacher 
Support & Assessment
1 1 4 6 02.4% .844
O ther 1 5 0 6 02.4% .269
District Sponsored 
Workshops
0 2 3 5 0 2 .0 % .007




Rural Suburban U rban 
N=56 N =117 N = 69
Total






p  < .1 0
O nline/D istance 
Learning
3 1 0 4 0 1 .6 % __ a
Non-M usic
Conferences
0 1 2 3 0 1 .2 % __ a
On-Campus Inservice 0 2 0 2 0 0 .8 % __ a
Non-M usic W orkshops 1 0 1 2 0 0 .8 % __ a
County Office o f  Ed. 
W orkshops
1 0 1 2 0 0 .8 % __ a
1 Sample size was <  5
Table 42 indicates cross tabulations between the  m ost valuable professional growth 
activities identified by the respondents with the survey population’s music program 
enrollment. T he  data indicate that there is one activity in which the selections o f  the 
respondents vary significantly (p<AQ) from the average according to the music program 
enrollment. This activity is Educational Research.
Educational Research was chosen by 9% o f  the survey population as being one o f  the 
m ost valuable professional growth activities. Yet teachers who had fewer than 75 students 
and 125 to 174 students chose this activity as m ost valuable less often than did the rest o f  
the group. Teachers whose programs involved 76 to 124 students and more than 225 
students chose Educational Research as a valuable activity m ore often than the rest o f the 
group.
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T able 4 2
M ost Valuable Professional Growth Activities by N um ber o f  Students in the Program











































Music Conferences 44 44 40 26 27 181 74.7% .594
O bserving O ther 
Rehearsals
45 42 43 19 28 177 73.1% .578
H osting a G uest 
Teacher/Clinician
36 38 35 23 30 162 66.9% .655
Music W orkshops 29 34 33 1 0 2 0 126 52.0% .684
Attendance a t Concerts 27 25 29 17 2 0 118 48.7% .626
N ew  Music Reading 
Sessions
24 16 19 15 2 0 94 38.8% .716
Additional College 
Coursework
15 17 15 11 8 6 6 27.2% .498
Being a G uest 
Teacher/Clinician
7 1 2 7 1 0 1 2 48 19.8% .890
Service in a Music 
Organization
6 1 2 5 7 9 39 16.1% .539
Educational Research 1 9 4 3 5 2 2 09.0% .080
Peer M entoring 
Activities
6 9 2 1 3 2 1 08.6% .651
Service as a M entor 
Teacher
2 2 4 1 4 13 05.3% .467
Curriculum
Developm ent Meetings
4 5 2 1 1 13 05.3% .117
Beginning Teacher 
Support & Assessment
2 3 1 0 0 6 02.4% .518
O ther 2 1 0 0 3 6 02.4% .905
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D istrict Sponsored 
Workshops
0 1 1 1 2 5 0 2 .0 % .571
O nline/D istance
Learning
2 1 1 0 0 4 0 1 .6 % __ a
Non-M usic
Conferences
0 0 2 0 1 3 0 1 .2 % __ a
On-Campus Inservice 0 1 0 1 0 2 0 0 .8 % __ a
Non-M usic Workshops 1 0 0 1 0 2 0 0 .8 % __ a
County Office o f  Ed. 
Workshops
0 1 0 1 0 2 )0 .8 % __ a
1 Sample size was <  5
Table 43 offers cross tabulations between the m ost valuable professional growth 
activities identified by the respondents with the survey population’s sex. The data indicate 
that there is one activity in which the selections o f  the respondents vary significantly (£<.10) 
from the average according to the sex o f the respondents. This activity is Peer Mentoring 
Activities.
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Table 43
M ost Valuable Professional Growth A ctivities  by Sex
Sex
Activity
Male Female N o
Response




p < A 0
Music Conferences 150 28
Observing O ther 144 30
Rehearsals
Hosting a Guest 134 26
Teacher/Clinician
Music Workshops 103 22
Attendance at 98 19
Concerts
New  Music Reading 74 19
Session
Additional College 49 17
Coursework
Being a G uest 42 4
Teacher/Clinician
Service in a Music 33 6
Organization
Educational Research 18 4
Peer Mentoring 18 3
Activities




Beginning Teacher 4 1
Support & Assessment

























































R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 2 7
Sex






Activity N =197 N = 42 N =3 N=242 p  <  .1 0
District Sponsored 
Workshops
4 1 0 5 0 2 .0 % .510
O nline/D istance
Learning
3 1 0 4 0 1 .6 % __ a
Non-M usic
Conferences
2 1 0 3 0 1 .2 % __ a
On-Campus Inservice 2 0 0 2 0 0 .8 % __ a
Non-M usic Workshops 2 0 0 2 0 0 .8 % __ a
County Office o f Ed. 
Workshops
1 1 0 2 0 0 .8 % __ a
1 Sample size was <  5
Peer Mentoring Activities was selected by 8 .6 % o f  the respondents as one o f  the most 
valuable professional growth activities, while males chose this activity as a most valuable 
activity m ore than the group average and females chose it below the group average.
Table 44 shows cross tabulations between the m ost valuable professional grow th 
activities identified by the respondents with the race o f  the survey population.
Table 44 indicates that when the race o f  the survey population is cross-tabulated with 
the respondent’s choices o f  m ost valuable activities that the resulting data did n o t produce 
significant differences.
Practically significant (£=.106) is the data from Attendance at Concerts. Respondents 
who chose the Caucasian sub-category chose this activity as one o f  their most valuable 
activities less often than those in the two other sub-categories, Non-Caucasian and N o 
Response.
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Table 44
M ost Valuable Professional Growth Activities by Race
Race
Caucasian N on- N o Total Significance
Caucasian Response
Activity N=149 N =24 N =69 N =242 p  <  .10
Music Conferences 110 19 52 181 74.7% .634
O bserving O ther 103 19 55 177 73.1% .495
Rehearsals
H osting a G uest 98 15 49 162 66.9% .730
Teacher/Clinician
Music W orkshops 81 16 29 126 52.0% .769
Attendance at 73 11 34 118 48.7% .106
Concerts
N ew  Music Reading 56 8  30 94 38.8% .639
Session
Additional College 44 8  14 6 6  27.2% .549
Coursework
Being a G uest 30 3 15 48 19.8% .912
Teacher/Clinician
Service in a Music 26 3 10 39 16.1% .916
Organization
Educational Research 13 3 6  22 09.0% .382
Peer M entoring 13 3 5 21 08.6% .751
Activities
Service as a M entor 10 0 3 13 05.3% .563
Teacher
Curriculum 6  2 5 13 05.3% .562
Developm ent
Meetings
Beginning Teacher 4 1 1 6  02.4% .767
Support &
Assessment
O ther 4 0 2 6  02.4% .537



















/ > < . 1 0
District Sponsored 
Workshops
4 1 0 5 0 2 .0 % .1 1 1
Online/D istance
Learning
2 0 2 4 0 1 .6 % __ a
Non-M usic
Conferences
1 1 1 3 0 1 .2 % __ a
On-Campus
Inservice
1 0 1 2 0 0 .8 % __ a
Non-Music
Workshops
2 0 0 2 0 0 .8 % __ a
County Office o f  Ed. 
Workshops
2 0 0 2 0 0 .8 % __ a
1 Sample size was <  5
Part Six: Comments Regarding M ost Valuable Professional Growth Activity 
In  addition to indicating their top 3-5 m ost valuable professional growth activities, the 
respondents were asked to write a brief statem ent indicating why they selected one activity 
as their m ost valuable. Brief statements were written by 220 survey respondents out o f  242 
(90.9%) explaining why they chose their num ber one professional growth activity.
Fourteen o f  the 21 professional growth activities were chosen at least once as a most 
valuable activity. Table 45 identifies the activities chosen and the number o f times each was 
mentioned. The right hand column indicates the percentage each activity earned relative to 
the whole group (N=220 responses).
By more than 2 to 1, the respondents wrote comments regarding Attendance at Music 
Conferences as their number one professional growth activity over the next activity. With 85
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com m ents supporting this activity, high school instrumental music teachers responded with 
com m ents such as “sharing techniques and strategies with peers, interaction with other 
music educators, having access to the latest merchandise and technology,” and “conferences 
are m ost pertinent with flexible choices and times.” Many selected conferences because it 
seemed to offer these teachers a sense o f  renewal as well as opportunities to redefine their 
purpose. Comments such as “ inspiration to charge my batteries,” and “conferences have 
revitalized me and sent m e hom e with new inform ation to assist me with my instruction” 
were typical. See Appendix D  for a complete listing o f  responses given by the survey group 
indicating why they chose a particular activity as a num ber one rated activity.
Table 45
T he M ost Valuable Professional Growth Activity Comments From  Section IV o f  the Survey
Activity Frequency Percentage
A ttendance at Music Conferences 85 38.6%
Having A  G uest Teacher/Clinician 38 17.2%
O bserving O ther Rehearsals 26 1 1 .8 %
Attendance at Music W orkshops 23 10.4%
Taking Additional College Coursework 1 2 05.4%
N ew  Music Reading Sessions 11 05.0%
Participating in Peer M entoring Activities 7 03.1%
Attendance at Concerts 6 02.7%
Being a G uest Teacher/Clinician 4 0 1 .8 %
Serving in Professional Music Organizations 4 0 1 .8 %
Conducting Educational Research 1 00.4%
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Activity Frequency Percentage
Curriculum Developm ent Meetings 1 00.4%
O nline/D istance Learning 1 00.4%
O ther Activities (being a musician in an orch.) 1 00.4%
Total 2 2 0 1 0 0 .0 %
H osting a G uest Teacher/Clinician and Observing O ther Rehearsals were selected by 
17.2% and 11.8% o f  the survey group respectively. Typical com m ents in support o f these 
activities included those such as “having a clinician work with my group enables me to 
receive feedback on areas I may overlook. It also gives the students and myself the chance to 
get another interpretation o f  the music we are preparing.” “Observing O ther Rehearsals 
helps me learn how effective different teaching techniques are.” Finally, “observing 
educators’ work in their classrooms is very enlightening for me. I can watch conducting 
styles, discipline techniques, and overall rehearsal tips. From there I can analyze my own 
teaching and directing and see w hat I can use with my own groups.”
Attendance a t Music W orkshops ranked fourth in frequency, and 10.4% o f the group 
selected this activity as their m ost valuable. O ne teacher stated tha t “Music Workshops are 
m ore activity based and I get practical experience. Also, I am surrounded by other musicians 
eager to learn and improve and have the opportunity to talk w ith them, share ideas, and 
renew enthusiasm.”
A number o f  activities were chosen as the m ost valuable by fewer than 6 % o f the 
respondents. These activities included (a) taking Additional College Coursework at 5.4%, (b) 
New  Music Reading Sessions a t 5.0%, (c) participating in Peer M entoring Activities at 3.1%,
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(d) Attendance at Concerts at 2.7%, (e) Being a G uest Teacher/Clinician and (£) Serving in a 
Professional Music Organization at 1.8%.
Typical teacher comments regarding Additional College Coursework were “coursework 
direcdy related to my passion and applicable to teaching activity as well.” Comments about 
New Music Reading Sessions included those such as the following: “The choice o f  literature 
is (an) im portant decision because it motivates kids, determines teaching lessons, concerts 
and perform ance and festival effectiveness.”
Peer M entoring Activities elicited comments from one teacher who wrote, “W hen I 
began as a teacher I was fortunate to have regular observations by the district supervisor o f 
fine arts. H e provided me immediate feedback as to what went well and how to fix that 
which did not. He was also able to ‘clinic’ the group — mostly to demonstrate rehearsal 
techniques for me. I believe this allowed me the fastest growth as a teacher. I had a private 
teacher, if  you will.”
Attendance at Concerts generated comments such as, “Observing professionals 
perform  and listening to music give me inspiration to make a high school ensemble (sound) 
like the pros.”
Being a Guest Teacher/Clinician “challenges your ability to teach — like being in front 
o f  an unknown groups for a short period o f time,” wrote one teacher. “You have precious 
little time to transmit both  your knowledge and love o f  music, so you really have to have a 
good handle on your skills.”
W hen commenting about serving in a professional music organization one teacher 
wrote, “I have gained a tremendous amount o f  advice and information from my colleagues 
who share similar situations. I t may no t be directly presented, but I absorb attitudes,
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perspectives, and ideas from the experiences w e share. District and county-level workshops 
do n o t usually even have a concept o f  w hat we do.”
Conducting Educational Research, Curriculum  Development Meetings, 
O nline/D istance Learning, and Being a M usician in an Orchestra were each selected by one 
respondent as being their m ost valuable professional growth activity.
Seven professional growth activities d id  n o t receive any selections and com m ents as a 
m ost valuable professional growth activity. T hese were (a) On-Campus Inservice, (b) Service 
as a M entor Teacher, (c) Non-Music W orkshops, (d) D istrict Sponsored W orkshops, (e) 
Non-M usic Conferences, (£) County Office o f  Education Workshops, and (g) Beginning 
Teacher Support and Assessment activities (see Table 45).
Part Seven: Cross Tabulations between the Least Valuable Professional Growth Activities and
T he final area o f  analysis was to identify the respondent’s 3-5 least valuable professional 
grow th activities. Eleven demographic categories were chosen for cross-tabulation with the 
responses from  section IV o f the survey instrum ent (Appendix B). After num bers from 
section IV  where totaled, the sums were cross tabulated with the ordinal data from  the 
dem ographic section and a Spearman Correlation (£><.10) test was run  to discover any 
significant difference between the two sets o f  data.
D em ographic data utilized in the cross tabulations included: (a) num ber o f  years 
teaching, (b) number o f  years in the current job, (c) level o f  education, (d) type o f  California 
teaching credential, (e) the amount o f  district reimbursement for professional grow th 
expenses, (f) the number o f  high school instrum ental teachers in the district, (g) the size o f  
school, (h) the school location, (I) the num ber o f  students in the instrumental music
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program  at each site, ® sex, and (k) race o f  the respondents. Tables 46 through 56 present 
the cross-tabulation data for these eleven demographic categories.
These cross tabulations were analyzed in order to determine differences between 
selection levels o f  respondents least valuable professional grow th activities and the 
demographic categories to establish any significant differences among the preferences o f  any 
o f  the sub-groups.
I f  the data in any o f  the sub-groups differ significandy as a result o f  the Spearman rho 
test (which shows the probability that there is a variation am ong one o r m ore o f  the sub­
groups within the professional growth activity) then further analysis was performed. 
Additional analysis determined the extent to which the expected num ber o f  responses fell 
above or below the actual number.
For example, if  an activity has less than .10 in the probability column following the 
Spearman rho cross tabulations, then a significant difference exists in one o f  the sub-groups 
within that activity. Taking the total num ber o f responses from  each sub-group and 
multiplying that num ber by the total percentage in the activity row results in datum that 
represents the expected num ber o f  responses within each sub-group. These findings will be 
expressed in percentages in the analysis o f  the data in each table.
Each table is organized by listing the activities in descending order based upon the total 
percentage o f  responses supplied by the survey population. The total population average 
level o f each activity is indicated in the column with the heading “% o f  Total.”
In  all o f  the following cross-tabulation tables, the terms “Activity,” “Category,” “Sub- 
Category,” “Sub-Groups,” and “Groupings” are used in accordance with the explanations 
and definitions presented in Chapter Three o f  this study.
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The data in  Tables 46 through 56 also indicate the total num ber o f  selections made by 
the survey population in each activity. This am ount is found in the column labeled “Total 
N =242” and further reinforces the mean score rankings made by the survey population in 
Table 22.
Five activities (see Tables 46 through 56) were chosen by 46% or more o f  the survey 
population as one o f  their least valuable professional grow th activities. These activities were 
Non-M usic Workshops which was selected by 57.7% o f  the group and On-Campus 
Inservice, which was chosen by 50.8%. Non-M usic Conferences were identified by 49.1% 
and D istrict Sponsored Workshops were chosen by 48.3% o f  the group. Completing the list 
o f least valuable activities was County Office o f  Education Workshops, which was chosen 
by 46.6% o f the population.
T he data displayed in Tables 46 through 56 in the “%  o f  Total” column is almost an 
exact reverse o f  the data displayed in Tables 34 though 44 in the “% o f  Total” column, 
which indicated the most valuable activities as selected by the survey population. The 
difference is that in Tables 46 through 56, the total percentage o f  the population responding 
to each activity is less overall than the percentage o f  responses in Tables 34 through 44. For 
example, the top two activities in Table 34 had response rates o f  74.7% and 73.1% 
respectively while the top two rates o f  responses in Table 46 were 57.4% and 50.8% 
respectively. There are two observations worth noting. First, this seems to indicate that 
respondents were more inclined to chose more o f  the activities that they felt were valuable 
rather than take a critical approach by identifying many activities they felt were not valuable. 
Second, the data presented in Tables 46 through 56 reinforce the data presented in the other 
parts o f  this chapter because approaches that a ttem pt to explore the problems o f this study 
from opposite sides contribute to data validity.
R e p ro d u c e d  with perm iss ion  of  th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 3 6
Table 46 indicates cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s num ber o f  years as a 
teacher. The data indicate that there is one activity in which the selections o f  the 
respondents vary significantly (£><.1 0 ) from the average according to the num ber o f  years as 
a teacher. This activity is Beginning Teacher Support and Assessment.
Table 46
Least Valuable Professional Growth Activities by N um ber o f  Years Teaching
Num ber o f  Years Teaching
0-2 3-5 6-10 11-14 15+ Total











Non-M usic 20 20 27 19 53 139 57.4%
Workshops
On-Campus Inservice 19 17 24 19 44 123 50.8%
Non-Music 20 15 22 14 48 119 49.1%
Conferences
District Sponsored 18 13 2 1  11  54 117 48.3%
Workshops
County Office o f  Ed. 9 13 25 19 47 113 46.6%
Workshops
Curriculum 11 8  9 12 31 71 29.3%
Development
Meetings
Online/D istance 8  11 11 8  22 60 24.7%
Learning
Beginning Teacher 10 5 12 3 16 46 19.0%
Support & Assessment
Educational Research 5 7 6  7 20 45 18.5%




I  P < - 1 0
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N um ber o f  Years Teaching





Activity N =38 N=31 N=46 N =32 N = 95 N =242
o
p  <  .1 0
Additional College 
Coursework
4 0 4 2 8 18 07.4% .395
Service as a M entor 
Teacher
2 1 3 2 6 14 05.7% .208
Peer M entoring 
Activities
2 1 3 2 4 1 2 04.9% .455
Being a Guest 
Teacher/Clinician
1 1 1 1 3 7 0 2 .8 % .374
New Music Reading 
Sessions
1 2 1 1 1 6 02.4% 1 .0 0 0
Music Workshops 0 0 0 0 4 4 0 1 .6 % __ a
Attendance at 
Concerts
1 0 0 0 3 4 0 1 .6 % __ a
Music Conferences 0 0 1 1 1 3 0 1 .2 % __ a
Hosting a G uest 
Teacher/Clinician
1 0 1 0 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
0 0 0 1 0 1 00.4% __ a
3 Sample size was <  5
Beginning Teachers Support and Assessment was chosen by 19% o f  the survey 
population as one o f  the least valuable professional growth activities. Teachers with 0-2 and 
6 - 1 0  years o f  teaching experience chose this activity more often as their least valuable 
activity. Teachers with 3-5 and m ore than 10 years o f  experience chose Beginning Teacher 
Support and Assessment less often as their least valuable experience.
Table 47 presents cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s num ber o f  years in their
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current job. T he data indicate two activities in which the selections o f  the respondents vary 
significantly (p<AQ) from the average according to the num ber o f  years in  their current job. 
These activities are Curriculum Development Meetings and Service in a Music Organization.
Curriculum Development Meetings were chosen by 29.3% o f  the survey respondents as 
one o f  their least valuable professional growth activities. Teachers with between 6-10 years in 
their current job chose this activity less than the average o f  the group and teachers with 
m ore than 1 0  years chose this activity m ore than the group average.
Service in  a Music Organization was chosen by 10.7% o f  the group. Teachers who had 
been in their jobs between 6 - 1 0  years chose this activity m ore as a least valuable activity and 
teachers who have been in their current job between 3-5 and m ore than 15 years chose this 
activity less than the group average.
Table 47
Least Valuable Professional Growth Activities by Years in Current Job
N um ber o f  Years in Current Job
Activity 0 - 2 3-5 6 - 1 0 11-14 15+ Total
4-*
£ Sig.
N =63 N =54 N=61 N =25 N =39 N =242
O
£ p  < . 1 0
Non-M usic
W orkshops
35 33 36 15 2 0 139 57.4% .273
On-Cam pus Inservice 33 31 31 1 2 16 123 50.8% .600
Non-M usic
Conferences
33 28 26 13 19 119 49.1% .969
D istrict Sponsored 
W orkshops
27 25 31 13 2 1 117 48.3% .537
County Office o f  Ed. 
W orkshops
19 24 36 16 18 113 46.6% .565
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N um ber o f  Years in Current Job




N =63 N = 54 N =61 N=25 N =39 N =242
O




18 16 13 8 16 71 29.3% .085
O nline/D istance
Learning




16 1 1 1 0 3 6 46 19.0% .409
Educational Research 1 0 9 9 6 11 45 18.5% .655
Service in a Music 
Organization
8 5 8 3 2 26 10.7% .056
Additional College 
Coursework
4 5 2 2 5 18 07.4% .502
Service as a M entor 
Teacher
4 1 6 0 3 14 05.7% .119
Peer M entoring 
Activities
5 3 2 0 2 1 2 04.9% .775
Being a G uest 
Teacher/Clinician
2 0 2 0 3 7 0 2 .8 % .862
N ew  Music Reading 
Sessions
2 2 1 0 1 6 02.4% .905
Music Workshops 0 1 0 0 3 4 0 1 .6 % __ a
Attendance at 
Concerts
1 0 1 0 2 4 0 1 .6 % __ a
Music Conferences 2 0 0 0 1 3 0 1 .2 % __ a
H osting a Guest 
Teacher/Clinician
1 0 1 0 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
1 0 0 0 0 1 00.4% __ a
1 Sample size was <  5
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Table 48 displays cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s level o f  education.
Table 48 indicates that none o f  the  cross tabulations between the activities and the level 
o f  education resulted in a significant difference (p <.10) between the variables. This statistic 
reveals that all levels o f  education constantly chose these activities as a least valuable activity.
Table 48
Least Valuable Professional Growth Activities by Level o f  Education
Level o f  Education
Activity
c  .y« C/3
<  aca S
Z)
O co
C cj ut*—•* . D
< 3  - S
s  s  o




_e <->•S o 
O  Q
N =129 N = 9 N = 7 4  N =25 N = 2 N = 3  N =242
Sig.
7><.10
Non-M usic 76 5 38 17
Workshops
On-Campus 6 8  6  40 9
Inservice
Non-M usic 65 7 33 13
Conferences
District 6 8  3 33 10
Sponsored
W orkshops
County Office o f  60 3 37 9
Ed. Workshops
Curriculum 35 5 20 8
Developm ent
Meetings
O nline/D istance 31 4 19 5
Learning
Beginning  20 1 18 5
Teacher Support 
& Assessment
1 139 57.4% .715
0 123 50.8% .771




1 60 24.7% .324
1 46 19.0% .460
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Level o f  Education
Activity
c .a
£  4CQ S  
N =129
Ut<U
-£ <  o S
N =9
-S 




















p < . 1 0
Educational
Research
24 3 1 2 5 1 0 45 18.5% .109
Service in a 
Music
Organization




6 1 6 3 1 1 18 07.4% .177
Service as a 
M entor Teacher
7 0 6 1 0 0 14 05.7% .125
Peer M entoring 
Activities
6 0 4 1 0 1 1 2 04.9% .239
Being a G uest 
Teacher/Clinician
5 0 1 1 0 0 7 0 2 .8 % .837
New  Music 
Reading Sessions
3 1 2 0 0 0 6 02.4% .192
Music W orkshops 1 0 3 0 0 0 4 0 1 .6 % __ a
Attendance at 
Concerts
0 2 1 1 0 0 4 0 1 .6 % __ a
Music
Conferences
2 0 1 0 0 0 3 0 1 .2 % __ a
H osting a G uest 
Teacher/Clinician
2 0 0 0 0 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
1 0 0 0 0 0 1 00.4% __ a
1 Sample size was <  5
Practically significant (see Table 48) are the data from  Curriculum Development 
Meetings (p—.\\2 )  and Educational Research activities (£>=.109). Teachers with bachelors in
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music o r masters in music chose Curriculum Development m ost often as one o f  their least 
valuable activities. Teachers with masters in music chose Educational Research more often as 
one o f  their least valuable professional growth activities.
Table 49
Least Valuable Professional Growth Activities by California Teaching Credential
California Teaching Credential
Activity
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N = 38 N=106 N =73 N =5 N =2 N =17 N =242
Sig. 





































7 123 50.8% .884
119 49.1% .942
7 117 48.3% .760
2 0 4 113 46.6% .446
4 1 6  71 29.3% .082
0 1 5 60 24.7% .373
0 0 4 46 19.0% .893
0 0 4 45 18.5% .585
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p < A 0
Service in a 
Music
Organization




1 4 9 0 0 4 18 07.4% .832
Service as a 
M entor Teacher
1 6 6 0 0 1 14 05.7% .474
Peer Mentoring 
Activities
2 3 5 0 0 2 1 2 04.9% .753
Being a Guest 
Teacher/Clinician
2 1 4 0 0 0 7 0 2 .8 % .543
New  Music 
Reading Sessions
1 4 0 0 0 1 6 02.4% A l l
Music Workshops 0 1 3 0 0 0 4 0 1 .6 % __ a
Attendance at 
Concerts
0 0 3 1 0 0 4 0 1 .6 % __ a
Music
Conferences
0 2 1 0 0 0 3 0 1 .2 % __ a
Hosting a Guest 
Teacher/Clinician
1 1 0 0 0 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
0 1 0 0 0 0 1 00.4% __ a
a Sample size was <  5
Table 49 displays cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s type o f  California 
teaching credential. T he data indicate that there is one activity in which the selections o f the
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respondents vary significantly (P<.1 0 ) from the average according to the type o f  teaching 
credential. This activity is Curriculum Developm ent Meetings.
Teachers w ith life credentials, supplemental credentials, and emergency credentials chose 
Curriculum D evelopm ent Meetings as a least valuable professional grow th activity less than 
the 29.3% rate o f  the entire group. Teachers with preliminary credentials and professional 
clear credentials chose Curriculum Developm ent Meetings as a least valuable activity m ore 
than the 29.3% rate o f  the entire group.
Table 50 shows cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s am ount o f  district 
reimbursement for professional growth expenses. The data indicate that there is one activity 
in which the selections o f  the respondents vary significantly (P<.1 0 ) from  the average 
according to the am ount o f  reimbursement. This activity is Non-M usic Workshops.
Non-M usic W orkshops were chosen by 57.4% o f the respondents as one o f  the least 
valuable professional grow th activities. Teachers who did n o t respond, received no district 
reimbursement, or were r e i m b u r s e d  for all o f  their expenses selected Non-M usic Workshops 
less often as a least valuable activity. Teachers who received between $500 to $999 chose this 
activity m ore as a least valuable activity than the average o f  the group.
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T able 50
Least Valuable Professional Growth Activities by A m ount o f  D istrict Reimbursement
A m ount o f  District Reimbursement
<u
C/0
o <u 2  i i _   ,
O - c  iri O CN O Cn cs «o ? ? o  o  cn o  on _  ~ £•
^  *4 ^  ^  O J  -3 -  i n  O n —3 r 2  C °PZ /C  V «*>&<* t o  €«= <  H  H
O
Activity N = 8  N =78 N =62 N=61 N =10 N =23 N=242 ^
Non-M usic 4 44 36 35 8  12 139 57.4%
Workshops
On-Campus 4 41 34 31 6  7 123 50.8%
Inservice
Non-M usic 3 42 27 36 6  5 119 49.1%
Conferences
District 2 37 27 37 3 11 117 48.3%
Sponsored
Workshops
County Office o f  4 36 29 27 5 12 113 46.6%
Ed. Workshops
Curriculum 1 29 18 14 3 6  71 29.3%
Development
Meetings
O nline/D istance 2 19 19 14 2 4 60 24.7%
Learning
Beginning 1 9 11 19 0 6  46 19.0%
Teacher Support 
& Assessment
Educational 2 19 8  10 4 2 45 18.5%
Research
Service in a 1 1 1  6  4  0 4 26 10.7%
Music
Organization
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p  <  .1 0
Service as a 
M entor Teacher
0 1 6 4 1 2 14 05.7% .974
Peer M entoring 
Activities
0 5 1 3 0 3 1 2 04.9% .426
Being a G uest 
Teacher/Clinician
0 3 2 1 0 1 7 0 2 .8 % .632
New  Music 
Reading Sessions
1 2 1 0 1 1 6 02.4% .654
Music Workshops 0 2 1 0 0 1 4 0 1 .6 % __ a
Attendance at 
Concerts
0 1 2 1 0 0 4 0 1 .6 % __ a
Music
Conferences
0 1 0 0 0 2 3 0 1 .2 % __ a
H osting a Guest 
Teacher/Clinician
0 0 1 1 0 0 2 0 0 .8 % __ a
O bserving O ther 
Rehearsals
0 1 0 0 0 0 1 00.4% __ a
1 Sample size was <  5
Table 51 presents the cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s number o f  high school 
instrumental music teachers in their district.
Table 51 reveals cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s number o f  high school 
instrumental music teachers in the district did not produce any significant differences 
between the two variables.
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Practically significant (2>=.113) is the data from  County Office o f  Education Workshops. 
Teachers from  districts with 5-19 music teachers chose County Office o f  Education 
Workshops m ore often as a least valuable activity while the o ther sub-groups chose it less 
often.
Table 51
Least Valuable Professional Growth Activities by the N um ber o f  High School Instrumental 
Music Teachers in the District
HS Instrum ental Music Teachers in the District
QJ<U U*-• c  c
§ * §r— C O ---,
T= t o 0 <-i C -s 2 hso  o  °  °  5  £  c
. ~  ~  o  o  ^  £  E- ,£P
1 CN U1 r-< CS H ^  CO
o
Activity N =48 N =62 N =58 N =35 N =35 N = 4  N =242 ^  p  < .10
Non-M usic 26 34 37 21 18 3 139 57.4% .8 8 6
Workshops
On-Campus 22 32 30 19 18 2 123 50.8% .478
Inservice
Non-M usic 29 27 29 18 16 0 119 49.1% .692
Conferences
D istrict Sponsored 26 37 26 17 10 1 117 48.3% .411
Workshops
County Office o f  Ed. 20 24 35 17 13 4 113 46.6% .113
Workshops
Curriculum 17 17 19 6  11 1 71 29.3% .625
D evelopm ent
Meetings
O nline/D istance 11 14 18 7 9 1 60 24.7% .714
Learning
Beginning Teacher 11 12 9 6  5 3 46 19.0% .103
Support &
Assessment
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11 1 2 7 5 10 0 45 18.5% .741
Service in a Music 
Organization
6 4 6 5 3 2 26 10.7% .944
Additional College 
Coursework
3 2 4 3 4 2 18 07.4% .365
Service as a M entor 
Teacher
1 5 4 4 0 0 14 05.7% .475
Peer M entoring 
Activities
2 5 1 1 3 0 1 2 04.9% .205
Being a Guest 
Teacher/Clinician
0 3 2 1 1 0 7 0 2 .8 % .696
N ew  Music Reading 
Sessions
0 1 1 2 2 0 6 02.4% .905
Music Workshops 1 0 2 1 0 0 4 0 1 .6 % __ a
Attendance at 
Concerts
2 1 1 0 0 0 4 0 1 .6 % __ a
Music Conferences 0 0 1 0 2 0 3 0 1 .2 % __ a
H osting a G uest 
Teacher/Clinician
0 1 1 0 0 0 2 0 0 .8 % __ a
O bserving O ther 
Rehearsals
0 0 0 0 1 0 1 00.4% __ a
1 Sample size was <  5
Table 52 displays cross tabulations between the least valuable professional grow th 
activities identified by the respondents with the survey population’s school size. The data 
indicate that there is one activity in  which the selections o f the respondents vary significandy
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(p<AO) from  the average according to school size. This activity is N e w  Music Reading 
Sessions.
Table 52
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22 27 37 39 139 57.4%
16 32 32 30 123 50.8%
21 19 27 35 119 49.1%
17 27 30 28 117 48.3%
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. \dditional ') 6 3 5 18 07.4'1-~, .785 ... 
C()lh:gc 
( :< n1 rscwork 
Service as a () 2 3 2 6 14 05.711/c, .794 
\kntor Teacher 
Peer ~kntoring 0 3 5 2 12 04.911/i, . 700 
Activities 
!king a Guest 1 () 1 ') 2 1 7 02.8% .437 
l't:achtr / Clinician 
New Music 0 0 0 0 4 1 5 02.(i11/c , .099 
Reading Sessions 
Music 0 1 1 2 0 0 4 ()1.6% a 
Workshops 
i\ttcndance at 1 1 1 0 0 4 Ol.611,~> ____ a 
<:onc<.:rts 
Music 0 1 0 0 () 2 3 01.211/ci a 
C<mfcrences 
Hosting a Guest () () 0 1 0 2 00.8 1¼ 1 a 
Teacher/ Clinician 
()hsen·ing () () () 0 0 1 ()(l.4% a 
( )th<:r Rehl:arsals 
·' Sample size was < 5 
Only 2.m1;, of the surwy n.:spondents selected ~C\\ ' Music Reading Sessions as a least 
,·aluahlc acti,·ity. Yet, teachers with school populations of 2000-2499 selected New ~r usic 
Reading Sessions as a least valuable activity more than the :l\'ernge o f the group. Teachers 
with school populations of 500-1999 and greater than 2500 students st.:lcctt:d this actidty 
less often than tht: group a,·cragc. 
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Table 53 shows cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s school location. The data 
indicate that there is one activity in which the selections o f  the respondents vary significantly 
(p<A0) from  the average according to the location o f  the school. This activity is Beginning 
Teacher Support and Assessment.
Teachers in rural and urban schools chose Beginning Teacher S upport and Assessment 
as a least valuable activity by m ore than the 19% over the group average o f  19%. Teachers in 
suburban school chose Beginning Teacher Support and Assessment as a least valuable 
activity less than the group average.
Table 53
















p  < . 1 0
N on-M usic W orkshops 31 74 34 139 57.4% .558
On-Campus Inservice 25 64 34 123 50.8% .358
Non-M usic
Conferences
29 58 32 119 49.1% .328
D istrict Sponsored 
Workshops
28 56 33 117 48.3% .345
County Office o f  Ed. 
W orkshops
27 59 27 113 46.6% .496
Curriculum
D evelopm ent Meetings
11 33 27 71 29.3% .450
O nline/D istance
Learning
13 28 19 60 24.7% .517
Beginning Teacher 
Support & Assessment
14 17 15 46 19.0% .070




Rural Suburban Urban 
N =56 N=117 N=69
Total






p  <  . 1 0
Educational Research 1 2 17 16 45 18.5% .906
Service in a Music 
Organization
7 11 8 26 10.7% .595
Additional College 
Coursework
4 7 7 18 07.4% .579
Service as a M entor 
Teacher
3 7 4 14 05.7% .360
Peer Mentoring 
Activities
4 3 5 1 2 04.9% .250
Being a G uest 
Teacher/Clinician
2 2 3 7 0 2 .8 % .931
N ew  Music Reading 
Session
0 4 2 6 02.4% .833
Music Workshops 3 1 0 4 0 1 .6 % __ a
Attendance a t Concerts 2 1 1 4 0 1 .6 % __ a
Music Conferences 1 2 0 3 0 1 .2 % __ a
H osting a G uest 
Teacher/Clinician
1 1 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
0 0 1 1 00.4% __ a
a Sample size was <  5
Table 54 illustrate cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s num ber o f  students in 
the instrumental program. The data indicate that there are no significant differences (£<.10) 
am ong any o f  the variables.
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Table 54
Least Valuable Professional Growth Activities by N um ber o f Students in the Program
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20 123 50.8% .948
22 119 49.1% .984
16 117 48.3% .859







8  45 18.5% .745
6  26 10.7% .583
3 18 07.4% .724
1 14 05.7% .692
3 12 04.9% .657
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Being a G uest 
Teacher/Clinician
2 1 1 1 2 7 0 2 .8 % .642
N ew  Music Reading 
Sessions
1 2 0 1 2 6 02.4% 1 . 0 0 0
Music W orkshops 1 1 1 0 1 4 0 1 .6 % __ a
A ttendance at 
Concerts
2 1 1 0 0 4 0 1 .6 % __ a
Music Conferences 1 1 1 0 0 3 0 1 .2 % __ a
Hosting a G uest 
Teacher/Clinician
1 0 1 0 0 2 0 0 .8 % __ a
O bserving O ther 
Rehearsals
0 0 1 0 0 1 00.4% __ a
1 Sample size was <  5
Table 55 presents cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s sex. The data indicate 
that there are no significant differences (p<.1 0 ) between the two variables.
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Table 55















p  <  .1 '
N on-M usic Workshops 114 24 1 139 57.4% .401
On-Cam pus Inservice 1 0 2 19 2 123 50.8% .830
Non-M usic
Conferences
1 0 1 17 1 119 49.1% .158
D istrict Sponsored 
W orkshops
97 18 2 117 48.3% .773
County Office o f  Ed. 
W orkshops
96 16 1 113 46.6% .883
Curriculum
D evelopm ent Meetings
63 7 1 71 29.3% .370
O nline/D istance
Learning
46 13 1 60 24.7% .744
Beginning Teacher 
Support & Assessment
36 9 1 46 19.0% .711
Educational Research 35 9 1 45 18.5% .388
Service in a Music 
Organization
19 7 0 26 10.7% .565
Additional College 
Coursework
15 3 0 18 07.4% .445
Service as a M entor 
Teacher
1 2 2 0 14 05.7% .788
Peer M entoring 
Activities
9 2 1 1 2 04.9% .983
Being a G uest 
Teacher/Clinician
3 4 0 7 0 2 .8 % .184
N ew  Music Reading 
Session
6 0 0 6 02.4% __ a
Music Workshops 4 0 0 4 0 1 .6 % __ a


















p  <  .1 0
Attendance at 
Concerts
4 0 0 4 0 1 .6 % __ a
Music Conferences 2 1 0 3 0 1 .2 % __ a
H osting a Guest 
Teacher/Clinician
2 0 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
1 0 0 1 00.4% __ a
1 Sample size was <  5
D ata from the activity Non-M usic Conferences indicate that there is alm ost a 
significance (£=.158) between selection rates o f  males and females. Males chose Non-Music 
Conferences as a least valuable activity slighdy m ore often, while females chose this activity 
9% less often.
Table 56 indicates cross tabulations between the least valuable professional growth 
activities identified by the respondents with the survey population’s race. T he data indicate 
that there are no significant differences (£<.1 0 ) between the variables.
Practically significant (£=.143) is the data from County Office o f  Education Workshops. 
This activity indicated that those teachers who did not indicate a race chose this activity 
more often as a least valuable activity than the rest o f  the respondents.
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Table 56
Least Valuable Professional G row th  Activities by Race
Race
Caucasian N on- No
Caucasian Response
Total
Activity N=14-9 N =24 N=69 N =242
5  Significance

















































119 49.1%  .231
117 48.3% .543



















Activity N =149 N =24
Cs3̂II£ N =242 £ / > < . 1 0
Being a G uest 
Teacher/Clinician
5 1 l 7 0 2 .8 % .837
N ew  M usic Reading 
Session
4 1 l 6 02.4% .223
Music W orkshops 3 0 l 4 0 1 .6 % __ a
Attendance at 
Concerts
4 0 0 4 0 1 .6 % __ a
Music Conferences 3 0 0 3 0 1 .2 % __ a
Hosting a G uest 
Teacher/ Clinician
0 2 0 2 0 0 .8 % __ a
Observing O ther 
Rehearsals
1 0 0 1 00.4% __ a
1 Sample size was <  5
Part Eight: Comments to Organizations That Provide Professional Growth Activities for High
School Instrumental Music Teachers
T he final part o f  the survey instrument (see Appendix B, part IV) asked the 
respondents to write brief comments directed towards the organizations that provide 
professional growth activities for high school instrum ental music teachers. Comments were 
provided by 108 out o f  242 respondents which generated a response rate o f 44.6%.
Table 57 presents the number o f different types o f  comments provided by the survey 
respondents. The com m ents fell into six general areas: (a) suggestions and ideas for 
improvement, (b) criticism and areas o f concern, (c) praise and satisfaction with the 
organizations, (d) encouragement for others to get involved, (e) warnings to the
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organizations, and (£) inquiries. The percentages do not total 100% because many comments 
included statements that were applicable to more than one activity.
Table 57
Comments for Professional Growth Organizations
Com m ent Type A m ount Percentage
Suggestions 65 60.1%
Criticisms 23 2 1 .2 %
Praise 16 14.8%
Encouragem ent 3 02.7%
Warnings 2 0 1 .8 %
Inquiry 1 00.9%
Total 108
Suggestions to the organizations ranged from “developing m ore contacts w ith ‘working’ 
professional musicians and include these highly skilled players in our process” to “ I believe 
all conferences should offer sessions on  the expressive qualities o f  making music.”  Many 
comments focused on  needs o f new teachers. O ne teacher asked “How about seminars for 
new music teachers? T he  duties are enormous and we need ideas for discipline, fund-raising, 
accounting, etc.” A complete listing o f  all the comments may be found in Appendix E.
O ne teacher stated a need for m ore mentor teachers while another teacher found that 
“organized mentoring sessions have seemed to m e to be contrived.” Another teacher 
thought that organizations should “subsidize retired (directors) traveling to rem ote areas.” 
While there were 16 comments that praised the music organizations, there were 23 
criticisms o f  those same groups. The comments were directed at all o f  the major music
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organizations in California including CMEA, SCSBOA, and CBDA. Comments indicated 
that “M ENC and CMEA are wonderful organizations and provide service to our music 
education community” and “CBDA has been the best conferences for m e for the last 25 
years.” Another teacher wrote, “I  enjoyed (the) conferences tha t SCSBOA puts together. 
You’re able to get a lot o f  information from many sources in a short am ount o f  time.” O n 
the other hand, another director wrote, “A t times many organizations can be unapproachable 
to inexperienced directors.”
A majority o f  the criticisms and suggestions encourage professional organizations to 
provide more resources, materials, and conference sessions tha t can be used in the rehearsal 
immediately. “Leave theoretical approaches to music education to colleges — concentrate on 
the practical (how to),” wrote one director. Another stated “G e t a reality check! ‘Intonation 
o f  Professional Bassoonists’ is n o t [a] majority priority. Be m ore demanding o f  what you 
expect we can learn! And (sic.) use in our classroom now.”
Many directors expressed a desire for the organizations to  become pro-active with arts 
education advocacy issues. One director warned, “These organizations are going to have to 
teach the teachers how to keep the arts alive in an environm ent that is increasingly relying 
only on standardized test scores to  determine the success o r failure o f  schools. It’s scary.” 
N o t all criticisms were directed toward the music organizations, and some were directed 
towards the school districts themselves. O ne director wrote, “ (Teachers need) to find a way 
to get (from the) district or school financial support. Teachers do not make the money 
necessary to subsidize their programs.”
While there are 23 criticisms, it is interesting to note tha t the survey population’s 
suggestions and praises outweighed the criticisms by more than 3 to 1.
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Condusion
T he data presented in chapter four cover a wide range o f  statistics. O ver fifty tables 
present basic demographics, mean score averages and multiple cross tabulations o f  variables. 
The dem ographic data reveal numerous, dear, and predictable patterns o f  choice and 
preference concerning professional growth activities o f  high school instrumental music 
teachers. Cross-referenced with a wide variety o f  dem ographic inform ation and viewed from 
many perspectives, the information obtained from  the respondents reveals many patterns 
and opinions regarding the professional growth landscape.
Discussion o f  the analysis, conclusions o f  the research findings and recommendations 
for further research study are presented in chapter five.
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SUMMARY, CO N C LU SIO N S A N D  RECO M M EN D A TIO N S
Summary
Developing a teacher’s skills and knowledge beyond initial certification is becoming 
increasingly important to the educational community. Since the passage o f  SB 813 in 1983, a 
significant change has occurred in the professional lives o f teachers by ending “lifetime” 
credentialing in California. Now, teachers who earned their credential after August 31, 1985 
m ust show evidence o f  com pleting 150 hours o f  professional growth activities every five 
years. This requirement applies to all teachers who hold credentials issued after August 31, 
1985, including teachers o f  instrum ental music.
This study investigated w hat professional growth activities public high school 
instrum ental music teachers in California utilize to comply with the state mandated 
professional growth requirement.
The Problem
High school instrumental music teachers in the state o f  California generally follow the 
mandate o f  the legislature as evidenced by the fact that 72.5% o f  the survey respondents 
have taught more than five years, which basically indicates that credentials are being renewed. 
T he problem is that while high school instrumental teachers are completing professional 
grow th requirements, there is no study o f  the types o f  professional grow th activities
162
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employed, the types o f  activities that are effective, o r the types o f  activities that are 
ineffective.
The Purpose
The purposes o f this study were to examine the professional growth habits and needs 
o f  high school instrumental music teachers o f  California, and the effectiveness o f  current 
professional growth opportunities as perceived by those high school instrumental music 
teachers. In  addition, this study examined the implications o f professional growth 
opportunities for high school instrumental music teachers and fo r the state music education 
organizations that serve them.
Research Questions
This research study sought to answer the following questions:
1. W hat types o f  professional growth activities are high school instrumental music 
teachers attending in order to satisfy the 150-hour state requirement needed to maintain the 
Professional Clear Single Subject Music Credential every five years?
2. W hat professional growth activities do high school instrumental music teachers find 
effective in meeting their professional growth needs, and what activities do they find 
ineffective?
3. To what extent do high school instrumental music teachers participate in non- 
traditional professional growth activities such as peer mentoring and music education 
research?
4. Is there a difference in professional growth activities and needs among high school 
instrumental music teachers who work in urban, rural, and suburban areas o f the state?
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5. W hat are the implications o f  this study fo r the state music organizations such as the 
Southern California School Band and O rchestra  Association (SCSBOA), the California Band 
D irectors Association (CDBA), and the California Music Educators Association CMEA?
6 . W hat are the implications for school district leaders such as principals, district 
administrators, and curriculum coordinators with regard to providing staff developm ent for 
the high school instrumental music teachers?
Delimitations o f  the Study
The boundaries o f this study are described below:
This study examines the professional grow th habits o f  high school instrum ental music 
teachers w ho hold various types o f  California state teaching credentials.
This study does not examine high school choral teachers or any o ther public school 
music teachers even though these credential holders are certified to teach high school 
instrum ental music. Therefore, the results o f  this study may not be characterized as 
representative o f  any other group.
T.imirations o f  the Study
This study was limited by the effort and  interest in  the topic o f  each respondent.
W hen using a survey instrument, there  is often the risk that the respondent will report 
in a m anner tha t they feel will best serve the  interests o f  the survey questions. This type o f  
desirable reporting runs the risk o f  obtaining data that is not reliable. While the instructions 
on  the survey instrum ent clearly state tha t all responses are treated as confidential, the results 
are limited to the level o f honesty that each respondent employs.
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Design and Data Collection Procedures 
In  this quantitative research study, data were collected through a mailed survey 
instrum ent. T he questionnaire was designed to elicit answers to specific research questions 
regarding the professional growth habits and levels o f  professional grow th effectiveness 
from  public high school instrumental music teachers in the state o f  California. The survey 
instrum ent was field-tested and modified to achieve appropriate levels o f  validity and 
reliability.
This chapter presents selected findings based upon the data collected and the 
implications o f  those findings for high school instrum ental music teachers, school 
administrators and professional music organizations that provide professional growth 
opportunities for these teachers.
Selected Findings
Based on the collected data, the following findings were considered significant:
1. Public high school instrumental music teachers use concert attendance, conferences, 
rehearsal observation, and having a guest clinician as their primary source for professional 
growth. These data contradict a study done by Patrick Gem m a where he reported “teachers 
use the college or university as their primary source for professional grow th” (Gemma, 1997, 
p. 217). This disagreement exists because the population in Gem m a’s study involved all types 
o f  teachers in California. This study was limited to California public high school 
instrumental teachers. In  Gemma’s study, teachers had access to a wide variety o f  university 
sponsored professional growth activities while the respondents in this study had access to a 
wide variety o f  non-university activities. This study found that less than half (45.9%) had 
taken a University o r College course d uring  the past three years (Table 20) as opposed to 
8 8 % for Music Conference Attendance and 57.9% for Music Workshops. Even Non-M usic
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Workshops (57.9%) were attended by more high school instrumental music teachers than 
were university or college courses.
In  addition, the survey population indicated th a t taking additional university o r college 
courses was only somewhat effective as a professional grow th activity (M=3.80±1.03). The 
standard deviation o f  1.03 indicates that responses ranged from somewhat ineffective to 
m ost effective (Table 22). These findings are supported  by the data displayed in the most 
valuable and least valuable tables found in Chapter Four. Taking additional university 
coursework was indicated to be one o f  the top 3-5 m o s t valuable activities by 27.2% o f  the 
respondents while only 7.4% found this activity to b e  one o f  the 3-5 least valuable activities.
2. The four m ost effective professional g row th  activities were chosen by at least 75% 
o f  the respondents. These were in order: (a) H aving a G uest Clinician o r Teacher, (b) 
Observing O ther Rehearsals, (c) Music Conferences, and (d) Attendance at Concerts. These 
choices are displayed in Table 22 where the respondents were asked to rate each activity 
from section 3 o f the survey instrument using a L ikert scale o f  1 (Least Effective) to 5 
(Most Effective).
These data reinforce the qualitative responses found  in section 2 o f  the survey where 
the respondents were asked to identify the one activity that provided the most benefit. The 
top four activities identified in writing were: (a) M usic Conferences, (b) Hosting a G uest 
Clinician or Teacher, (c) Observing O ther Rehearsals, and (d) Music Workshops (Table 21).
In  the Likert scale ratings (Table 22), attendance at M usic Workshops was sixth overall.
3. Males dominate the profession o f high school instrumental music teachers by more 
than four to one. The survey population was com posed o f  81.4% males, and 17.4% females; 
three respondents did no t indicate either sex.
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4. Those respondents that chose to indicate their race as Caucasians outnum ber those 
that chose to indicate non-Caucasians by more than six to one. T he portion o f  the survey 
population that indicated their race as Caucasians were 61.6% with 9.9% indicating non- 
Caucasians, with a large number (28.5%) who chose no t to identify their race.
5. T he data, both  quantitative and qualitative, indicate that five professional growth 
activities are least effective o r somewhat ineffective for high school instrumental music 
teachers. M ore than 56% o f  the respondents chose (a) Curriculum Development Meetings, 
(b) Non-M usic Conferences, (c) Non-Music Workshops, (d) District-Sponsored Workshops, 
and (e) On-Campus Inservice as being somewhat ineffective o r least effective on the five- 
point Likert scale (Table 22). In  addition, 20% or m ore o f  the respondents also identified (f) 
Beginning Teacher Support and Assessment, (g) O nline/D istance Learning, and (h) County 
Office o f  Education Workshops as being either somewhat ineffective o r least effective. All 
o f  these activities are not subject specific and probably have little to do directly with the 
subject o f  music. These choices indicate that the respondents find these activities do not 
give them musical solutions to musical problems. O ne respondent wrote, “Locally sponsored 
in-services rarely relate to music and are a waste o f  time!”
6 . Younger and less experienced teachers tend to participate in professional growth 
activities at lower levels when compared to the respondent population as a whole. In  five out 
o f  the 21 activities from Table 23 where a significant difference existed, new teachers (0-5 
years) participated less than the expected average. Exceptions to this trend are activities that 
are geared towards the new teacher such as the Beginning Teacher Support and Assessment 
program. Even though new teachers participate in Beginning Teacher Support and 
Assessment activities at rates higher than the population average, only 14 out o f  38 
respondents from  this sub-group indicated their participation. This statistic suggests that less
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than half o f  new instrumental music teachers receive any benefits from this state funded 
program.
7. Veteran teachers with at least 15 years o f  experience continue to be active 
participants in the professional grow th process even though it is no t required to maintain 
their credential. This group o f  teachers is m ore active as leaders in music education 
organizations and participates in activities at rates greater than the population average.
8 . A  significant difference was found between two seemingly similar activities. The 
data indicate that the respondents overwhelmingly valued having a guest teacher o r  clinician 
rehearse their ensembles. Yet, they were no t very excited about nor do they find participating 
in Peer M entoring Activities to be valuable. Having a G uest Teacher o r Clinician earned a 
mean score o f  4.45 (Table 22) with a standard error o f  .000516 and a standard deviation of 
.69 and a m ode o f  5, which suggests that m ost respondents chose this activity as being very 
effective. O n  the other hand, Peer M entoring Activities received a mean score o f  3.37 with a 
standard e rro r o f  .12 and a standard deviation o f  1.10 and a m ode o f  3. This means that 
some teachers thought that Peer M entoring was somewhat effective and others found it 
som ewhat ineffective.
These f in d in g s are further supported w ith the data collected from section four o f  the 
survey. In  this section, 162 respondents (66.9%) indicated that Having a Guest Teacher or 
Clinician was one o f  their m ost valuable professional growth activities while only 21 (8 .6 %) 
thought that Peer Mentoring was one o f  the top activities. Only 2 teachers felt that Having a 
G uest Teacher or Clinician was one o f  their least valuable while 12 respondents felt that Peer 
M entoring activities was one o f  the least valuable.
9. A significant number o f  high school instrum ental music teachers identified five 
professional growth activities as having little o r no value for them. These activities included
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(a) Non-M usic Workshops, (b) On-Cam pus Inservice, (c) Non-M usic Conferences, (d) 
D istrict Sponsored Workshops, and (e) County Office o f Education Workshops. I t may 
seem obvious that non-music activities m ight offer little in the way o f  filling the professional 
needs o f  music teachers. Yet, the data indicate the strong negative feelings these teachers 
have towards these activities. Each o f  the above activities was identified by at least 46.6% o f  
the respondents (see Table 46) as being one o f  their five least valuable professional growth 
experiences.
10. T he written responses o f  the survey population complemented many areas o f 
professional growth activity. Conferences and music workshops sponsored by the music 
organizations were two areas that directors felt they were getting a good value especially 
because they had access to many different musical activities all at once. Typical comments 
from  the teachers included: “SCSBOA can be commended for attempting to meet the needs 
o f  its members,” and, “M EN C and CM EA are wonderful organizations and provide service 
to our music education community.” This satisfaction with a smorgasbord approach to 
professional growth is reflected in com m ents such as, “I appreciated the variety o f  choices,” 
and, “a conference gives me a large sampling o f  music education trends. From a conference 
I can do further research in areas o f  im portance to me.”
T he single overriding theme that appeared in the written comments was the opportunity 
to interact and network with other directors at conferences in particular and the ability to 
participate in group music activities in  general. Many teachers expressed the sentiments o f  
one who said, “networking with o ther teachers and colleagues is the best part o f  
conferences.”
R e p ro d u c e d  with pe rm iss ion  of th e  copyright ow ner.  F u r the r  reproduction  prohibited without perm iss ion .
1 7 0
Conclusions
The following conclusions were drawn from the major findings listed in the preceding 
section and address the six research questions from this study.
Research Question 1
W hat types o f professional growth activities are high school instrumental music teachers attending in 
order to satisfy the 150-hour state requirement needed to maintain the Professional Clear Single Subject 
Music Credential every five years?
The respondents identified 29 different professional growth activities (Table 20) that 
they use to satisfy the credential requirement. These activities include the traditional such as 
conference attendance and workshops, to the unconventional such as research, 
collaborations with other agencies, and online/distance learning. A whopping 92.1% o f the 
respondents said they attended concerts, while half o r more than half participated in nine 
other professional growth activities. These included (a) Music Conferences (8 8 %), (b) 
Observing O ther Rehearsals (78.9%), (c) Hosting a G uest Clinician or Teacher (71.1%), (d) 
On-Campus Inservice (58.3%), (e) Music Workshops and (f) Non-M usic Workshops 
(57.9%), (g) N ew  Music Reading Sessions (57.4%), (h) Being a G uest Teacher o r Clinician 
(57%), and (i) Curriculum Development Meetings (51.6%).
Even though such a large number o f  respondents took advantage o f  a variety o f  
professional grow th opportunities, the question remains why other teachers did not 
participate in such obviously popular professional growth activities.
While attendance at professional growth events is also universally practiced, it is 
apparent that teachers consider many factors when choosing which activity is viable for their 
participation. Two o f  the most im portant decision making factors regarding which activity to 
participate in are the level o f  experience and number o f  years in the current job. Teachers
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
17 1
with fewer years o f  experience and with fewer years in their current job tend to participate in 
professional growth activities less than do the rest o f  the population (Table 23 and 24). 
Teachers w ith more years o f  experience and m ore years in their current job tend to 
participate m ore often than the rest o f  the population. T h e  exception to this trend is higher 
participation levels in Non-Music Conferences, college coursework, and Non-M usic 
W orkshops among less experienced teachers.
Research Question 2
W hat professional growth activities do high school instrumental music teachers fin d  effective in meeting 
their professional growth needs, and what activities do they fin d  ineffective'?
W hen combining the results o f  the data from sections three and four o f  the survey 
(Tables 22 and 34), high school instrumental music teachers agreed that the m ost effective 
and m ost valuable professional growth activities were: (a) Having a Guest Clinician or 
Teacher (M=4.45; SD=.69), (b) Observing O ther Rehearsals (M=4.29; SD=.71), (c) 
A ttendance at Music Conferences (M=4.02; SD=.89), and (d) Attendance at Concerts (M = 
4.02; SD=.76) (Table 22). Thirteen respondents wrote in additional activities that they found 
to be m ost effective. These activities included perform ing as a musician, festival 
participation, conducting honor groups, clinics with university ensembles, and serving on 
education committees. These activities were grouped together under the category o f 
“O ther” and were rated quite high (M=4.77; SD=.44). T h e  O ther category was identified by 
only six respondents as being one o f  their m ost valuable professional growth activities 
statistically ranked 14th overall, when com pared to o ther activities in section four o f the 
survey.
Respondents identified eight categories as being either somewhat effective or average in 
effectiveness. These activities included attendance at M usic Workshops (M=3.95; SD .80),
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Being a G uest Clinician or Teacher (M=3.82; SD=.95), taking Additional College or 
University Coursework (M=3.80; SD=1.03), attending New Music Reading Sessions 
(M=3.77; SD=.92), Serving in a Music O rganisation (M=3.65; SD=1.12), participating in 
Peer M entoring Activities (M=3.37; SD=1.10), engaging in Educational Research (M=3.24; 
SD=1.16), and Serving as a M entor Teacher (M=3.06; SD=1.01).
O n the o ther end o f the scale, respondents identified eight categories that they found to 
be either somewhat ineffective o r least effective. These activities included Curriculum 
Developm ent Meetings (M=2.53; SD=1.05), Beginning Teacher Support and Assessment 
(M=2.42; SD — 1.35), Non-Music Conferences (M=2.33; SD=1.13), O nline/D istance 
Learning (M=2.16; SD=1.17), Non-M usic W orkshops (M=2.14; SD=1.03), D istrict 
Sponsored Workshops (M=2.09; SD=.96), County Office o f  Education W orkshops 
(M=1.95; SD=.98), and On-Campus Inservice (M—1.91; SD=.89).
Table 56 compares mean score rankings from  section three o f  the survey, the m ost 
effective professional growth activities with the data collected from section four o f  the 
survey and the m ost valuable and least valuable activities (Appendix B). The m ost effective 
activities are listed in descending order based upon  the mean score. T he m ost valuable and 
least valuable rankings are based upon the num ber o f  selections made by the respondents. 
Table 56
Professional Growth Activity Comparison Rankings
M ost Effective Most Valuable Least Valuable 
Rankings Rankings Rankings
Activity N  Mean N Rank N  Rank
1. Having a G uest Clinician or 181 4.45 162
Teacher
3 2 19
2. Observing O ther Rehearsals 206 4.29 177 2 1 20
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M ost Effective 
Rankings




Activity N M ean N Rank N Rank
3. Music Conferences 215 4.02 181 1 3 18
4. Attendance at Concerts 228 4.02 118 5 4 17
5. Music W orkshops 168 3.95 126 4 4 16
6 . Being a G uest 
Clinician/Teacher
132 3.82 48 8 7 14
7. Additional College-University 
Coursework
138 3.80 6 6 7 18 11
8 . New  Music Reading Sessions 155 3.77 94 6 6 15
9. Service in a Music 
Organization
130 3.65 39 9 26 1 0
10. Peer-Mentoring Activities 83 3.37 2 1 11 1 2 13
11. Educational Research 78 3.24 2 2 1 0 45 9
12. Service as a M entor Teacher 72 3.06 13 1 2 14 1 2
13. Curriculum Development 
Meetings
148 2.53 13 13 71 6
14. Beginning Teacher Support & 
Assessment
48 2.42 6 15 46 8
15. Non-M usic Conferences 135 2.33 3 18 119 3
16. O nline/D istance Learning 51 2.16 4 17 60 7
17. Non-M usic Workshops 134 2.14 2 2 1 139 1
18. D istrict Sponsored Workshops 137 2.09 5 16 117 4
19. County Office o f  Ed. 
Workshops
58 1.95 2 19 113 5
20. On-Campus Inservice 173 1.91 2 2 0 123 2
21. O ther 13 4.77 6 14 0 0




The N in each category refers to the number of times an activity was cited by the 
respondents. The lower the number in the most valuable ranking column, the higher the ranking. 
This means a low number in Most Valuable Rankings is good while a low number in Least 
Valuable Rankings is not good. These data reinforce the connection between each of the three 
survey sections and strengthens the validity of the study. 
Therefore, it would follow that activities, which directors found to be most valuable, had 
few selections as a least valuable activity and thus garnered higher mean score averages. The 
inverse is also true. Activities that were found to be least valuable garnered low mean score 
averages and had few selections as a most valuable activity. For example, the top five most 
effective activities and the top five most valuable activities ranked in the bottom five of the least 
valuable activities. While 168 or more respondents chose the top five most effective activities 
only four or less choose those same activities as least valuable. 
At the other end of the spectrum, the five least effective activities were chosen by 51- 
 
173 respondents. That is, Non-Music Workshops, Non-Music Conferences, District Sponsored 
Workshops, County Office of Education Workshops, and On-Campus Inservice   were the 
least valuable and also the least effective. No more than five respondents chose these activities 
as most valuable. 
Research Question 3 
 
To what extent do high school instrumental music teachers participate in non-traditional professional growth 
activates such as peer mentoring and music education research? 
The data indicate that very few high school music teachers participate in professional 
growth activities that are sole pursuits.  These activities include Online/Distance Learning and 
Educational Research. Band directors tend to gravitate towards sponsoring large group 






Educational Research during the past three years, while only nineteen (7.9%) had used 
O nline/D istance Learning as a professional grow th activity.
G roup activities are favored because o f  the ability to network and m eet with o ther 
directors and share ideas. Many directors wrote that, “Music conferences provide 
opportunities for networking to set up solo/ensem ble festivals, exchange concerts (shared 
concerts), visitations, and observations etc.” G roup activities also provide opportunities for 
observation o f  master teachers and honor group conductors.
In  written statements (Appendix E) provided by the respondents, comments indicate 
that the words netivork, share, exchange, meet, watch, connect, o r  observe were mentioned 8 8  times 
within the 227 comments. The word other(s) was m entioned 76 times, further reinforcing the 
value o f  interaction and collaborative opportunities provided by group activities.
Research Question 4
Is there a difference in professional growth activities and needs among high school instrumental music 
teachers who work in urban, rural, and suburban areas o f the state?
There is generally no difference in participation levels among teachers from different 
school locations. There are two exceptions to the overall data. The exceptions are 
participation levels in District Sponsored W orkshops and the category Other, which includes 
additional activities listed by the respondents themselves such as performing as a musician, 
festival participation, conducting honor groups, clinics with university ensembles, and 
serving on  education committees.
High school instrumental music teachers in rural schools attended District Sponsored 
W orkshops 17.7% less than the expected average while teachers from suburban and urban 
schools participated more than the expected average.
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These data suggest that teachers in  rural school locations tend to “create” and utilize 
different types o f professional grow th activities such as performing as a musician while 
shying away from traveling to district sponsored events. This O ther activity category seems 
to be chosen more by rural teachers because such activities m eet the needs o f  both the 
teacher and the California Commission on Teaching Credentialing.
While there is greater participation in  O ther activities among rural teachers, there is less 
participation in activities that would apparently m eet these teachers’ needs such as 
online/distance learning. Yet, with such few teachers from all categories participating in 
either online/distance learning o r o ther kinds o f  activities the question becomes why isn’t 
there a higher participation level in these activities? This is especially evident with all o f  the 
money being allocated towards im proving technology in the schools. The answer lies in the 
fact that these activities are solitary pursuits while activities with higher participation levels 
and higher satisfaction levels (such as Music Conferences and Hosting a G uest Clinician or 
Teacher) are activities that allow sharing and interaction with immediate feedback. One 
respondent commented about o n l i n e / distance learning as a most valuable activity wrote, 
“Living in rural areas makes opportunities for completing state requirements for preliminary 
credential holders difficult. O nline/distance learning opportunities offer a possible solution.” 
This is no t exactly a ringing endorsem ent for these activities.
Research Question 5
W hat are the implication o f this study fo r the state music organisations such as the Southern 
California School Band and Orchestra Association (SCSBOA), the California Band Directors Association 
(CBDA), and the California Music Educators Association (CM EA)?
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The data suggest that music organizations that provide professional growth 
opportunities for high school instrumental music teachers would be advised to consider 
three areas that impact the participation levels and perceptions o f  value o f  the constituents.
The first area o f  concern is one o f cost. Respondents indicated that 32.2% received no 
financial support from their school districts for professional grow th expenses. The data 
indicate (Table 27) that professional growth activities that traditionally cost money to 
participate in had lower participation levels when these teachers received no reimbursement 
from their districts. These activities were music conferences and music workshops. O n the 
other hand, participation rates for County Office o f  Education workshops, which 
traditionally do no t charge fo r participation, were higher than the population average. 
Unfortunately, County Office o f  Education workshops are viewed as one o f  the least 
effective professional growth activities by the survey respondents.
Only 9.5% o f  respondents were reimbursed for all professional growth expenses. While 
a significant majority (64.4%) did receive some reimbursement, som e directors felt that the 
costs associated with attending conferences need to be curtailed. As one director wrote that 
conferences were “ too expensive, especially MENC.”
The second area o f concern involves meeting the specific needs o f  the various levels o f  
teacher experience. Newer teachers want activities geared towards their specific needs. Many 
o f  the respondents who indicated that they had been teaching less than five years were not 
participating in other new teacher programs such as Beginning Teacher Support and 
Assessment (Table 23). O n the other hand, experienced teachers feel their needs are not 
being met because many conference offerings are directed towards perceived needs o f  new 
teachers. There were many com m ents (Appendix F) that expressed both  sides o f this issue. 
For example, some respondents wrote, “How about seminars for new music teachers? The
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duties are enormous and we need ideas for discipline, fund-raising, accounting, etc.”; “There 
m ust be much more support for new teachers. They are floundering!”
Conversely, one experienced teacher wrote, “ Those o f  us that have been in the 
profession for years are n o t interested in clinics for young, inexperienced directors. Gear 
something for us.” While it may no t be practical to offer sessions for all experience levels, 
music organization could indicate (through appropriate m ethods) which sessions are suitable 
for various levels o f  teaching experiences.
The third area o f  interest indicated by the respondents and having an implication for 
the music organizations is in the area o f  attendance and participation. While the respondents 
indicated high levels o f  both  satisfaction and attendance in the professional growth activities 
sponsored by the music organizations, segments o f  the population remain that do not attend 
music-specific professional grow th activities.
N o t one single respondent indicated they had not attended any professional growth 
activities during the previous three years. Yet, many are no t taking advantage o f  the most 
popular activities, which include conferences and workshops hosted by professional music 
organizations. The respondents indicated that 7.9% did n o t attend concerts (Table 23), 12% 
did no t go to a music conference, 21.1% did n o t observe a rehearsal, 29% did not host a 
clinician, and a large group (42.2%) did no t attend a music workshop. As one instrumental 
teacher wrote, “Work hard to get every m em ber to attend! D o  better than the 80/20 rule 
possible (80 percent o f  the work done by only 2 0  percent o f  the organization).”
Because so many high school instrumental music teachers are relying on professional 
music education organizations for professional growth opportunities, it is incumbent on 
these organizations to find ways to include all o f  the appropriate music education 
community and not just those who are members o f  that particular organization.
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Research Question 6
W hat are the implications fo r school district leaders such asprincip als, district administrators, and 
curriculum coordinators with regard to providing sta ff development fo r  the high school instrumental music 
teachers?
With 35.1% o f  the respondents indicating that they have a music supervisor (Tables 10 
and 11) and with only 41.1% o f  those indicating their supervisor provided professional 
growth activities, it is evident that many teachers are left to their own devices in searching 
out appropriate professional growth activities. This suggests that, by default, the 
responsibility for providing professional grow th activities appears to have been placed 
squarely in the hands o f  the music organizations.
Because these teachers cannot find appropriate professional grow th activities through 
their districts and schools, it is extremely im portant that these districts provide the resources 
necessary in order that affected teachers are supported in the same m anner as the rest o f  the 
teacher population. Setting aside enough money in the budget to allow instrumental music 
teachers to attend activities that directly relate to their professional grow th would greatly 
improve this situation.
Additional data gathered from the results o f  section three o f  the survey indicate that 
the lowest rated professional growth activities were activities sponsored by the county 
education offices and school districts. W hen asked to rate the effectiveness o f  a variety o f  
professional grow th activities, the three lowest mean average scores were those activities that 
district and county education administrators control. These were On-Campus Inservice 
(M=1.91; SD=.89), County Office o f  Education Workshops (M=1.95; SD=.98), and District 
Sponsored Workshops (M=2.09; SD=.96). T he  high school music teachers felt that these
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activities are ineffective because administrators “do no t usually have a concept o f  what we 
do,” and “locally sponsored in-services rarely relate to music and are a waste o f  time!”
A nother area where school districts need improvement is in programs that impact new 
teachers. Education districts need to enhance programs such as Beginning Teacher Support 
and Assessment and other new teacher programs when it comes to dealing with arts 
educators in general and high school instrumental music teachers in particular. Support for 
new teachers is even more critical considering the current shortage o f  teachers in the state 
and the eagerly anticipated resurgence o f  music programs in districts throughout the state.
Implications and Recommendations
Implications
The results o f  this study have implications for high school instrumental music teachers 
that hold credentials in California, school district administrators, colleges and universities 
that offer professional growth coursework, and professional music organizations that 
provide professional growth opportunities. The macro view paints a picture o f  two different 
entities working in moderate harmony but sometimes in discord with each other. O n  one 
hand is the high school instrumental teacher who relies primarily on his o r her own efforts, 
resources and imagination in searching out appropriate activities that will satisfy state 
requirements. O n  the other hand are all the other institutions, and professional music 
education organizations involved in providing and requiring grow th activities: the school 
administrators, district administrators, professional education organizations, and the state.
To some extent, there is a positive relationship between teachers and the music 
education o r g a n i s a t i o n s .  Professional music organization that are currently providing 
professional growth opportunities for California’s public high school instrumental music 
teachers need to continue to offer such opportunities for these teachers. While there is a
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little discontent among these organizations' members with some of the offerings, the vast 
majority are pleased with the types of offerings. 
However, the relationship between the expectations of these teachers and the 
opportunities provided by school and district personnel is quite negative. With such high­ 
profile organizations on their campuses such as the high school band and orchestra, school 
administrators should be looking for more ways to enhance the teaching capabilities and 
performance capabilities of their staff by encouraging them to look beyond the immediate 
school and district for professional growth opportunities. A teacher who is forced to 
participate in a professional growth activity unrelated to their subject area is an unhappy 
teacher. According to the data (Table 23), more than half of the respondents are attending 
On­Campus Inservice, Non­Music Workshops, and Curriculum Meetings and these 
respondents are indicating that these are the least effective and the least valuable activities. 
There appear to be a number of unhappy music teachers. 
Recommendations 
 
High school instrumental music teachers need to explore all areas of professional growth 
opportunities that are outlined in the professional growth manual. While attendance 
conferences and participation in some of the more popular activities appears to be satisfying 
the immediate needs for professional growth requirements, there are many other activities that 
could be utilized. One of these options includes continuing to perform on their instrument in 
some creative capacity. Teachers should look for high quality performance experiences 
where challenging and quality musical literature is performed. Teachers also should invite 
local professional musicians to their campus and have these experts run sectionals, solo for 
the band and orchestra, and/or present some type of clinic where both the students and the 







Organizations that provide professional grow th activities on  a short-term  basis could 
identify and publish a list o f  mentors available for use by teachers who work in isolated 
areas. There seems to be a need for these secluded schools to have access to visiting 
clinicians. G ood  sources o f  mentor teachers are those music educators who have retired, and 
who are willing  to provide occasional help, especially for new teachers. Professional music 
organizations could explore resources and funding for retired teachers to travel to remote 
music programs and provide clinics for these schools and teachers.
Professional music organizations could create and publish a list o f  master teachers and 
outstanding programs that would be available for visitation and consultation by other 
teachers. Likewise, these organizations could also create a list o f  professional musicians who 
would provide clinics, demonstrations, and lessons for the teachers and their students. 
Districts and individual schools could set aside specific funds to support such activities.
Professional organizations should develop a “participation certificate” that would be 
accepted by the Commission on Teacher Credentialing for the 150 hour requirement and 
offer opportunities for continuing education credit through a local university.
Organizations that host conferences should identify which o f  their seminars, clinics, or 
workshops are appropriate for new teachers and which are appropriate for experienced 
teachers.
Teachers who are currendy participating in the BTSA program  should include in their 
Individual Induction Plan (HP) content specific goals and directed interactions with qualified 
music educators because generic teacher assistance only goes so far. The IIP should also 
include travel to music conferences and visitations to observe quality music programs.
F inally, the H P should include visitations and clinics at the teacher’s school by qualified 
clinicians. All o f  the costs associated with these recommendations are funded through the
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BTSA program. The amounts are determined by the type o f credential the BTSA participant 
holds and varies between $2,000 and $5,150 per academic year per person. While these 
amounts vary, this is enough to also provide release time for the BTSA participant to travel 
and visit o ther music programs.
I f  a qualified music educator is not available to serve as a BTSA mentor, then the 
participant should consider locating and asking a retired music educator for help.
Those new music educators who are not participating in BTSA and who qualify should 
m eet with their administrator and request admittance into the BTSA program and access to 
funds in order to take advantage o f  the opportunities afforded all new teachers.
Funding and resources should be made available to all teachers regardless o f  location, 
teaching experience, and program size. Districts and the state officials need to provide for 
professional growth activities as part o f  the overall district and state budget —  especially 
since the passage o f  SB 813. Because music teachers are finding their professional needs met 
outside the district, reimbursement o f  expenses needs to be made available to every teacher. 
I t  is incum bent upon the individual teacher to make requests from the site administrator for 
reimbursement o f  professional growth expenses and not wait for the administrator make an 
offer. I t is also incumbent upon the teacher to justify participation in appropriate off-campus 
activities in order to maintain a high level o f trust between the administration and 
themselves.
All o f  us involved in the high school instrumental music education community need to 
balance the competitive nature o f the job with aspects o f  the mentoring process. Offering 
true collaboration and being willing to share ideas and solutions with others will create a 
positive atmosphere for music education. This atm osphere is crucial to the future o f  our 
high school music programs especially since 1992 when the Consortium o f  National Arts
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Education Associations created the National Standards for arts education. It is essential for high 
school instrumental music teachers to see beyond only the performance aspects of their 
profession and begin incorporating other standards in their rehearsal room. While it is 
admirable that these teachers strive for excellence in performance, it is only a portion of the 
musical arts that are being taught. High school instrumental music teachers need to 
incorporate additional standards into their lessons. Some of these Standards include the ability 
to create and improvise music; the ability to understand and evaluate music; the ability to 
understand the relationship between music and the other arts; the ability to understand 
the relationship between music and disciplines outside the arts; and the ability to understand 
the relationship between music and history and culture. These demands will necessitate an 
even greater amount of collaboration between teachers, administrators and music education 
organizations resulting in a more balanced and educationally sound music program. 
Finally, something needs to be done to combine the most effective elements of the 
traditional professional growth practices such as interactions and sharing with fellow 
professionals and the best of technological innovations, which include immediacy and the 
ability to transcend distances. For example, a library of topics, which have been presented at  
all of the conferences, could be videotaped and converted into accessible data that can be 
retrieved over the World Wide Web. Alternatively, the creation of an email based discussion 
group or chat room where directors could post questions or respond with constructive 
suggestions. This list serve management could be administrated by the music education 
organizations and be made available to all music educators -- even those who were not 
members. 
Another idea would be for the music education organizations to offer web-based clinic 
 








and to have it viewed by any director connected to the web. D irectors w ho were viewing the 
presentation live could send questions and comments in the form  o f  an instant message to 
the clinician. This clinic could also be recorded for later release.
Technology exists to allow a director to set up a camera that would transmit live pictures 
and sound o f  his group and have them  viewed by a c lin ician anywhere in the world without 
incurring the expense o f  time and money to have that clinician visit the school site. While 
the musical sound quality may no t yet be very good, the opportunity to have another set o f 
eyes and ears watch what is happening in the rehearsal is invaluable.
While technology has the  ability to leap across distances and involve music teachers 
regardless o f  where they live, to be truly useful, it must incorporate elements o f  professional 
growth suggested by this study’s population. Moreover, while traditional professional growth 
activities remain popular w ith high school instrumental music teachers music education 
organizations m ust find ways to  involve every music teacher. Because school districts are 
budgeting lots o f  money for digital technology, music organizations and school districts 
should review technology as another tool to make these connections with all music teachers.
Recommendations for Future Study 
There is also a need for replicating this study on  a national level to embrace all areas o f 
public school music education including choral and general music in grades K-12. This 
depth of research would provide music inservice providers with a comprehensive 
understanding o f  the professional needs o f  all music educators.
Much like our national census, this study should be repeated every' Eve to ten years in 
order to determine changes in professional growth habits, demographics, and trends. A 
continuing assessment and re-evaluation o f  teacher’s needs could contribute to the 
effectiveness o f  professional grow th offerings.
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A study to examine the correlation between the types o f  professional growth activities 
attended and the national Standards would provide an insight as to whether the Standards 
are being incorporated into the curriculum and w hether o r not professional growth activities 
are meeting the needs o f  the teachers to im plem ent the Standards in the high school 
instrum ental classroom.
A  study that delves into the specific types o f  activities high school music teachers attend 
rather then the general types would further reveal the professional growth habits o f  this 
population. For example, do these teachers attend sessions on assessment o r standards 
implementation as part o f  their conference attendance?
While documenting the professional grow th habits o f  music educators provides one 
view o f  the professional growth experience, a study that looks into the long-term effect o f  
these activities would provide another interesting perspective.
Closing- Comments
This study depended upon the experiences and feedback from over 250 high school 
instrum ental music educators. These teachers have provided a wealth o f  data that districts 
and music organizations should consider w hen shaping their professional growth activities. 
Taking into account the data presented in this study will result in developing and retaining 
com petent and quality music educators. T he consequence o f  creating a professional growth 
team involving teachers, music education organizations, and school districts will be stronger 
and m ore viable music programs. O n the o ther hand, teachers should be taking advantage o f  
all district resources available for professional growth activities. Teachers, districts, and music 
education organizations all have a stake in the success o f  each other. To paraphrase Peter 
Senge from  his book The Fifth Discipline: The A .rt and Practice o f the learning Organisation (1990), 
how can groups o f  educators committed to  the success o f  teaching be made up o f  highly
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intelligent individuals with IQ ’s above 120 bu t when working together as professional growth 
partners have a collective IQ  o f  63?
The answer to this question lies in the ability o f each group to develop channels o f  
communication that provide continuous opportunities for dialog and a willingness to share 
good will, resources, and expertise. When there is a genuine commitment to advance the 
professional growth needs o f  high school instrumental music educators among all parties 
involved in the professional growth process, then meaningful change will occur — change 
that will foster the artistic and professional growth o f  all who work for the ultimate 
educational benefit o f  the students.
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
R E F E R E N C E S
Adderley, Cecil L. III. (1996). Music teacher preparation in South Carolina colleges and 
universities relative to the national standards: Goals 2000. (Doctoral dissertation, University 
o f  South Carolina, 1996). OCLC, A A G  9711655
Alreck, P. L., Setde, R. B. (1995). T he survey research handbook: Guidelines and 
strategies for conducting a survey. N ew  York: Irwin Professional Publishing.
Bell, John  R. (1986). The high school band: Instructional tasks, administrative tasks, and 
terminal outcomes. University o f  Illinois at Urbana-Champaign,
Bolam, R. (1980). In-service education and training. In E. Holye & J. Megarry (Eds.), 
W orld Yearbook o f Education. 1980: Professional development o f  teachers, (pp. 85-97). 
London: Kogan Page & New  York: N ichols Publishing Co.
Brown, Patricia A. (1987). A n investigation o f  problems which cause stress am ong 
music teachers in Tennessee. (D octoral dissertation, University o f  Tennessee, 1987). OCLC, 
A A G 8713451.
California Dept o f  Education. (1999). T he California professional growth manual for 
multiple and single subject credentials and services and specialist credentials. Sacramento: 
California Commission on Teacher Credentialing.
California Education Code §44251 
California Education Code. §44277-2b
188
R e p ro d u c e d  with perm iss ion  of  th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 8 9
Creswell, John  W. (1994). Research design: Qualitative & quantitative approaches. 
Thousand Oaks, CA. Sage Publications, Inc.
Gregory, Michael D. (1986). A  descriptive analysis o f  factors which contribute to job 
dissatisfaction am ong secondary school band directors. (D octoral dissertation, Auburn 
University, 1986). OCLC, AAG 8624454.
Hayes, K aren L. (1996). The cadre project: Collaboration for developm ent o f  new and 
veteran teachers. A multiple case study. (Doctoral dissertation, University o f  Nebraska, 
1996). OCLC, AAG9715965.
Heifetz, R. (1994). Leadership without easy answers. Cambridge, MA: Belknap Press
Herdt, T . (1998, N ovem ber 18). Survey: Improving teacher quality a priority. N orth 
County Times, p . A5.
Joyce, B. (1980). The ecology o f  professional development. In  E. Holye & J. Megarry 
(Eds.), W orld Yearbook o f  Education. 1980: Professional developm ent o f  teachers, (pp. 19- 
41). London: Kogan Page & New  York: Nichols Publishing Co.
Kennedy, Janet E. (1996). Professional growth decisions o f  mid-career teachers and 
influencing work context factors. (Doctoral dissertation, Tem ple University, 1996). OCLC, 
AAT 9632054.
Marczely, B. (1996). Personalizing professional growth: S taff developm ent that works. 
Thousand Oaks, CA: Corwin Press.
Marks, Laurence L. (1994). The effectiveness o f  music teacher pre-service training in 
California’s colleges and universities: Professional preparation and teacher retention. 
(Doctoral dissertation, University o f  Southern California, 1994). OCLC AAI 9601026
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 9 0
N ardo, Rachel L. (1996). California survey o f  m usic in early childhood: teacher 
preparation and the role o f  the community college. (Doctoral dissertation, University o f 
Southern California, 1996). OCLC, AAG9720270.
Niday, D onna Mae. (1996). B e g in n in g  again: MIentoring the novice teacher. (Doctoral 
dissertation, University o f  Iowa, 1996). OCLC, AAG9640008.
Nim m o, Douglas J. (1986). Factors o f  attrition among high school band directors. 
(Doctoral dissertation, 1986). OCLC, AAG8701356.
Oja, S. N. (1989). Teachers: Ages and stages o f  adult development. In  M. L. Holly & C.
S. McLoughlin (Eds.). Perspectives on teacher professional development, (pp. 119-154). 
London: Falmer Press.
Okun, Mathew J. (1998). Multicultural perspectives in undergraduate music teacher 
education programs. (Doctoral dissertation, University o f New Mexico, 1998). OCLC, 
AAG9826648.
Rea, L. M., & Parker, R. A. (1992). Designing and  conducting survey research: A 
comprehensive guide. San Francisco: Jossey-Bass.
Reimer, Bennett. (1989). A philosophy o f  m usic education (2nd ed.). New Jersey: 
Prentiss-Hall.
Sapp, Terry Myles. (1996). Teacher perceptions o f  the components o f effective inservice 
training in the fine arts and their relationship to  the implementation o f  curriculum. (Doctoral 
dissertation, Georgia State University, 1996). O C LC , AAG9628841.
Schafer, Carl William. (1977). The developm ent o f  a model professional preparation 
program for prospective music teachers in California. (Doctoral dissertation; University o f  
Southern California, 1977). OCLC, AAG7302601.
Smith, Jeanne S. (1998). Qualitative focus g roup study of crystallizing and flow
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 9 1
experiences in educators’ professional development. (Doctoral dissertation, Indiana 
University o f  Pennsylvania, 1998). OCLC, AAG9825582.
Smith, Michael V. (1994). The mentoring and professional development o f  new music 
educators: A descriptive study o f  a pilot program. (Doctoral dissertation, University o f  
Minnesota, 1994).
Tauer, Susan M. (1995). The mentor-protege relationship and its impact on the 
experienced teacher. (Doctoral dissertation, Boston University, 1995). OCLC, AAI9514987.
Temple, Richard B. (1972). An environmental study utilizing the inquiry process in 
preparing preservice instrumental music educators. (Doctoral dissertation, Arizona State 
University, 1972). OCLC, AAG7230139.
Vardi, Dina. (1992). Transformational mentorship: Parallel processes in teacher 
development. (Doctoral dissertation, Cleveland State University, 1992). OCLC, 
AAG9237172.
Wade, Margaret W. (1993). The voices o f  m entor teachers: Reflections on  the 
mentoring experience. (Doctoral dissertation, Peabody College for Teachers o f  Vanderbilt 
University, 1993). OCLC, AAG9324259.
Wang, Lin. (1996). A typology and evaluation o f  the survey sample designs in the 
Educational Administration Quarterly: 1980-1995. (Doctoral Dissertation. Texas A & M 
University, 1996)..
W ohl, Mark A. (1993). T he small town band director: A descriptive case study. 
(Doctoral dissertation, University o f Oregon, 1993). OCLC, AAG9405240.
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
A P P E N D IX  A. 
A P P E N D IX  B. 
A P P E N D IX  C. 
A P P E N D IX  D. 
A P P E N D IX  E.
A PPEN D IX . F
A P P E N D I C E S
CO N SEN T FORM  
T H E  SURVEY IN STRUM EN T 
POSTCARD REM IN D ER 
EM AIL MESSAGE
W HY RESPO N DEN TS CH O SE T H E IR  N U M BER O N E  
ACTIVITY
COMM ENTS T O  O R G A N IZA TIO N S
192
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
A PPEN D IX  A: 
CO N SEN T FO RM
193
R e p ro d u c e d  with perm iss ion  of th e  copyright ow ner.  F u r th e r  reproduction  prohibited without perm iss ion .
1 9 4
M a rc h  5, 2 0 0 0
Dear Fellow Music Educator.
I am a doctoral student at the University of San Diego conducting research on professional growth for 
high school instrumental music teachers. In music education, we are constantly seeking ways to 
improve our skills and our teaching effe ctiveness. One suggested method is to analyze the number and 
types of professional growth activities we attend.
The purpose o f  this survey is to solicit your help in identifying the different professional growth 
activities you have attended since September 1996. In addition, this survey asks for your opinion as 
to how much these activities have helped you in your teaching. Finally, this survey seeks to identify 
activities that you find most valuable and least valuable.
This research study is for anybody w ho teaches high school instrumental music; so if you do not 
teach high school instrumental music would you please give this survey to that teacher on your 
campus. This survey should take about 30 minutes to complete.
By voluntarily completing the enclosed survey and returning it to me, you understand thac
• there is no personal risk or expense involved.
• this project will provide information about professional growth needs, perceptions, and 
opportunities for high school instrumental music teachers.
• you can ask questions about the project and receive answers.
• all data will be reported in such a way to protect anonymity'.
• There is no agreement, written or verbal, beyond that expressed in this consent form.
• you consent to voluntary participation in this project, and can withdraw at any time with no adverse 
consequences.
By completing and returning the survey I, the undersigned, understand and accept the above 
explanations and on that basis, I give consent to my voluntary participation in this research.
your signature school zip code date
I would be most appreciative if you took about 30 minutes of your time to complete this survey and 
return this letter and survey in the included stamped envelope. This consent form will be 
removed prior to the analysis of any data. Your cooperation is greatly appreciated.
Musically yours,
Charles Friedrichs, Lecturer
School of Music and Dance, San Diego State University
5500 Campanile Dr., San Diego, CA 92182, e mail: cfriedrl@san.rr.com
Telephone: (619) 594-1600 wk, (858) 592-7870 hm
If  you would like a copy of the survey results, please put your email address in the following 
space and I will send you results as soon as they are compiled. Thank you.
Email address:
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P r o f e ssio n a l  G rowth S urvey  fo r  
C alifornia  P ublic  High S c h o o l  Instrum ental  Mu sic  T e a c h e r s
Section I: P lease tell us a little about yourself and your job.
1. How long have you been a  high school instrumental music teacher?
Q  0  to 2  years
□  3 to 5 years
□  6 to 10  years
□  11 to 14 years
□  15 or more years
2. How long have you been in your current job?
□  0  to 2  years
□  3 to 5 years 
Q  6 to 10 years
□  11 to 14 years
□  15 or more years
3. What credential do you currently hold?
□  Preliminary Single Subject in Music
□  Professional Clear Single Subject in Music
□  Life Credential in Music
□  Other Credential with Supplementary Authorization in Music
□  Other Single Subject Credential. Specify:  ____________________________
□  District Intern Credential
□  Pre-Intern or Emergency Substitute Credential
4. What is your professional education background. Check all that apply.
□  Bachelors in Music or Music Education □  Other Bachelors
□  Masters in Music or Music Education Q Other Masters
□  Doctorate in Music or Music Education Q Other Doctorate
5. How much does your district reimburse you for professional growth expenses such as travel, 
conference fees, and/or tuition?
Q  No reimbursement at all.
Q  Less than $200 per year.
□  $200 to $499 per year.
□  $500 to $999 per year.
□  All of my professional growth expenses.
6. Which best identifies the location of your high school?
Q  Rural
□  Suburban
□  Urban and/ or Inner City
7. How many music teachers teach at your school, including yourself?
□  One □  Three
□  Two □  Four or more
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8. How many high school instrumental music teachers teach in your district, including yourself?
□ 1
□ 2 to 4
□ 5 to 9
□ 10 to 19
□ 2 0  or more
□ Unknown
9. Does your district have a  music coordinator or supervisor?
□  YES
□  NO
10. If YES, does he/she provide professional growth activities?
□  YES
□  NO




12. What is your school size?
□ Fewer than 499 students
□ 500 to 999
□ 1,000 to 1499
□ 1,500 to 1999
□ 2000 to 2499
□ 2500 or more
13. How many total students at your school participate in instrumental music (including auxiliary 
corps, flags, drill team, etc), band, orchestra, and/or jazz ensemble?
□ Fewer than 75
□ 76 to 124
□ 125 to 174
□ 175 to 224
□ 225 or more
14. To which of the following music education organizations do you belong? P lease check all that 
apply.
□  California Band Directors Association (CBDA)
□  Music Educators National Conference (MENC and CMEA)
□  Southern California School Band and Orchestra Association (SCSBOA)
□  American String Teachers Association (ASTA)
□  Other (list):_________________________________________________________
□  Other (list):_________________________________________________________
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16. Have you participated in any school/university collaborative programs for music teachers?
Q NO
□  TCAP (The California Arts Project)
□  IMPACT (Instrumental Music Programs: Academy for/by County Teachers)
□  Other — specify:_______________________________________________
17. Are you:
□  Male □  Caucasian
□  Female □  Non-Caucasian
Please provide your opinions to the following questions. Check the boxes that best describee your 
answer. Your responses will be kept confidential.
Section II: During the past three years, which of the following professional growth activities did you 
attend. Check all that apply.
□  Music Conferences 
Q  New music reading session 
Q  Curriculum development meetings
□  Additional college/univ. courses
□  Guest teaching/clinics
□  Non-music workshops/inservice
□  Online/Distance learning
Q  Other (please list)____________
Which one benefited you the most? _
If you checked NONE, please briefly explain why.
□  Music Workshops
□  Service as a mentor teacher 
Q  Non-music conferences
□  Serve in a professional music org.
□  Having a guest clinician
□  District sponsored workshops
□  BTSA related activity
□  On-campus In-service
□  Peer mentoring activities 
Q  Observing other rehearsals 
Q  Educational research
□  Attendance at concerts
□  County Office of Ed. workshops
□  None
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Section III: Of the professional growth activities that you have attended in the past three years, 
please rate the effectiveness of the activity in terms of how much it helped you in your 
professional growth needs. Rate the activity from:
(1) Least Effective
(2 ) Somewhat Ineffective




Least Effective -> M ost Effective
©  ©  ©  ©  CD
3. On-campus in-service ©  (2) (3) (4)
5. Service as a mentor teacher ©  ©  ©
7. Curriculum development meetings ©  ©  ©  @
9. Observing other rehearsals ©  ©  ©  @
11. Service in a professional music organization ©  ©  ©  ©  ©
13. Being a guest teacher and/or clinician ©  ©
15. Attendance at concerts ©  ©© ©
17. District sponsored workshops
-j;& 2£sW-.
. *w« 
•s'A  - *
© © © © ©
. jrr .fsarsy.-'̂ -'aa :_____________ ^ a ssada
19. Online/Distance learning © ©© ©
21. Other:
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Section IV: Rank the following. In the following chart, please list the numbers of the top 3-5 
activities that you would find m ost professionally valuable as a  high school instrumental music 
teacher and the numbers of the 3-5 least valuable activities.
I. Attendance at music conferences.
3. Attendance at music workshops.
5. On-campus inservice.
7. New music reading sessions.
9. Service as a mentor teacher.
I I .  Participating in peer mentoring activities.
13. Curriculum development meetings.
15. Non-music conferences
17. Observing other rehearsals.
19. Taking additional university or college 
coursework.
21. Other, (please list)___________________
2. Conducting educational research.
4. Being a guest teacher and/or clinician.
6 . Having a guest clinician/teacher work 
with your group.
8 . Attendance at concerts
10. Non-music workshops or inservice.
12. District sponsored workshops
14. County Office of Ed. Workshops
16. Online/Distance learning
18. BTSA related activities
20. Serving in professional music 
organizations












Please write a  brief statement about why you chose your number 1 rated professional growth 
activity as your most valuable.
Do you have additional comments for organizations that provide professional growth activities for 
high school instrumental music teachers?
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D ear Instrumental Director:
Recently you received a survey asking your opinion about 
professional growth as a music educator. I f  you have already 
completed the survey, I w ant to  thank you for your time and effort. 
I f  you have not completed the survey yet, would you please take 20 
minutes o f  your time to do so and return it in the postage paid reply 
envelope.
I would be happy to send another copy to you if you cannot find the 
original. Please email me at cfriedrl @ san.rr.com with your school 
name and address and I  will send you one ASAP.




San Diego State University
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D ear Instrumental Music Teacher:
I hope this message finds you in a satisfied mood as you wind down a successful school year. 
I am writing to you because I need your help. Recendy you received a survey asking your 
opinions about professional growth as a music educator. I f  you have already completed the 
survey in want to thank you for your time and effort. I f  you have no t completed the survey 
would you please find it and take about 2 0  minutes to com plete it, sign the consent form, 
and send the entire package back to me in the postage paid reply envelope.
I would be happy to send another copy to you if you cannot find the original o r you never 
received one in the first place. Just respond to this email with your name and mailing address 
and I  will send you one ASAP.
Y our opinions are im portant to the success o f  this research, as it will benefit our music 
education organizations. Should you have additional questions I would be happy to answer 
them. My phone num ber is in the SCSBOA directory o r  you can email me at 
cfriedrl @.san.rr.com.




San Diego State University
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Please write a brief statement about why you chose your number 1 rated 
professional growth activity as your most valuable.
1. W atching other conductors w ork gives you good insights and suggestions to various 
teaching strategies.
2. Music specific workshops are obviously more likely to improve your music teaching than 
nonmusical ones.
3. (Peer mentoring). I learned so much working closely with others in my group. I got to 
know so many more band directors and had m ore opportunities to learn from others and 
discover opportunities for my program and my students.
4. Sharing techniques and strategies with peers, interaction with other music educators, 
access to members and latest merchandise and technology.
5. Conferences have given me the greatest variety o f  experiences from those listed.
6 . N et working with other teachers and sharing ideas, seeing the latest research 
developments.
7. I t is important to leam from the best you can find. By having them working with your 
students, you can gain new ideas and ways o f improving your own students.
8 . Previous experience o f  working with the leading figures in the Southern California 
region, o r nationally recognized composers — learning from the best.
9. Watching the positive and negative o f  a live rehearsal provides valuable information that 
can easily be transferred to the teacher's own classroom.
10. My attendance at music conferences is most valuable because they address issues on 
rehearsal techniques, new music, techniques on specific instruments, and they offer 
exhibit booths with instructional material.
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11. Opportunity to connect with other directors, compare and contrast programs, find new 
and innovative approaches to have worked for others.
12. Having a strong guest clinician working with a group can be invaluable. For example, we 
have the Del Bybee Big Band come to Serra each year to work w ith our jazz band. It is 
so great for us.
13. Most experience in music workshop activity.
14. Everyone in my ensembles always comes away excited about w hat they learn from the 
guest conductor. It reinforces what I do and I learn as well.
15. I get to see, talk to, and watch a lot o f  different people and activities.
16. Conferences have been where I have learned the m ost in sessions and been able to 
network with other teachers.
17. Having a guest clinician gives me new ideas and I observe the quality o f  musicianship.
18. Attendance come music conferences. Being in an environment where you are with others 
who are trying to perfect their skill is important. Constant growth has a music educators 
is essential if  we expect our students to grow.
19. Observing other rehearsals. Watching quality teachers conduct rehearsals o f  their groups 
is "on the job on" training. This provides ideas that can be used immediately and 
effectively.
20. Having a clinician work with my group enables me to receive feedback on areas I may 
overlook. It also gives the students and myself the chance to get another interpretation of 
the music we are preparing.
21. The more guests I have I get more pointers on how to approach different techniques and 
the students listen to them  more and try the new things I learned from the clinician.
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22. Working on master’s degree in music. Coursework directly related to my passion and 
applicable to teaching activity as well.
23. The good conferences or convention serves to  invigorate and rejuvenate as well as 
educate.
24. Music workshops. As a life long learner, it is to our advantage to keep growing and 
changing as new ideas and approaches are constandy being used.
25. Attendance at American Band College for several years has been the m ost valuable 
because it included a wide variety o f appropriate workshops and clinics.
26. Having a guest clinician. Students with hear from others what I have been telling them all 
day.
27. Having a top rated conductor come in and w ork with your band is a great learning 
experience.
28. Serving in professional music organization gave me a chance to interact with other music 
educators (who I didn't see daily) on consistent basis.
29. I attended music workshops because I need new ideas.
30. The best part o f  music conferences is been able to network with colleagues and industry
representatives. District and school in-services universally have nothing to do with what 
happens in music classrooms. They are trying to define performance-based assessment 
while we are doing it already.
31. I f  the music conference has good clinics they can be valuable. I learned the most from 
other music teachers usually in an informal setting at a conference.
32. It wide variety o f  information is available at music conferences.
33. The m ost valuable experience was gained serving in professional music organization.
(Literature, performance practices, etc.).
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34. Kids love guest artists. They hang onto the artist’s every word!
35. Music conferences provide the opportunity to network and get a variety o f  information 
from others in the field.
36. I t is im portant to meet other teachers at music conferences. This allows for the exchange 
o f  ideas, observing workshops, using the new materials, and net working with colleagues.
37. Music workshops being led by knowledgeable professionals actually teaching at the 
appropriate level.
38. As the only instrumental educator in a small rural district, conferences allow me to 
interact with other instructors, see new materials, discover new methods, and evaluate 
what I'm  doing.
39. Music conferences provide it wide variety o f  clinics so you get what you want and need.
40. Music conferences provide the opportunity to talk to other music teachers.
41. I t has good to see what o ther band directors are doing. I got a chance to talk to them 
about what works and doesn't work for them. That was way more helpful in any in- 
service o r beginning teacher support and assessment activity district provides.
42. Being a musician in an orchestra. An individual can learn so very m uch by playing in a 
good ensemble directed by an outstanding conductor. It's the best way to learn.
43. Music conferences. I believe attending performances — concerts, musicals, shows, 
recitals, competitions (such as DCI) helps me find material to use with my program, and 
it keeps my "standards o f  performance" high.
44. Music conferences offer it wide variety o f  professional perspectives in one place.
45. Having a guest clinician fails two purposes. 1) It gives the students a new perspective, 
different routine or way to approach music, and 2) it gives me new ideas on how to 
approach music and some reassurance that I really do know what I'm  doing.
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46. Information gained had a direct and immediate effect on my teaching from  music 
workshops.
47. Music workshops are helpful to me for new ideas and can expose kids to new ideas and 
concepts.
48. Music conferences provide interaction w ith others. Observations o f  selected groups for 
ideas and inspiration.
49. Curriculum development meetings were the best because o f  the collective ideas o f  all 
parties involved. The more input the better.
50. Music conferences were the best because I appreciated the variety o f  choices and I 
usually come back with many great ideas and contacts.
51. Music conferences offer new methods and "things". The atmosphere is reinvigorating.
52. W orking with others through peer mentoring activities has helped the most. Throwing 
ideas back and forth clarifies.
53. Additional coursework is the best because I like the additional time and expertise 
provided by the instructors.
54. Observing other rehearsals is the best because practical application in context is the best 
way to get ideas and spark new ideas. Modeling is the best teaching method. Learning 
from a m entor or professional is always a plus.
55. Attendances at music conferences keep you in touch with professional colleagues who 
are the best source for good information. Also, an important chance to hear the very best 
student ensembles, etc.
56. Observing other rehearsals. O ther successful groups are successful for a reason. I want to 
provide the m ost opportunities for my students to succeed. Good practical information 
outdoes any college course o r workshop ever invented.
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57. Music education at the university level sets an academic tone for which to strive as we 
teach secondary.
58. The experience at a conducting symposium was enormously valuable. One-on-one 
instruction, access to information and resources, and exposure to concepts and 
philosophies were very effective learning experiences.
59. New music reading sessions are best because it is hard to listen to all promotional CDs 
and tapes.
60. Having a guest clinician has helped me professionally and my band the most. I t is 
im portant to have an experienced and knowledgeable director to work with your group 
so you can learn how to work that details o f  the music.
61. New music reading sessions also include contact and interaction with other band 
directors.
62. I would like more opportunities to network with other music educators at music 
conferences.
63. Music conferences provide exposure to new techniques, ideas, thoughts, and tools as well 
as net working with other professionals.
64. Many times I took my students to concerts with me. The experience o f  hearing 
PROFESSIONAL musicians provides countless teachable concepts.
65. Observing other rehearsals is best because w hat works and does not work is best 
observed.
66. Attendance at music conferences has been the single most valuable (activity) to me 
through the years. As a young teacher (the only music at the school) is allowed me to 
contact with other music teachers and share mutual problems. As time has gone by, I still 
learn new things and share information every year.
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67. I gain a lot o f  insight from having other people work with my ensembles and getting 
comments from people who have more experience, knowledge and skill. I find it is very 
valuable resource.
68. Observing an outstanding educator work with your group gives a new perspective to 
your ow n teaching techniques. You can attend class, observe rehearsals, etc. bu t the best 
experience is to see new techniques been applied to your bands problems.
69. Music conferences offer a great variety o f  workshops. The director can choose what he 
or she wants to attend.
70. I feel it is invaluable to have a master musician/teacher working with my students. It is 
great to your new ways to say the same thing and beneficial to open your ears to greater 
musical depth. This experience is direcdy applicable to my job growth.
71. I learn more by seeing others work, listen to them discuss with kids, see how  they 
manage rehearsal time, and what works and what doesn't. I use anything they had to 
offer in my own rehearsals. That's why I fell observing other rehearsals is my num ber 
one professional growth activity.
72. A conference gives me a large sampling o f  music education trends. From  a conference I 
can do further research in areas o f  importance to me.
73. I can choose which workshops best meet my needs. I'll attend workshops that I feel will 
help me in areas o f  interest and need. Marching band, conducting, and running a 
successful program, etc.
74. Having a guest clinician offers great experience for students and can you can see your 
band from another perspective.
75. I really enjoyed talking to other teachers and learning about new techniques and 
technology at music conferences.
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76. Observing rehearsals. Being a beginning teacher I w ant to observe classrooms that work 
and rehearsals that work. I'm still working o n  finding my own personal rehearsal style. By 
watching others I can use the best ideas they've come up with and work them for use in 
my own rehearsals.
77. I attend music conferences every year and always come away reenergized and with new 
ideas.
78. Living in a rural area makes opportunities for completing state requirements for 
preliminary credential holders difficult. O nline/distance learning opportunities offer a 
possible solution.
79. The M EN C conference I attended provided me with valuable information on rehearsal 
strategies, curriculum, literature, as well as contact with my peers.
80. The educational research allows for in-depth study o f  the topic related directly to what 
can be done and the classroom. Research can be beneficial in several ways to the 
conductor and students alike.
81. Music workshops because they are usually presented by teachers.
82. Music conferences. Keeping contacts with fellow music educators. Sharing information 
on w hat works and what doesn't and why.
83. Observing other rehearsals puts into practice skills and ideas and concepts. Observations 
also allows for assessing others and your ow n effectiveness.
84. I like to learn from the experience o f  others. Observing them in the "trenches" is the best 
way to absorb new ideas and approaches.
85. Music conferences. The way it relates to "me" and the help it may be able to give to my 
program.
86. Observing other rehearsals. See how others work their groups and to compare notes.
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87. Music conferences. The variety o f topics covered, and the fact that it is music specific.
88. Music conferences. Interaction is valuable for personal and professional growth. 
Conferences offer concentrated accessibility to peers for this opportunity.
89. Peer mentoring activities. I need information from experienced music teachers that my 
education did n o t prepare me for.
90. I am always inspired and reenergized when coming away from  conferences. Sharing 
ideas, learning new concepts, and techniques and reinforcing my current practices are 
very valuable.
91. I picked having a guest clinician because o f  the time value.
92. I picked having a guest clinician because there's nothing like watching an experienced 
professional a n d /o r mentor work with your students.
93. I like the "pick and choose" o f the areas that I want to attend. I t allows me to be selective 
and I tailor it to my needs.
94. Music workshops are more activity based and I get practical experience. Also, I am 
surrounded by other musicians eager to learn and improve and have the opportunity to 
talk with them, share ideas, and renew enthusiasm.
95. Some music conferences have been valuable, because activities such as new music 
reading sessions, attendance at concerts, and observing other rehearsals are part o f  those 
conferences. Allstate honor band, and NCBA fall clinic, etc. are great. CMEA is not 
particularly good. Too much general music and redundant music performance sessions.
96. Music conferences have varied sessions, usually the best speakers, vendors with the latest 
stuff, a chance to meet colleagues, and hear great concerts.
97. Workshops provide valuable "hands-on" experience.
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98. Workshops not only introduce new material and ideas but also give us the opportunity to 
talk to other music teachers.
99. Having a guest clinician. Because oftentimes, a new person on the podium brings a new 
perspective on music, rehearsal, and my kids.
100. The best information relative to my teaching comes from classes and seminars I've 
attended at the university level, most notably the American Band College in Ashland, 
Oregon.
101. Meeting with musicians and music educators to share knowledge and energy. The 
university coursework is rigorous and gives credit for pay advancement. Usually is a 
limited and controlled commitment, unlike mentoring and professional music 
associations.
102. SCSBOA provides a conference/workshop with outstanding clinician's and a good 
variety o f  choices.
103. Music conferences have given me the opportunity to learn some techniques from 
experienced music teachers.
104. Music conferences provide a wide variety o f  workshops offered at conferences and the 
quality o f  workshops.
105. Additional university coursework. The classes I take at American Band College are 
packed with info. The other directors are there to improve and the atmosphere is 
professional and positive! The staff is the cream o f  the crop!
106. There are many different sessions, like "one stop shopping" for my needs and interest. 
Every time I go to the Bay section or the state conference, I received a wealth o f  
information. Also, I get to interact with fellow music educators, catch-up, trade stories, 
and so on. I t  reenergizes me.
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107. New music reading sessions. The choice o f  literature is m ost im portant decision because 
it motivates kids, determines teaching lessons, concerts and performances and festival 
effectiveness.
108. With guest clinician, not only do the students benefit from the information, bu t also I 
find new ways to teach concepts and rehearse the ensemble.
109. Observing other rehearsals allows me to see firsthand what works and what does n o t 
Observing student's faces while a certain strategy is being used.
110. Attendance at music conferences provides the opportunity for collaboration with other 
music teachers.
111. Music workshops are very subject specific and do no t take general (shotgun) approach to 
a topic.
112. O ne learns best from observations o f master teachers in real settings.
113. I have learned much and clinic workshops that directly improve how  I perform my job.
114. A "working classroom" provides the optimum opportunity for personal and professional 
growth. Observing other rehearsals.
115. New music reading sessions because we always need to find new charts.
116. Being a guest teacher because o f  sharing, opening attitudes to help.
117. Conferences provide a wealth o f  information.
118. It's im portant to attend conferences/workshop is/conventions because o f the info 
available, contacts/relationships you can build, concerts you can go to, and after hours 
drinking with your buddies!
119. Music conference activities are varied and there is always som ething o f interest to learn.
120. Having a guest clinician gives you a chance to sit back and listen, as well as evaluate.
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121. By observing other rehearsals I am introspective about m y own teaching and become 
motivated to change my way o f  teaching.
122. American Band College is a wonderful pedagogical study for directors at all levels o f  their 
careers.
123. In  music workshops I can frequendy meet and talk with professionals who have teaching 
experience in areas other that my own. I t seems my learning curve is greater and I  take 
hom e practical information and techniques I can apply.
124. Music conferences provide opportunities for networking to setup solo/ensemble 
festivals, exchange concerts, visitations/observations etc. Easiest to set up at SCSBOA 
conferences plus the sessions can be great learning.
125. Conferences provide more variety and approaches.
126. I have learned more by observing good and poor teachers than I did in m ost o f my 
university classes. The things learned in university classes rarely applied to the actual 
teaching.
127. I love watching others as I observe and take in the things I like and then I make it to my 
own.
128. N ew  music reading sessions. As a musician, I  realize I m ust keep my own musical skills 
sharp.
129. I  found music conferences to be o f  good and opportunity for me to bounce ideas off o f  
my peers as well as find out what things really work from people who really use them.
130. Reading sessions given me the excitement to do new works.
131. Attendance at music conferences like CBDA, Midwest and CMEA are quite helpful. 
Watching rehearsals o f  honor groups and attending concerts are No. 1. Clinics by good 
clinicians are also helpful.
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132. I chose music conferences due to my regular attendance at the Western international 
band clinic every year in Seattle. We read new music, we networking, watch guest 
conductors — all o f  which is very valuable.
133. Guest clinician's provide a direct benefit to my students as well as myself. I  regularly 
invite 2-3 clinicians per year.
134. Music conferences have a very large selection o f  workshops/clinics. The m ore choices 
the better.
135. As I am the only music teacher at my school, I am very isolated professionally for most 
o f  the school year. Music conferences are great way for me to touch base with other 
music educators and share ideas with them.
136. I have learned more from rehearsals (participating and observing) than anywhere else.
137. Serving and professional music organiaation teaches me how to perform at the highest 
level.
138. Watching an outstanding band director at work seems the best way to pick up the tricks 
o f  the traded at really work.
139. To any music teachers stagnate forever at grade 3 — 3 1 /2  "literature." There's a real 
music world out there waiting to inspire us. We must grow as musicians.
140. Having a guest clinician is directly relevant and helpful and has direct application.
141. Music conferences are chance to collaborate with other music educators and learn new 
material/strategies on how to teach.
142. You always learn more as the teacher than as a student. As a guest, I think you "gear up" 
and study the score more and can be "on" for a brief period o f  time. This is a lot 
different than looking at the same folks every day. (Being a guest teacher an d / or 
clinician).
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143. I have just completed my master’s degree and instrumental conducting. I am a much 
better teacher now than before I started the coursework.
144. I chose observing other rehearsals because directors are no t as inhibited in their own 
classrooms, and it is an excellent learning situation.
145. I picked new music reading sessions because I have been out o f  music for 11 years have 
missed a lot o f  new music.
146. Peer mentoring activities. I received my training in elementary classroom music teaching. 
I am a piano major with a good background in choral works. I never played in band and 
received no classroom experience with a master teacher in band. I would love to work 
with master teacher watching them work with a group, having them watch me with a 
group and discussing rehearsal techniques.
147. Depending on  what conference you go to. I find conferences like Midwest stimulating 
and really give me a sense o f whereon at and where I need to be headed with my band 
program.
148. New  music reading sessions. Because it is practical, no t esoteric or theoretical, and 
relevant to each individual's situation.
149. Having a guest teacher with my weakest area (choir) was terrific for me and my students.
150. Attendance at music workshops this year — very valuable!
151. Music conferences provide the widest variety o f  information.
152. A t this stage o f  my career I find that observing other people do what I do is often more 
valuable than a prepared presentation at a conference.
153. Music conferences gives me new ideas to bring back to the classroom and it will give me 
other music teacher's opinions o f  new concepts.
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154. I  go to Symphony concerts, the Bach festival and jazz clubs often. Observing 
professionals perform and listening to music gives me inspiration to make a high school 
ensemble like the pros.
155. Having a guest clinician work with my group helps me to find new ways to present 
material to my students. I'm  able to see what works and student's reactions to 
new /different methods.
156. Music workshops. Hands-on experience is best for me, as long as it is in a practical 
setting.
157. Having guest clinician work with my groups provides the highest education for me and 
my students. Over the years, this has been the m ost productive.
158. Music conferences provide a variety o f  learning opportunities. As programs grow each 
year there may be a different focus for my individual development as a teacher. 
Conferences give me the opportunity to pick and choose necessary information and 
personal interactions.
159. I t is much easier for me to evaluate what is needed in an effective rehearsal. I can, or 
objectively, see what works and what doesn't. I can also get new ideas for teaching a 
concept.
160. Having another person come in and work your group is an eye opening adventure; it 
educates you, your students, and helps your overall program.
161. W orkshops are usually hands-on, a practical and smaller num ber and conferences.
162. An excellent way to stay current and observe different ways to the effective. Music 
conferences.
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163. By taking the university o r college course that interest me, I will make myself get the 
m ost out o f  the class. I can pick the area that I need to help me to become a better 
teacher.
164. Having a guest clin ician is a great help for students and educators. This is most valuable 
because it is on the spot information with immediate feedback.
165. Conferences are most pertinent with flexible choices and time.
166. Having a clinician come and is refreshing for the students as well as myself. You get 
another expert in the classroom.
167. Music conferences provide a wide variety o f  topics to select from.
168. Taking additional university courses worked on  making me a better music teacher in the 
classroom. They emphasized knowing basics o f  all instruments and rehearsal techniques.
169. Having somebody work with my group on specific needs gives me the most information 
about what I am doing well and ways I can prove my teaching.
170. Music conferences. Guest clinicians -- new products — the chance to solidify strengths 
and improve weaknesses.
171. Music workshops. I had the opportunity to interact with other band directors. I got the 
chance to work on my conducting with Keith Brion and Mitch Fennell. I was introduced 
to new literature.
172. Music conferences generally encompass workshops, reading sessions, curriculum 
development, research, and current relevant and nonmusical educational issues. In  
addition, they are a great opportunity for networking and exchange o f  ideas.
173. Music conferences because I heard professional musicians from around the w odd and 
concerts and clinics, rehearsals and seminars.




174. Music conferences/workshops by local music associates tend to deal with immediate 
problem solving and useful material that can be used in your program. 
175. Music conferences, attendance at concerts and observing other rehearsals and hosting 
guest clinician enabled dialogue between teachers. 
176. Having a guest clinician. I learn a lot from other professionals and I get to see other 
approaches to problems. 
177. District supervisor (Andy Osmond) in Long Beach unified school district was able to 
specifically tailor the workshop to our needs and requests. 
178. Attendance at concerts stimulates me to greater actions. 
 
179. Music workshops because they are hands-on, fund, exciting. 
 
180. Music conferences. Stating current, interaction with familiar subjects and related areas. 
 
Staying abreast of innovations. What works at other locations and how. Inspiration to 
charge my batteries. 
181. Attendance at music conferences especially the Midwest in Chicago - very informative. 
 
182. Observing other rehearsals. Getting fresh ideas or being reminded of old ones by watching 
another teacher in action stimulates a lot of analysis of what I do the classroom and why. 
183. More than anything else, conferences have revitalized me and sent home with new 
information to assist me with my instruction. 
184. Attendance at concerts. I'm also a professional performer - I get more out of attending 
professional concerts (listening to music) than attending a conference or workshop 
(listening to someone talk about music). 
185. I have had very valuable and rewarding experience is at music conferences. It is 





186. Exposure to new literature a t music reading sessions and hearing other ensembles o f 
similar age and experience as my group. Having guest clinician. Having a fresh face 
reemphasizes what is going on in our program on a daily basis.
187. Conferences allow opportunity to attend sessions specific to my area o f  interest, interact 
with colleagues, listen to other groups, expand repertoire knowledge.
188. I feel that observing other educators in a rehearsal setting gives me the m ost applicable 
ideas and is m ost helpful.
189. Music conferences. Sharing o f  ideas with other music educators, hearing/seeing what 
others are doing in area o f  music education. Usually at conferences there are choices o f  
clinics, meetings to attend, (so) one can attend clinics they find most beneficial.
190. I learn a lot when I attended the Bay section CMEA clinics and also when I attended the 
Midwest and Orchestra clinic.
191. Serving in professional music organizations. I have gained a tremendous amount o f 
advice and information for my colleagues who share similar situations. I t  may not be 
directly presented, but I absorb attitudes, perspectives, and ideas from the experiences we 
share. District and county level workshops do not usually even have a concept o f what 
we do.
192. Having guest clinician because it is hands-on. Relevant and meeting specific needs.
193 . Having guest clin ic ian because it is good to get different perspective and watch 
somebody with possibly different techniques for working on a problem. Also, good for 
students to hear someone else say the same things and give objective perspective.
194. Music conferences. As a band director, we must keep up with many musical activities 
including com puter music, music appreciation, jazz, marching and concert band,
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beginning band, and all the instruments. The only place to do this is the CMEA in 
service.
195. Currendy I'm  working on  my masters in music education and I found the coursework 
invaluable in improving my teaching.
196. Music reading sessions provided the most direct impact on  my daily work.
197. I have learned and continue to learn a lot about music education from SCSBOA and 
their expert m entor teachers.
198. G oing to concerts is inspirational to any musicians — the electricity live music is unique. 
The motivation is what kids need nowadays.
199. Conferences provide a large variety workshops on different instruments, conducting etc.
200. Attendance at concerts provides direct communication in the language o f  music itself.
201. Being a guest teacher/clinician. I've been a guest conductor for the Southwest division o f  
the Iowa bandmasters association and felt a tremendous feeling o f  accomplishment and 
fulfillment. I have also served as a judge for the solo and ensemble contest as well as 
large group (band and jazz, and marching band) contests.
202. I have attended the CMEA conferences for years and always learn something.
203. Music conferences. So many choices o f topics, I get to talk to other teachers and get lots 
great ideas and vendors.
204. Music conferences. More variety o f subjects and I can choose which sessions to attend.
205. Music conferences. CBDA provides the opportunity to exchange ideas and program 
ideas with others doing the same job I am. Real answers to real problems.
206. Music conferences (especially national/international level) allow for networking and peer 
support, as well as professional experience in music education.
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207. Having guest clinician provides the chance to see how others work with your group that 
you see day to day. 
208. Mentor teachers have offered experience I do not have, invaluable. 
 
209. Observing rehearsals helps me learn how effective different teaching techniques are. 
 
210. Music workshops provide hands-on experience that cannot be beat. 
 
211. Having a guest clinician. I have always thought we get to hearing the wrong things from 
our groups. We need fresh ears and eyes. It is better to have someone watch and listen 
than help fix things in how we teach -- not just this piece of music. 
212. Music conferences. Subject area conferences tend to target "hot topic" items relative to 
better teaching/ performance. The ability to key on specific topics relates to your ability to 
diagnose and analyze your own needs. 
213. Personally, observing educators' work and their classrooms is very enlightening for me. I 
 
can watch conducting styles, discipline techniques, and overall rehearsal tips. From there I 
can analyze my own teaching and directing and see what I can use with my own groups. 
214. Guest clinician. I find out what others are hearing in my group and how they deal with it. 
 
It goes to the core of what I don't know. 
 
215. Having guest clinician and observing other rehearsals are a toss-up. When I observe 
honor band conductors each year at the All-Southern and All-State, I always learn a great 
deal and come away with ideas on how to do things better. When I bring someone in to 
work with my ensemble, I always learn something and get a different perspective on not 
only how my group is doing, but where it needs to go to reach a new level. 
216. Music conferences concentrate a lot of knowledge in the same area in a short period of 







217. Being a guest teacher an d /o r clinician. Nothing challenges your ability to teach like being 
in front o f  an unknown group for a short period o f  time. Y ou have precious little time to 
transmit both  your knowledge and love o f  music, so you really have to have a good 
handle on  your skills.
218. Participating in peer mentoring activities. Leam from their experience and make good 
contacts for the future.
219. I have always picked up one or more techniques or strategies while observing other 
rehearsals.
220. W hen I began teaching I was fortunate to have regular observations by the district 
supervisor o f  fine arts. H e provided immediate feedback as to what went well and how to 
fix that which did n o t  H e was also able to "clinic" the group — mostly to demonstrate 
rehearsal techniques for me. I believe this allowed me the fastest growth as teacher. I had 
a private teacher if  you will.
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Do you have additional comments for organizations that provide 
professional growth activities o f high school instrumental music teachers?
1. Yes, have enough handouts and organize your workshops better.
2. More is needed about those areas directors must have knowledge in beyond music
preparation: like boosters, public relations, fund-raising, dealing with parents, marching 
band, setting policies and procedures that work, etc.
3. Leave theoretical approaches to music (arts) education to colleges — concentrate on the 
practical (how to).
4. Organized mentoring sessions have seemed to me to be contrived.
5. Making sure lectures are top-quality and thorough. Making sure the lectures represent the 
needs o f  the membership.
6. Neighboring universities are an incredible resource for both teachers and students. There 
seems to be a greater high school to university relationship in the East and Midwest than 
in Southern California. San Diego State University and Riverside City colleges are 
exceptional at "reaching out."
7. Many high school students need a find arts credit — what and how to teach. Music 
appreciation? Guitar class? Where can teachers get materials for a general music class for 
high school level?
8. There must be much more support for new teachers. They are floundering!
9. Keep it relevant to our everyday needs, as opposed the esoteric. For example, the 
clin ician from Florida State (music ed.) Charles Hoffer? N ow  that was relevant.
10. MEMC and CMEA are wonderful organizations and provide service to our music 
education community.
11. CBDA has been the best conferences for me for the last 25 years.
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12. Many workshops are bogus sales pitches for products — w hat an insult and waste 
time/money.
13. Lower prices. N o t all teachers get budgets.
14. Organizations that provide professional growth will continue to see better and more 
effective music programs that (sic) will prosper.
15. Have great clinic s  with nuts and bolts ideas that work in real wodd.
16. O ften those o f us in outlying areas never know what's going on  until it's too late.
Summer workshops with available/affordable accommodations are greatly needed.
17. I'm  tired o f  always having "introduction to . . . "  workshops, especially related to 
technology. Also, I don 't like having training workshops for things our district can't 
afford.
18. Help them to learn how  to manage their bands, with uniforms, funding, reeds, simply 
how to organize the program.
19. H ow about seminars for new music teachers? The duties are enormous and we need 
ideas for discipline, fund-raising, accounting, etc.
20. They all should visit and see as many groups as possible. The interaction works wonders 
to keep on an even keel. Most teachers in this area are too busy to even communicate 
with each other, much less work together musically.
21. I t  sure helps to have choices whenever activities are offered.
22. Make it very doable! Practical, usable resources are a big plus. D on't expect us to rewrite 
everything we've learned or done. (N ot that we need to). Ready to use! Practical solutions 
to everyday dilemmas.
23. California has a professional growth requirement for all clear credentials secured after 
August 1985. I t would be helpful for a participation certification system to  be established
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for conferences, workshops, etc. (150 clock hours).
24. Instrumental instructors need to make a stand regarding positions as band director 
(marching band) and Orchestra director and providing staff with booster funds. It is 
absurd.
25. Find a way to get district or school financial support. Teachers do no t make the money 
necessary to subsidize their programs.
26. Communication and convenience are vital!
27. I enjoyed conferences that SCSBOA put together. You're able to get a lo t o f  information 
from many sources in a short amount of time.
28. They should continue to provide growth activities — with our busy schedules as teachers,
these conferences are often our only way to observe new ideas and techniques.
29. We don't learn all we need to know during undergraduate studies. As California 
establishes standards for education, we as music educators m ust establish and except 
assessment standards that are explainable to the non-music public.
30. Must be able to use the material.
31. We are unique in find arts. Typical professional growth classes do no t work for us.
32. The focus on  instrumental teachers as beginning teachers should be on administrative 
duties — forms and procedures. Many of the BTSA coursework just takes up my time 
from planning and doing administrative tasks.
33. "Hands — on" activities related to our subject are much more effective than forcing 
teachers to learn about subjects outside the area content.
34. I would recommend district workshops that include all instrument teachers. I would 
emphasize the communication between each level (elementary, junior high school, high 
school) regarding entrance and exit skills.
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35. I t is very important that you stay active as a musician. I make an extreme effort to be 
active as a performer in order to stay honest and current as a conductor during my own 
classroom rehearsals.
36. Military reserve bands: air National Guard, Army, and National Guard.
37. I appreciate pedagogical information that I received, however, what seems to be lacking 
is information regarding classroom management, discipline, and grading.
38. Have a good mix o f practical and ideal sessions and how to get one's group to the ideal 
situation.
39. Screen you're clinicians!
40. In smaller districts the locally sponsored in-services rarely relate to music and are waste 
o f  time!
41. Get a reality check! "Intonation o f professional bassoonists" is not the majority priority. 
Be more demanding o f  w hat you expect we can leam! And use in our classroom now.
42. Sessions run by fellow music educators guarantee that the information has been tested 
and proven in a classroom. Sessions run by those who claim to have the latest new 
educational idea tend to be the least useful.
43. CMEA usually has some decent seminars/conferences. They have too many (sessions) 
going on at the same time.
44. SCSBOA conferences are both diverse and focused on elements o f  music education.
45. Emphasize practical style and rehearsal techniques.
46. SCSBOA can be commended for attempting to m eet the needs o f  its members.
47. Band reading sessions with representative lists that are graded is very valuable! Grading in 
music programs. Leadership techniques for band members.
48. Stop catering to the already great programs. Find small schools in "East Butt Crack, CA"
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something to help us. Example o f  SCSBOA session "what to do with m y 9 tubas in 
marching band" (true statement).
49. Too expensive especially MENC!
50. Those o f  us that have been in the profession for years are no t interested in clinics for 
young inexperienced directors. G ear something for us.
51. Observe, observe, observe — share ideas with your peers.
52. A t times, many organizations can be unapproachable by inexperienced directors. N ot 
always, not everyone. Also directors in extreme outlying areas find many events 
inaccessible. Maybe organizations should subsidize retired people traveling to remote 
areas.
53. Reading sessions are wonderful as are lists o f  music with ratings and helpful ideas about 
selecting music for a particular group, difficulty, CDs where selections may be heard, and 
ideas for musical interpretation.
54. W ork hard to get every m ember to attend! D o better than the 80/20 rule possible (80 
percent o f  the work done by only 20 percent o f the organization).
55. Have more hands-on activities, demonstrations.
56. Make the relevant to the teacher's situation!
57. Colleges need to actually prepare students for the teaching world. For instance many 
band directors also need to fund-raise and other things that are realities in the classroom.
58. I'm  going to my first music inservice in March. I'll know m ore when I  returned.
59. I would like to see focus on  excellence in performance. Sessions talking about the 
systematic approach to fundamental development and holding students responsible for 
their work. Focus on fundamentals o f  playing various instruments.
60. I  truly wish college students studying music education would get out o f  their classrooms
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m ore often to observe the good (and bad) teachers out there. I  would be delighted to 
host them!
61. Unfortunately m ost courses that I have attended no t apply.
62. They need to focus on organization, musical expression, and music choices. Competition 
must be eliminated or de-emphasized. Collegial relationships m ust be maintained.
63. Give specific guidelines and instructions o f  desired content to clinicians and presenters.
64. Activities should involve participants as much as practical. Demonstrations, hands-on, 
we've all been through lots o f  lecture and "sage on  the stage" time.
65. Instrumental music teachers m ust penetrate the subject area. Further study w hether in a 
degree program o r independendy.
66. CMEA, M ENC, and IAJE all have excellent clinics for teacher growth. Many music 
festivals offer excellent clinics for teachers.
67. Send more mentors!
68. I really enjoy going to the N orth section fall CM EA  conference in Redding and state 
conference. I  also learn a lot from taking my students to N orthern  California honor band 
and chorus, solo and ensemble festivals etc. A nd watching directors work with kids. I've 
been teaching band for five years and I've learned from my mistakes — but it takes a 
while.
69. CBDA is doing a great job with their conference as o f  late!
70. NAMM — excellent!
71. In  "administration" you can ask any question and get everyone's "best" answer. In  music 
if you ask a question colleagues judge you as "unknowing" and don 't give their "best" 
answer because they must compete against you on  Saturday. This "mindset" held music 
education back — hurts kids — and does not support novice teachers.
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72. They might consider the academic calendar and schedule workshops o r conferences at a 
more convenient time o f  the year. D uring the first two weeks o f  the school year is not 
good time.
73. The practicality is important, as is relevance to our digital age. Computer music 
technology needs to be taught hands-on and one-on-one.
74. Keep an open mind!
75. Including music faculty in on-campus full faculty in services is a waste o f  time.
76. We need to develop more contacts with the "working" professional musicians and 
include these highly skilled players in our process.
77. Make sure it applies to what we doing a classroom every day and those we can use it right 
away.
78. They should address the following issues: standards-based curriculum, budget/advocacy, 
communication among neighboring teachers, improvement o f  teaching methods (Le. 
getting the m ost out o f  rehearsal time).
79. Guest composers o f  current repertoire with performing groups; i.e. Ticheli.
80. The American Band College at Southern Oregon University each summer — wonderful 
material, clinicians, conductors and music reading — it's the best!
81. Hearing or seeing the new quality literature would be very helpful.
82. D o more to show us how to effectively advocate for music. Less on competition 
(especially marching band) and m ore on  music education. Historical, performance 
practices, theory! Require all to have string education ability and background!
83. O ne o f the biggest parts o f  any program are the parents o f  our students. There should be 
an inclusionary effort to enlighten and educate parents o f  a music teacher's work. 
Advocacy and value o f music is currently disproportional. One o f  the m ost frustrating
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and abusive traits o f teaching here in California is the credentialing program. I t seems an 
insult to every educational institution in the country outside California. I have seen very 
effective, competent teachers quit because o f  the imposition upon their careers.
84. D on 't assume that all the care about is having a winning band.
85. The m ore we can do to offer high quality clinics for teachers the better. The most 
organized and thought-provoking organization I have recently attached myself to is the 
International Association o f  Jazz Educators. They do it tight!!
86. Provide a variety o f sessions.
87. The Midwest Band and Orchestra Directors Clinic is one o f  the most comprehensive — 
SCSBOA should take note.
88. Be more active!
89. I am currently searching for information about incorporating more technology into my 
curriculum. I t is difficult for those o f  us who graduated in the eady '80s to get the 
experience and ideas we need without great personal expense.
90. The out what the actual teaching assignment o f  the audience is and make it relevant 
everyday class time.
91. I encourage all music teachers to get involved in SCSBOA and make everything they 
want to be. It will meet their needs, if  they let it.
92. Make it more hands-on. Visuals work very well -- but just speaking to high school kids is
lost and meaningless unless it includes activities an d /o r participation.
93. The San Diego Symphony.
94. I do no t appreciate it when you attend a conference session and the presenter is trying to
sell you something.
95. B rin g  in guest clin icians. Much can be learned by watching them teach your own students
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and observing the student's reactions.
96. I wish there was more!
97. O f  all problems faced by all high school band directors schedule is the m ost critical!
Band directors must be aware and involved in any discussion involving requirements and 
scheduling (block or any kind is n o t good — semester block is deadly).
98. I am very disturbed at the lack o f  professionalism in the SCSBOA competitions. It would 
be extremely beneficial to Southern California high school band if  the universities and 
other professional music organizations could provide a positive, music-based 
competition circuit for field show, parade, and concert competitions. W e are currently 
"stuck" with SCSBOA or deciding no t to participate in competitions.
99. Need to provide more guest artists and conductors.
100. There is no substitute for experience. Music is hard to learn from  a book. I would like 
more opportunities to react with more experienced instrumental music teachers.
101. Offer great for the hands-on workshops with less year-to-year repetition as SCSBOA 
does.
102. We need people to come to our school and observe what we do. Tell us what's wrong 
and give us ideas on how  to improve. Watching someone else doesn't always help.
103. It's im portant that they provide a wide spectrum o f  topics allowing for the diversity o f 
the attending population.
104. We, instrumental music teachers, need more release time to do observations o f  one 
another. Also, the in-service o f  professional growth needs to be more consistent (such as 
once a month).
105. The director must be involved somehow or the new knowledgeable will not be 
internalized and therefore, used.
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106. I believe all conferences should offer sessions on the expressive qualities o f  making 
music as well as sessions with professional musicians giving clinics that are designed to 
help music teachers teach more effectively.
107. These organizations are going to have to teach the teachers how  to keep the arts alive in 
an environment that is increasingly relying only on standardized test scores to determine 
the success o r failure o f  schools. It's scary.
108. I think the SCSBOA conferences are valuable, particularly for new teachers. This past 
winter conference was quite good! I Thought the Impact Program was good to!
However, it did more for my marching program than concert. Things discussed (ways to 
fix problems) were more related to marching bands. I could no t attend the summer '99 
sessions and perhaps that was when the discussions for concert literature, conducting, 
etc. took place.
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